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ABSTRACT

This study investigates the impact of equine contact on the development of
spiritual awareness (relational consciousness) in children to see how wholeness of
experience and connectedness might make a difference.

Using a multi-qualitative approach incorporating empathetic equine contact,
questionnaires with encouragement to express creatively, together with focus group
discussions and individual conversations and observation, the research examines
children’s lived experiences with horses to understand how such interactions may
encourage spiritual awareness, self-esteem, self-confidence, self-reliance, and self-
efficacy and resilience and transcendence of difficulties to be able to rise above, to use
challenges positively for themselves and others. The theoretical framework of relational
consciousness (Hay and Nye 2006, 109) guides the analysis, looking at how equine
contact may foster children’s spiritual awareness.

Key themes that emerged include: the actual and potential of overcoming fear,
both natural and evolutionary fear and anxiety-based disorders, as a result of equine
contact; the positive outcomes from being with horses, that is, learning how to
communicate with a powerful and potentially dangerous animal using non-verbal
methods; the closeness of relationships between human and horse and also the closeness
of relationships between humans which emerge as a result of being together with horses;
the comforting and sensitive nature of horses and their potential to build confidence; and

a strong sense of spiritual connection with horses.



The findings suggest that equine contact could nurture children’s spirituality and
holistic development, though more research is needed to definitively establish causal
links.

This study contributes to understanding how regular, guided interactions with
horses may offer a pathway for fostering spiritual growth in young individuals and how
other animal-assisted activities may support children’s wellbeing and spiritual growth.

These findings have implications for child development programmes, spiritual

education, and animal-assisted therapies.
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CHAPTER I
THE PROBLEM AND ITS BACKGROUND
“Come unto Me”

(Matthew 11:28, KJV)

Introduction

The recent opening ceremony of the Olympic Games in Paris featured a robotic
horse galloping through the River Seine with a masked rider carrying the Olympic flag
around her shoulders (France24 2024), representing the spirit of the River Seine,
Sequana, the Gallo-Roman goddess for whom the river is named (Nicklin 2024). “Horses
became part of Olympic competition when chariot racing was first included in 680 BC
and then, as now, the animals were considered as much athletes as their riders” (Kyriacou
2021). The Olympic spirit is “Beyond Gold Medals”, with the five rings representing
excellence, respect, friendship, unity, and legacy (Devdiscourse 2023). The Olympic
motto, which was adopted in 1894, is “Citius, Altius, Fortius” (“faster, higher, stronger”).
It was modified by the International Olympic Committee in 2021 with the addition of the
word “Communiter”, signifying “together”, and is embodied in the horse, which can
gallop up to 34kph during three-day-eventing, jump over obstacles 1.45-1.60 metres high
at an average speed of 24kph in showjumping, and exhibit controlled strength in dressage
(Hobbs and Clayton 2022).

That evening, as the representation of the goddess Sequana rode atop the River
Seine towards the Eiffel Tower, she spread out a pair of dove’s wings. Olympic Games

tradition dictates that doves are released (or more recently represented in other ways) to



remind us of the sowing of seeds of peace between the nations, which was the vision of
Pierre de Coubertin in 1894 (Flickner 2021).

The horse exhibits speed, power, and strength, but at the same time, we can
recognize its nobility as it seeks relationship and strives to live harmoniously within the
herd (Roberts 1996, 88,97), whether with Homo sapiens or Equus. The horse inspires
nobility and peace (Isenbart and Buhrer 1969, 10).

Hamblin and D’ Agostino showed how to draw on the spirit of humility, nobility,
and surrender in the 2016 Olympics in Rio de Janeiro as they gave up their ambitions for
each other (Flickner 2021). The Olympic spirit is a surrender to know that we are not
ultimately in control, and that there is ‘Someone’ who is outside our experience and who
is greater than ourselves, and that that Spirit is approachable and able, as Abbey
D’ Agostino recognized (Flickner 2021).

The robotic horse at the Olympic Games could be likened to a cathedral or a
temple. They are man-made structures which emulate the spiritual for which many of us
yearn. They are controllable versions (however “flying” and surreal) of what we cannot
grasp but can only long for and glimpse in passing, of glory which we seek and can only
gain through surrender (Proverbs 3: 5-6). In the Gospels, Jesus invites us to come to Him
and that He will give us rest (St Mathew 11:28). We can surrender to God and be rested.
We can cease to strive on our own.

| had the opportunity to return to working with horses and | have built upon the
years of raising children, teaching, and coming alongside young people who have needed
an alternative to mainstream schooling. In 2018, | began to help out on a weekly basis

with the horses and children at a local stables. In 2021 | started volunteering every week



with children and ponies at N_ Riding School, and there | have witnessed small miracles
with horses, where they are nobly and quietly present for children—inviting a young

person to draw near, to surrender personal need for the good of being together, and to
encounter peace.

Deep conviction borne out of these experiences that human effort alone will only
partly succeed in holistic mending of brokenness continues to lead me to find ways to
facilitate children’s engagement with the natural world, particularly horses, which could
offer opportunities to meet God through these encounters and to gain the spiritual

awareness that He can help.

The Wonder of Horses

Winston Churchill is reported to have said: “There is something special about the

outside of a horse that is good for the inside of a man” (Scharff 2016). Throughout
history, horses have played a pivotal role in many aspects of human life—transport,

haulage, warfare, meat, leather, sport, pleasure, and companionship.

Horses are wondrous to look at and to contemplate and to be with, and this fact is
evident in how they have been depicted, from the first cave paintings (Casella 2019) and
chalk carvings (Gardner 2024) to the iconographic fine art of the Mediaeval (Ropa 2018)
and Renaissance periods (Crane n.d.), continuing to today, for example, in the
imaginative work Freedom (Jones n.d.) and in the Scottish giant steel horse heads The
Kelpies (Scott n.d.). Artists have always been inspired by horses because of their beauty,
power, and tenderness, coupled with finely tuned senses (White-Lewis 2019; Roberts
1996, 118-120). Stories, poems, and songs tell of the relationship between humans and

horses (Cervantes 1986; Daumas 1863; Lewis 1954; Morpugo 1982; Haigh 2017). In this



project, paintings, photographs, audio readings, video recordings, and poetry are among
the instruments used to inspire and to elicit responses from selected children aged 7-13

years, and to try to find out how empathetic equine contact may affect the participants.

Background of the Problem
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Figure 1. Connectedness (Based on Bronfenbrenner’s Ecological Model, 1979)

(Cherry 2023)
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Figure 2. Disconnectedness

Figures 1 and 2 are based on the ecological model developed by Bronfenbrenner
(1979) and are an illustration of how a child’s life may become tarnished and scratched as
they develop (Copsey 2005, 60-71) and as they are affected by the levels of
interconnectedness between themselves and their surroundings. Bronfenbrenner’s
ecological model stresses the interdependency and interaction between people and their
environments (Cherry 2023). Bronfenbrenner developed his theory to include the

possibility that circumstances and experiences can have historic, present, and future



effects in a child’s life as the ‘nested’ systems surrounding the child allow permeability
(Bronfenbrenner 1979; Ettekal and Mahoney 2017, 2). Permeability allows brokenness to
occur because of dysfunction and trauma throughout the systems, with any resulting
disconnection bringing about spiritual delinquency (Figure 2). However, this same
permeability can also facilitate God’s blessing and healing, which is like a refreshing rain
(Isaiah 44:3; Ezekiel 34:26). We are all surrounded by God and His love, hope, and grace
(Romans 5:12-21).

Before birth, and within the microsystem illustrated above, the child absorbs the
atmosphere (The University of Edinburgh 2020; Copsey 2005, 60) from outside the
womb, and this continues to be the foremost influential system in place as the child goes
to school and faces the world outside the home. The microsystem contains close family
and friends, neighbours, and early schooling experience. Bronfenbrenner (Cherry 2023)
indicates a mesosystem as a permeable layer between the immediate and the intermediate
possibilities, as it allows a sliding backwards and forwards between the microsystem and
the exosystem.

The exosystem is represented by extended family, social media, local
government, and parents’ friends and contacts. At this level, the child is confronted with
ideas and situations which may be incompatible with what they have learned and
accepted. Extended family and parents’ friends may be a vehicle for challenging the
parents’ worldview. Mass media, social media, school friends, and other adults such as
teachers, government contacts (e.g. social workers), or medical personnel will also speak
into a child’s life in ways which may undermine patterns of thought and expectations,

leading to insecurity and discomfort with resulting disorienting dilemmas (Fleming 2018,



121-124). Mezirow’s theory of transformative learning in adults stipulates that a
disorienting dilemma can catalyse transformation in a person’s life as they are challenged
to make positive changes in their perspectives (Lohe 2017). The opposite could perhaps
happen when a child is confronted by too much disorientation on too many levels to be
able to rise above it. The macrosystem is the economic, social, cultural, and political
framework in which a child grows. The chronosystem which is God in figures 1 and 2
permeates all the levels in a child’s development and is the firmament which surrounds
the whole of a child’s existence from beginning to end.

Throughout the data-gathering, | found that participants responded readily to the
term ‘God’, even though they might not have been positive all the time. God is a
recognizable name. I have used mostly God or Creator God but on occasion,
Transcendent Being. | believe that God is above and beyond all our attempts to
categorize Him. | adhere to the biblical framework and my understanding of God is
within the Judeo-Christian tradition. On thinking through God as construct and the God
of the Bible, it is more helpful perhaps to think in terms of Creator God within a post-
Christian and secular context as Creator God could be seen as an external system as well
as a person. | have also used the term spiritual awareness which | define as awareness of
Creator God: Someone bigger and larger and closer to me and you (than we can imagine)
with “Everlasting Arms” (Deuteronomy 33:27). Here then is God as construct but also
God as real and personal and maybe such views of God could be held together.

The child in the midst (Mark 9:36, 37; Brewster 2011, 121) is all of us. Jesus
teaches his disciples that, to achieve true greatness, we must learn to be attentive to the

smallest and the weakest around us—often the children (Stedman n.d; Matthew 19:14).



We can be in the midst with Jesus also as we become like children again—trusting and
without guile. Figure 1 represents one picture of each of us and our children and how we
can suffer brokenness and also can be healed.

The discussion centres around disconnectedness from which the child may suffer
increasingly, and the resulting spiritual delinquency (Copsey 2005 60-71; Kessler 2000,
159-61). Children depend on adults around them to guide and instruct (Proverbs 22:6),
and to help them in their early choices. If those in positions of care and leadership are not
equipped for the role of guide and instructor, or if there is single parenting because of

death, divorce, or absenteeism, it may make growing up more difficult.

Social Trends in the U.K.

Family Breakdown

The extent of family breakdown, separation, and divorce, the subsequent blending
of families, and how this is affecting future generations in the U.K. are relevant as we
think about trends and how they might affect our children nationally. Divorce rates in
2020 amongst opposite-sex couples in the U.K. are numbered at 103,592 (ONS 2021). It
is hard to determine how many more families suffer from breakdown which does not end
in divorce.

Domestic Violence and Sexual Abuse

Among adults over the age of 16, 2.4 million experienced domestic abuse in 2023
(National Centre for Domestic Abuse n.d.). ONS records that in 2022 there were 1.5
million reported incidents in England and Wales, which is a 7.7% increase from the year

before (National Centre for Domestic Abuse n.d.); the National Health Service reports



higher incidences of abuse, violence, and sexual offences throughout the last few years,
particularly during and after the COVID lockdowns of 2020 and 2021 (NHS England

2022).

Drug and Alcohol Abuse

There is a continuing misuse of drugs and alcohol, with approximately 3.1 million
people between the ages of 16-59 reporting using an illicit drug during the previous
twelve months ending in March 2023 (ONS 2023). Of this group, 17.6% are between the

ages of 16-24 years, which is approximately 1 million people (ONS 2023).

Mental Health in Children

The rise in mental health issues in children in school is of increasing public
concern. A recent report states that there has been a 77 percent rise since 2017 in
referrals, from 15,000 to 60,000 in 2021 for severe problems of self-harm, eating
disorders, and suicidal thoughts (Jeffreys 2022, 1). One in every five children and youth
had a probable mental disorder in 2023 (NHS England 2023). Self-harm, suicide ideation,
and actual suicide are major public health concerns for youth and amongst children aged
6-12 also (Geoffroy et al. 2022; Townsend et al. 2024) More than a quarter of a million
young people are still waiting for referrals to Child and Adolescent Mental Health

Services (CAMHS) in the U.K (Children’s Commissioner 2025).

Eating Disorders

There is evidence that nearly 10,000 children went for treatment in the months of

April to December 2022, which is 25% more than the previous year (NHS England 2022)
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and that more young people in the U.K. than ever before are receiving treatment for

eating disorders (NHS England 2023).

Neurodiversity (Children on the Autistic Spectrum)
There is also a rise in children living with neurodiversity, currently estimated at
one child in every hundred (BMA n.d.). Depending on diagnosis parameters in the U.K.,

one to twenty percent of children could currently be neurodivergent (Ginns 2024).

Online

The National Society for the Prevention of Cruelty to Children (NSPCC)
publishes suggestions for how to stay emotionally healthy online. These include keeping
the balance between online and other activities, being alert to content, and being aware of
who you are talking to online (NSPCC Learning 2024). Although it is acknowledged that
participating in social media online can be beneficial for keeping in touch with friends or
learning about the world, very real problems can emerge through recruitment of
vulnerable young people to be part of criminal gangs, through online grooming, or
through cyberbullying, which is when a child is bullied by another person or a group over
text (Papamichail and Sharma 2019, 3-5).

One in every six young people aged 5-16 in the U.K. report experiencing a mental
health problem (NHS Digital (2020). There is no conclusive evidence of a causal link that
the online environment is adding to the mental and emotional difficulties for children
(Papamichail and Sharma 2019, 1), but there is a concern that the most vulnerable
children living in U.K. are not considered in research, nor is the suggested safety training
for children always accessible to young people in care, for example, or who are otherwise

vulnerable (Papamichail and Sharma 2019, 7, 8).
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Use of Pornography

Pornography depicts unrealistic body image and performance that can impact
children’s self-esteem and confidence. A study in the U.K found that pornography and its
related depictions have resulted in many children becoming sex offenders and that there
is a direct correlation between viewing pornography and violent sexual acts child on child
(Children’s Commissioner 2023, page 1). Online child sexual abuse and use of Al-
generated child pornography has increased exponentially (IWF n.d.) and that “Al-

generated child sexual abuse imagery found online by the IWF has quadrupled in a year.”

Modern Slavery and Human Trafficking

Referrals for modern slavery and human trafficking in the U.K. are on the
increase (NCA n.d.; United Nations n.d.). Many people, including children, have been
found working in the cannabis farm industry, in agriculture, construction, car washes, the
sex trade, and nail bars, among other jobs. Refugees and immigrants who are fleeing war
and financial hardship find themselves trapped in dangerous circumstances. Other
trafficking victims are U.K. natives who find themselves coping with unexpected

setbacks (NCA n.d.).

Ethnic Minorities

In recent years because of war and economic hardship, people have migrated from
Syria, the Horn of Africa, and other parts of the Middle East and North Africa, as well as
from Eastern Europe and Ukraine. There is increasing population diversity in Britain
(Lomax et al., 2019) and, according to Joe Mulhall of Hope Not Hate, the tensions which

arise partly because of fear and misunderstanding were apparent in riots sparked by the
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murder of three young girls in Southport and breaking out in various cities across the

country during early August 2024 (BBC News 2024).

Aspects to the Background of the Problem

Various aspects of the background of the problem include loss of trust in
relationships, hurt and pain because of broken relationships and abuse, emotional
breakdown, fear, anger, bitterness, hopelessness, despair, hatred, disconnectedness,
cynicism, and impairment of holistic wellbeing (Faust 2021, 1-26, 30-32, 71-118; White
2008, 28), all perhaps leading to a sense of unreliability, unpredictability, and even chaos
(White 2008, 23). Other issues are spiritual disengagement (Tracy 2005, 117-21), shame
(Tracy 2005, 81-83), lack of interest in service towards others (Kessler 2000, 69-72),
learned helplessness (Seligman 1972, 407; Cherry 2023, 1), possible psychosis (Lim and
Gleeson 2014, 5), and schizophrenia (Pettersson-Yeo et al. 2011). The following section

discusses in more detail some of the aspects mentioned.

Relational Disconnectedness

The gap between the inside and the outside of a young person may be understood
as a relational void with themselves and with others which is caused by delinquency in a
child’s life (Copsey 2005, 60-71). This can lead to cynicism, anger, bitterness, violence,
and anarchy.

The latest report from the UK government outlines the results of spending large
amounts of time on the phone, including a “blurred boundary between the lives children
lead online and the ‘real world” (Woodhouse and Lalic 2024). Adults and children can
become addicted to the rush of dopamine which occurs through social media

engagement, perhaps with the result that they lose connection with friends and family
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(Huddleston 2016, 31, 35, 88). If children are encouraged to engage with parts of things,
such as GIFs and videos on social media or simplified ‘readers’ rather than unabridged
books, their view of the world may be arranged in fragments rather than a whole

panorama (Mason 1989,183; Macaulay 1984, 29).

The Child is a Whole Person

Bishop Comenius (1592-1670) of Czechoslovakia and Charlotte Mason (1842-
1923), who espoused the ideas of the Czech thinker, understood the wholeness of the
child and how they are “persons” (Mason 1989, 13, 18, 29). Mason also understood the
need for a child to have whole or living books, whole art, and whole music at their
disposal to be able to take in the complete and unadulterated ideas presented and to be
able to approach them without fear or hesitation (Mason 1989, 180-85, 213-18, 230-33,;
Macaulay 1984, 91-92). She also understood that the child’s mind is not a ‘sac’ [‘sack’—
Ed.] or a vessel (Mason 1989) in which to place ideas and knowledge, a teaching method
which a few decades later was described as a ‘banking system’ (Freire 1970, 72).

Maria Montessori re-introduced the importance of a child having access to a
‘vision of vastness’ (Montessori 1946) and in the same spirit of learning about ‘whole’
ideas, Dorothy L. Sayers spoke of the child being taught how to think through absorbing
(poll parrot stage); arguing and questioning (pert stage); and analysing and synthesising
(poetic stage) (Wilson 1991, 149, 154).

In the Celtic tradition, according to Maria Lief Crabtree, the idea that a child
should be part of the bigger picture in the daily life of family and culture was welcomed
(Catterton 2008, 78-79). Relatedly, books, especially books of folk tales and romance

encourage children’s awareness of the transcendent, and they can nurture the imagination
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(O’Brien 1994, 20), perhaps enabling children to rise above the limits of their senses and
the fragmenting effect of isolated facts to comprehend “the Great” and “the Whole”.
Coleridge commented in a letter to his friend, Thomas Poole, “Those who have been led
to the same truths step by step thro’ the constant testimony of their senses, seem to me to
want a sense which | possess—they contemplate nothing but parts—and all parts are
necessarily little—and the Universe to them is but a mass of little things” (Strhan, Parker,

and Ridgely 2017, 269-70).

The Impairment of Holistic Wellbeing

A young person’s social, emotional, mental, physical, and spiritual welfare are
part of the whole. If one area of the person is injured, the other parts may suffer. Recent
findings by the NSPCC show that there has been an increase in police-recorded child
abuse offences across the U.K. (Johnson 2019). There are those who are in care in the
fostering system with its accompanying loss (NSPCC Learning 2022); there are those
who are victims of bullying or cyberbullying (Peck 2023), and there are those whose
families do not have enough money for breakfast or school lunches, which is most often
an indicator of their socio-economic status (Sutherland and Vignoles 2017). There are
those who are child carers of a parent or relative or other children in the home
(Kavanaugh and Stamatopoulos 2021; The Children’s Society 2022); and there are those
who are lacking physical or mental capability in some manner (Maciver et al. 2019;
GOV.UK n.d.). In addition, Ennew reminds us that while some of these children will
have access to spiritual nurture and care, many others will not (Crawford and Miles eds.

2017, 231).
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Spiritual Disengagement

The Donut Man (Evans n.d.) explains that what is lacking in a person’s life is that
round hole in the middle of every human being which needs to be filled up with God.
From a biblical perspective, the lack originates from when humankind was separated
from God in the Garden of Eden after Adam and Eve decided to choose for themselves
without including God (Genesis 3:8 (NIV)). Spiritual disengagement is what happens to
us when we leave God out of the equation in any aspect of our lives. This could be
because we have never been taught about God and the spiritual side of life (Crawford and
Miles eds. 2017, 225-33), and it also could be because we are rebellious by nature and
choose to do things independently, without God. The result of such disengagement can be
that we lead lives which are increasingly shrivelled and closed up (Proverbs 17:22b). We
can suffer from dissociation in our family and friend relationships or failure to progress in
our schooling and work, and these could lead to general break-down and despair (Kessler
2000, 159-61; White 2008, 23, 29). The human condition contains conflicting needs of
being an individual and of being part of a group. The iWorld (Kuehne 2009, 44-45) is the
result of individualism and selfishness. These trends can obfuscate the problems of
unresolved issues such as fear of the unknown, fear of death, fear of failure, greed, anger,
and broken relationships.

The various aspects of the problem of delinquency in our spiritual lives may
originate from ignorance, where the parents or those in authority withhold or misinterpret
spiritual teaching and guidance from those in their care (Crawford and Miles eds. 2017,
225-33; Hay and Nye 2006, 133-34). It may also be the result of people who are directly

responsible before God as individuals turning away and not paying attention to their
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spiritual core, to their soul, leading to anger at God, rejection of God and a loss of faith
(Proverbs 1:24-26). Or it may occur where individuals have been so damaged and hurt
that they can only conclude that God does not care or that he is not there at all (Tracy
2005, 118).

The problem of spiritual disengagement can produce a lack of intellectual and
creative flourishing, and this in turn can lead to a ‘closing of the mind’ (Hay and Nye
2006, 149-50). The increasing dependence on and misuse of the internet by young people
(Papamichael and Sharma 2019, 5) can lead to this ‘closing down’, or what has been
described as “digital dementia” (Delgado 2021; Manwell et al. 2022, 1). There may then
be a failure to thrive and subsequently a failure to flourish, as being connected is
necessary not only for information but also for enjoyment—and even survival—in a
world which is increasingly digitally dependent. A second result is that young people
may lose their ability to relate well to their actual surroundings, perhaps losing much of
their empathetic ability along the way, an ability which is helpful in regaining hope and
meaning (Kessler 2000, 71). Thirdly, there is a build-up of fear in their lives as they
become more disassociated from families and friends (Kessler 2000, 159-61).

The data from recent results show that a third of English teenagers are failing
literacy and numeracy, with a grade of 4 or below (Wood 2022, 1; Ofqual 2022). How
can individual situations be turned around to allow a student who is failing to succeed in
the non-negotiable areas of mathematics and English language to transcend practical and
mental health issues, and to engage with hope in the pivotal secondary school years in the

U.K.? How does the child who is struggling to find balance and meaning at home and at
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school navigate the difficulties, and how can they overcome and transcend challenges?

How are aimlessness and hopelessness to be managed and resisted?

Healing of Disengagement

There are many ways to enable our children to connect with nature and this is
shown to aid in holistic well-being (Louv 2010, 3, 35), which can lead to greater self-
efficacy and the ability to transcend personal difficulty and to find some resolution
(Tillmann et al. 2018).

Findings from recent studies suggest that child holistic well-being may be helped
through contact with horses and ponies (Hauge et al. 2014; Adams et al. 2015; Frederick,
Hatz, and Lanning 2015; Fleetwood 2016; New Fei et al. 2017; Clavell-Bate 2018; Eller
2019; Escobar 2019; Mickelsson 2019; Hemingway 2020; Haig and Skinner 2022). The
mind and the body can be engaged by this contact, and the social and mental as well as
physical parts of a person’s being can be helped towards healing. Of course, empathetic
equine contact cannot be the answer for every child’s disconnectedness. A phobia of
animals or allergy triggers may prevent children from having contact. Also, many
children in the U.K. will never have contact with Equus. This is why organisations like
the British Horse Society (BHS) and Riding a Dream Academy (RAD) are working
towards widening their scope and enabling opportunities in the U.K. Equine contact is
understood to be one way to facilitate holistic well-being. Organisations such as
Changing Lives through Horses (CLtH) (The British Horse Society n.d.) and Equine
Assisted Qualifications (EAQ n.d.) aim to offer a way for young people to engage with
horses and at the same time to learn how to flourish in their learning environments and

gain meaningful qualifications through alternate provision (Essex County Council n.d.).
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Increasingly, it is acknowledged that holistic wellbeing—social, psychological,
emotional, and physical—has a part to play in how children can function well in schools
(Department for Education 2021).

The horse can offer an opportunity towards recovery for a variety of reasons. The
horse is a prey or flight animal (Adams et al. 2015, 53; Hemingway 2020), and it is thus
very sensitive to atmosphere. Such sensitivity can translate into a capacity of the horse to
absorb and mirror emotion (White-Lewis 2019, 5.5; ), which may be helpful for a child or
young person who is struggling to find mental and spiritual equilibrium. Anecdotally, a
young work rider known to me experiences relief from her anxious thoughts when she is
in the company of a horse (Pablos Murphy, personal conversation, 2022), and a former
student found out that an attitude of hopelessness leading to learned helplessness (Cherry
n.d.) can be ameliorated by spending time with animals.

Close proximity to a horse, its physical warmth (an adult horse at rest is usually
99-101 degrees Fahrenheit (37.2-38.3 degrees Celsius), whereas the normal temperature
for a healthy child is 97.52 Fahrenheit (36.4 degrees Celsius) (White-Lewis 2019, 5.4),
and the powerful largeness and presence of the creature, together with the nonverbal
connections (Hemingway 2020), can give a child the chance to relate to a ‘wide expanse’
of another living being.

A similar thing may happen with other animals, for example, a dog or cat (Hutton
n.d.), and it can happen as well in a natural setting where a child is able to connect with
things like trees and plants and a flowing river (Louv 2010, 3, 35). What would be very
interesting is to look at how domestic animals in different parts of the world can enable

children to relate to that which is ‘beyond them.” David was a shepherd out in the
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wilderness (I Samuel 16). He spent his boyhood tending his sheep and learning to
recognize the animals that posed a danger to them and to himself—for example, the lion
and the bear (I Samuel 17: 34-37). How did David discover the hugeness of life and its
connections? He observed and experienced the natural world and the animals in it, and he

related to them and to God (Psalm 19).

Statement of Purpose
The purpose of this research project is to look at empathetic equine contact with a
selected cohort of British children aged 7-13 years old, to see how their experiences
facilitated relational consciousness, and to find out if they agreed that such contact

encourages emotional and social resilience, spiritual health, and wellbeing.

Statement of the Problem
British children are becoming disconnected from themselves and from others and
their spiritual awareness is damaged. In seeking to address this problem | ask: Is it
possible that relationships with horses could help children holistically, positively and
spiritually?
The research questions were:

1. Could social, mental, and emotional wellbeing result from empathetic contact
with Equus and could this lead to greater resilience, confidence, and self-efficacy
for a child?

2. In what ways did space, process, imagination, relationship, intimacy, and trust
(S.P.LR.LT.) (Nye 2009, 41-52) encourage relational consciousness, that is,

awareness of oneself, others, and God through relationship?
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3. Could a child be enabled through empathetic equine contact where the criteria of
S.P.LLR.L.T. are implemented to achieve some transcendence of difficulty and
some capacity to meet challenges positively?

4. What kinds of experiences with horses did children have which could help them
spiritually?

5. What qualities of the horse did children experience which helped them to become
more relationally conscious?

6. What qualities did children have which helped them become more relationally

conscious through empathetic equine contact?

Objectives of the Study

The objectives of the study are to find out how the experience of working with
horses can make a difference holistically to children amongst the selected 7 to13 year-
olds, and to understand how empathetic equine contact could help them to become more
relational and resilient, to develop self-efficacy (self-reliance and confidence), and to be
able to move towards the ability to transcend difficulty in their lives—that is, not only to
rise above, but also to use the challenge positively for themselves and others. A working
definition of holistic wellbeing might be discovered by listening to what the children are
saying about how they reacted, responded, and felt based on the interpretive
phenomenological approach (Frechette et al. 2020). The participants aided the process of
defining holistic wellbeing as they took part in the questionnaire and the focus group
discussions. With the small sample available the objectives of the study were met; the

summary of findings in Chapter V gives an outline of what happened.
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Brief Description of the Research Design

The selection criteria for choosing children included, firstly, that a participant had
some experience with horses and that this experience was ongoing, and secondly, that
they were between 7 and 13 years old. Participants had opportunities to think about and
understand the study through information flyers and two videos (Appendices A, F, G, H)
which were available to them and their families. The selected participants had been
involved with horses during the previous year. | had been working with or observing a
few of the selected participants as they looked after horses and rode them. A
questionnaire booklet was available in a shoebox for each participant. There were also
craft materials provided for each child inside the box. A few participants did discuss their
work with me, and the results of these conversations were incorporated with the data.
The booklets were collected at the end of the session. After a break time, there was a
focus group activity which involved semi-structured and open-ended questions to
encourage discussion, and these group discussions were audio-recorded. All permissions

were in place to record and to use the data.

Theoretical Framework
The theory of relational consciousness indicates the profound capacity that
children have to relate to themselves, others, the world around them, and to God, and
through this process, to be reflectively conscious of what is happening. Perhaps the
consciousness of themselves as ‘subject’ in the process (Hay and Nye 2006, 109) enables
the foundations of self-reflection and ‘orientation towards others’ to be established.
The theoretical framework for this study is Relational Consciousness. Rebecca Nye

writes concerning the series of interviews which she conducted with primary school
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children to find out what might constitute spirituality in the child. Relational
consciousness is the term which Nye employs to explain the particular awareness, which
is a thoughtful consciousness, a type of ‘meta-cognition’. Nye mentions that, in each
case, she sees that the child refers to a relationship they have where there is a particular
type of consciousness which adds value to the ‘ordinary or everyday perspective’ (Hay
and Nye 2006, 109).

The acrostic S.P.I.R.1.T. is used (Nye 2009, 41) to describe relational
consciousness and also to show practically how relational consciousness can be
facilitated. These six criteria of space, process, imagination, relationship, intimacy, and
trust, which form the basis for relational consciousness, were the guide for how the study
was conducted.

Recently, | attended a Trauma-Informed Workshop at a Godly Play conference in
Gloucester, U.K (Godly Play Foundation n.d.). I learned how S.P.I.R.I.T. can frame a
session of Godly Play. For example, for S (Spirit perhaps interchangeable with Space): 1.
“Mirroring” is the person together with others 2. “Acknowledgement,” as “I am here,
and you are there - we are all here together” 3. “Empathy.” For I (Imagination): “Every
moment and interaction is an intervention.” For T (Trust): “Relational trauma needs
relational repair” (Godly Play Conference n.d.). It was interesting that the words
mirroring, acknowledgment, and empathy particularly were mentioned, as they are
central aspects of the horse in equine therapy (White-Lewis 2019, 5.5; Escobar 2019, 27;
Banham 2024) because they mirror behavior (Mickelsson 2019, 3; Eller 2019, 29-30).

The criteria acted as a framework for the methodologies employed, as shown in

the following table.
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Table 1. S.P.I.LR.I.T.

S for space At the beginning we prayed for the time that the Holy Spirit would

lead the day.
P for process | All the different types of activities made up the whole process.
| for The shoebox activities gave opportunity for imagination to roam and
imagination explore.
R for The focus group discussions were a chance for building on

relationship relationships and making new ones.

| for intimacy | The setting of a small group (with ponies in attendance too) enabled
a freedom for discovery and intimacy. Conversations took place
between individuals during the session which helped to encourage
more opportunities for intimacy.

T for trust Being with horses necessarily builds trust, as they can be the
absorber of hard emotions and could provide a safe place as well as
an attachment base (Bachi 2013; Adams et al. 2015, 62, 63; White-
Lewis 2019, 5.5, 8), releasing the person to relax and express
themselves more freely.

The theory of relational consciousness identifies how a person may discover the
whole, and at the same time, may begin to register the smaller parts of the whole. To be
able to encounter greatness (Montessori 1946, 182), it is helpful if a person can relate to
that which is vast and big and needing full attention, putting the detail into a context to be

explored and discovered, and, at the same time, can fully think about what is occurring.

Significance of the Study
In the background to the problem section, some of the extremes of scenarios in
children’s lives in the U.K. were discussed. The overarching question of this research
project is whether children are spiritually sensitive and whether they can become
spiritually aware through a conscious relationship with another sentient being—in this
instance, Equus. If the spirituality of children is acknowledged as being a part of holistic
wellbeing, there will be more emphasis placed on the importance of nurturing the

spiritual core. From a Christian perspective, this would be a way to help towards a
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relationship with God which can and does offer healing, health, and new beginnings

(Isaiah 43:19).

Assumptions of the Study
The main assumption of this study is that the spiritual dimension in our lives and
in our children’s lives exists. Another assumption is that spiritual nurturing makes a
difference for children in the home, in the community, and in school. It was assumed that
listening to children’s perspectives was more valuable than having an adult merely
observe them and provide the researcher’s interpretation. Also, it was assumed that the
children would interact with the pictures and the videos, and furthermore, would be able

to interact with their own ideas.

Definition of Equine Terms (and other animal terms)

Aid The natural riding aids are voice, legs, seat, and hands, and the artificial riding aids
are the whip, spurs, and any other means which are contrived to guide and control
the horse.

Bearing rein is a piece of the horse’s bridle which is attached so as to constrain the
horse’s head and body movements, resulting in an unnatural and painful position.

Bucking is a free movement of the horse whereby it will lift its hind quarters and may
kick out into the air.

Cantering is a three-beat gait as each leg is off the ground at regular intervals.

Equus is the name for the eight members of the equine or Equidae herbivore family
(Akers 2019).

Farrier is a person who makes and fits shoes for horses.

Filly is a young female horse.
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Heavy Horse The various breeds which were developed to manage farm work in pre-
industrial Europe.

Pick out means to clean the underside of the horse’s hoof with a hoof pick to make sure
all debris is removed.

Rearing is a free movement of the horse whereby it will lift its two forelegs and stand on
its hindquarters.

Rugged up is when a horse has its blankets secured on its body.

Withers means the highest part of the horse’s back above the shoulders at the base of the
mane (Cambridge Dictionary n.d.).

Work rider is a person who exercises racehorses for a living.

Yearling means an animal in its second year of life, especially a horse or deer (Collins

n.d.).

Definition of Child Wellbeing Terms

Children (7-13 years) Piaget’s concrete operational stage of development
(McLeod n.d) and Erickson’s “industry versus inferiority”” or competence stage of
development (McLeod 2025) are from age 7- 11 years. This stage is one of logical
thinking (Piaget) and of confidence growth according to competence levels and feelings
of inferiority according to lack of competence (Erickson). The formal operational or
adolescent years of scientific reasoning begin around 11 years of age (Piaget); this
categorization mirrors the stage of “fidelity” where development of identity and roles
occur beginning at age 12 years (Erickson).

Creator God refers to the God of the universe who is loving and who made everything
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and who rules over all. The term God or Transcendent Being could also be used in
the dissertation to refer to a construct of God, that is a first cause or a force for life.
Empathetic equine contact means contact with horses and ponies with understanding
and connection.
Spirituality refers to the fact that above and beyond all as humans we are spiritual beings

made by the Creator God.

Limitations of the Study
As there is little mention in recent studies reviewed in Chapter 11 of how equine
contact can enable spiritual awareness of Creator God for children, being unable to build
on previous research is a limitation of the study. Additionally, apart from the donkey of
Balaam in the Bible, no Equus has talked, which means that we cannot discover the

horses’ perspectives on how they feel children respond to them.

Taboo
There appeared to be an implicit accord that talking about spiritual aspects of our
lives was taboo in a postmodern U.K. context. There seemed to be an anxiety that
spirituality might mean that | was “crossing the line”; researching the physical,
emotional, and social was acceptable, but investigating the spiritual might be seen as
strange. This made it challenging to communicate effectively with families and,

consequently, with prospective participants.

Small Numbers
The scope of the study is limited by the comparatively small number of

participants for the research project. There was difficulty gaining trust with gatekeepers
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and primary carers. The way to manage this situation was to continue steadily to build
relationships and to be consistent and to follow through on opportunities, however small.
The study used purposive and snowball sampling to solicit participants and multiple

qualitative methodologies to elicit data.

Communication
Although some small groups of participants knew each other within each
workshop, the natural shyness of most made the initial connection more challenging.
However, this was overcome in most cases because one of two of the participants in each

group were naturally gregarious and facilitated conversation.

Shoebox Questionnaire

There were two points in the shoebox questionnaire where there were different
approaches to the same question. In shoebox question 8, participants one to three in the
first workshop in August were asked to say how they felt physically when they were with
a horse. For participants four to twenty, they had the option of saying how they felt
physically but also in their minds, in their hearts (emotionally), and in their souls. In
shoebox 17, participants one to seven could respond to a question using their own words
only, whereas for participants eight to twenty, there was an option of using a sticker

system as well as responding using their own words.

Artwork
Although the I was not trained specifically in the analysis of artwork to extract
meaning from data, it became apparent that it would be useful to record what the

participants said about their work and to include this in the data for analysis instead.
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Present

The control variable (Figure 3) in this study was whether a participant was
actually present. There were two instances of participants not being present: Flor chose to
leave the workshop after the shoebox questionnaire session and was not present for the
focus group discussion; Topaz elected not to speak until we had finished the workshop,
although she engaged in conversation during equine contact. These instances illustrate
that the ethics of the project were adhered to, and no one was forced to do anything that
they did not wish to do.

Flor chose not to continue after the shoebox questionnaire session. She rang her
mother to ask her to come and pick her up and waited in the classroom as we continued
with the focus-group discussion. When Flor’s mum did come, it interrupted the
discussion about using horses in work, play and war. This was a particularly significant
point for the group and it was unfortunate that | found myself torn between listening to
Flor’s mum and being available to the small group. It was very helpful that one of the
assistants stepped in to keep things flowing in the focus-group discussion. | would think
again about how to handle such a situation in the future and would try to make sure that
all parties were considered in such an event.

Topaz remained selectively mute throughout the shoebox questionnaire and
focus-group discussions. This had the effect of compelling the other two participants to
try and engage with her. They wanted her to speak. She was able to relax in the stables

with the pony and the transformation in her was rewarding to all of us who were with her.



29

Equipment and Prompts

The projector equipment did not work satisfactorily in the first two workshops. It
was evident that the analogue flip chart and the extra books with relevant photographs
and pictures helped to elicit responses. On two occasions we ran out of time, which
meant that not all the prompt material could be used, and not all the prompt questions
were aired.

Sheila did not respond to the questions in [SBQ8]; | suspected this was because
the construction paper pages were thick, and it could be that she simply turned one page

too many.

Scope and Delimitations of the Study

All the participants had ongoing equine contact, whether as riding or caring for
the animal, or both. The participants came from rural and urban communities where there
was wide diversity as the horse-racing industry in the N_ area attracts from many parts of
the world, including Pakistan, India, and Brazil, together with most of the rest of Latin
America.

There were two groups from N_ Riding School, drawn from a few school
participants but also from the after-school programme participants. They were almost all
local to N_ and the surrounding area. There was a sizeable number who were particularly
vulnerable due to family, health, or mental health circumstances. Care was taken to
inform parents and families and gatekeepers of the entirety of the project and to be as
transparent as possible. Risk assessments (Appendix A), signed confidentiality forms
(Appendix B), signed informed consent from the primary carers (Appendix C), and

verbal assent forms from the participants (Appendix D) were sought at each stage. This
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was in accordance with the health and safety guidelines for the British Horse Society
(BHS n.d.) and the ethical guidelines laid out by the British Psychological Society (The
British Psychological Society 2014). Another group was from A _ Riding Stables. They
come from local school children and from American military families, but they know
each other through the riding stables activities. For this project, it was important to
welcome any participants who considered taking part, as it was hard to know who would
be interested in joining.

The boundaries of the study were set by the concentration upon contact with
Equus at very specific times during the week, and the research itself took place during a
two-hour period with each group, which defined how much data could be gathered, and
of what quality, in the short time allotted.

Further scope for such a project could entail looking into how participants viewed
their relationships with horses. A number of articles explore the idea of a horse providing
a safe place, a “holding place” and a sense of security and of love and discuss how equine
assisted therapy can provide attachment opportunities for children. (White-Lewis 2019,

5.5, 8; Adams et al. 2015, 62, 63, 64, 67; Bachi et al. 2013)

Outline of the Dissertation
Research was carried out with participating children aged 7-13 years using
qualitative multi-methodologies to find out if the selected children experienced relational
consciousness (spiritual awareness of Creator God, others and themselves) through being
with horses, and what forms any relational consciousness might take for them and, if they

do experience relational consciousness, how it could help them in their daily lives.
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CHAPTER II

REVIEW OF RELATED LITERATURE AND STUDIES
“Draw Near with Faith.”
Introduction

The horse is a large and potentially dangerous animal which commands respect
(Adams et al. 2015, 58, 63; Hemingway 2020; Haig and Skinner 2022; Fleetwood 2016,
54). Children have to learn how to behave around horses and ponies and how to treat
them well, and a horse cannot easily be ignored (Hemingway 2020). The horse is a flight
or prey animal, which means that it is always on the alert for danger (Adams et al. 2015,
53; Hemingway 2020), and this has made it very sensitive to its surroundings (Burgon
2011, 167; Escobar 2019, 26; Tappe 2020, 25, 27; Fleetwood 2016, 54; Miller and Adair
2020, 8). This translates into sensitivity to emotion also, which makes the horse able to
mirror a person’s emotions (White-Lewis 2019, 5.5; Smith et al. 2016; Burgon 2011,
167; PATH International n.d.; Escobar 2019, 36; Tappe 2020, 29). Recent studies have
found higher levels of oxytocin in horses when relaxed with a human in a positive
grooming situation or in a humane training environment, which suggests that horses can

respond with enjoyment and emotion (Niittynen et al. 2022, 5).

History of Equine Assistance
Throughout history, the horse has been a partner to humanity, whether in work or

war or pleasure or healing (White-Lewis 2019, 2). The Greeks exercised on horses to
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help physical ailments (White-Lewis 2019, 2). Florence Nightingale wrote Notes on
Nursing in 1898 and espoused the importance of contact with horses and other animals
for patients surviving the Crimean War in the early 1800s (White-Lewis 2019, 2).
Healing contact with horses and with wounded soldiers during WW1 was utilised and
found to be helpful (White-Lewis 2019, 2). The organisation Riding for the Disabled was
established in 1969 following the success of Lis Hartel, the Danish dressage champion in
1943 and 1944, who gained an Olympic silver medal in 1952 (Helsinki) and in 1956
(Melbourne). In September 1944, Hartel contracted polio whilst pregnant, but, after
determined rehabilitation, went on to ride and to again compete globally. Hartel’s case
increased medical interest in the physical benefits of riding horses for people with
disabilities (Hedenborg 2016, 4). In the U.S.A., the North American Riding for the
Handicapped Association (NARHA) was founded in 1969. In 2011, NARHA changed its
name to The Professional Association of Therapeutic Horsemanship International

(PATH) (Holistic Horse n.d.).

Equine Assistance and Concept Analysis

Twenty-six different ways of using horses therapeutically in medicine have been
identified by White-Lewis (Haig and Skinner 2022), and, according to Wood et al., there
are twelve distinct types of equine services (Haig and Skinner 2022). As the use of horses
for physical therapy and psychotherapy has burgeoned, the language employed to
differentiate and direct attention to the various disciplines within the equine-assisted
industry has become increasingly convoluted and confusing. One problem which has
been identified is that the terms ‘equine-assisted learning’ and ‘equine-facilitated

learning’ are used interchangeably and can “include education directed at improving



33

communication skills, self-awareness, confidence building and self-control by interacting
with a horse”, which, according to Burgon, Gammage, and Hebden (2018), can be
accomplished by “grooming, riding and saddling along with non-verbal communication,
play therapy and mindfulness practice” (Adam et al. 2015, 66; White-Lewis 2019, 2;
Hemingway 2020). The use of EALI is defined using concept analysis to understand
differences between recreational and therapeutic activities (White-Lewis 2019, 5.2). For
the purposes of this literature review, the following taxonomy will be used: Animal-
Assisted Intervention (AAI), Equine-Assisted Intervention (EAI), Equine-Assisted
Therapy (EAT), Equine-Assisted Psychotherapy (EAP), Equine-Assisted Social Learning
(EASE), Equine-Assisted Learning (EAL), Equine-Facilitated Learning (EFL), Horse-
Riding Therapy (HRT), and Equine-Assisted Activities Therapy (EAAT). There is much
research to be initiated still, and the field is under-documented, which may explain the
lack of cohesion in the taxonomy. Equine-Assisted Services (EAS) is a helpful umbrella

term to incorporate all the specific approaches (Haig and Skinner 2022).

Holistic Wellbeing through Empathetic Equine Contact

Sensitivity to emotion in a horse is helpful and comforting and reassuring for a
child and, it has been suggested, can aid healing as the horse becomes a listener and an
absorber of emotion, even supplementing bonds of attachment as in a mother and child
relationship (White-Lewis 2019, 5.5). With this kind of emotional connection, coupled
with a large and very warm body with which to engage, often a child’s confidence levels
will rise (White-Lewis 2019, 5.4, 5.5). The size of the horse can make a difference for
some young people who find it hard to concentrate and the largest horses are the ones

which help to build confidence. Although this seems counter-intuitive, the largeness of
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size does appear to make a difference, especially for those who are suffering from
neurodivergent conditions and those who are not settling well in the horse environment
(Evans n.d., 34-36). Whether a horse is small or large, happiness and acceptance,
confidence and physical gain are recurring (White-Lewis 2019, 5.5, 8). Moreover, an
improved quality of life is said to be experienced by the child in ways that might not have

happened without the equine contact (Adams et al. 2015, 61,62).

Emotions of Horses

Scientists hesitate to state categorically that horses do feel the full range of
emotions that humans would understand, and their preference is to focus on a reductionist
line of inquiry to better understand perceived emotion (Henderson 2014). A recent study
has explored the ability of horses to connect auditory and visual cues of carers and
strangers using negative and positive stimuli. It is shown that horses with a long history
as companion animals can distinguish between human facial expressions and tone of
voice, and they will react negatively to a possible threat, showing their highly developed
emotional intelligence (Nakamura, Takimoto-Inose, and Hasegawa 2018). Other
commentaries have highlighted the synchronisation of herds of horses in the wild, which
is a protective measure. It has been noted that horses will graze together, will sleep
together, and will walk to find water together, as well as being alert to any danger in
unison. In domestic situations, physical and emotional synchronisation is “embedded in
the psychology of the horse ... that they will naturally wish to merge and flow with

others, humans as well as horses” (Harvey and Rees n.d., 46-47). Relatedly, there is a
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study on the coding of horse facial expressions which could help with animal welfare and

veterinary practice (Wathan et al. 2015).

Equine Assistance and Intervention Strategies

In recent years, there has been a rise in research projects which aim to find out
how equine-assisted intervention may be of wider use within the community. Social,
emotional, and mental health (SEMH) has become increasingly topical (Hemingway
2020). Much work is still qualitative, with only a small amount done quantitatively.
Hemingway suggests that they would like to see more medically based quantitative
studies which will add to the evidence.

Horses can be used to aid healing mentally, emotionally, and psychologically, and
horses can be a vehicle for teaching and learning. There can be an overlap in the areas of
therapy and of learning, as was shown in the research conducted for eleven weeks in a
“randomised controlled trial” with 131 adolescents “to determine what effect equine-
facilitated learning would have on participants’ cortisol levels” (Pendry, Smith, and
Roeter 2014, 80). During the intervention, it became clear that the horse could facilitate
teaching “safety, respect, trust, leadership, boundaries, confidence, and relaxation.”
Furthermore, “There was a significant decrease in the levels of cortisol in the
experimental group” (Pendry, Smith, and Roeter 2014, 89), and it was concluded that
there may be evidence-based support for equine-facilitated learning and positive
interactions with horses (Pendry Smith, and Roeter 2014, 91).

Further research is recommended into why EAP may have beneficial effects for
the client (Fleetwood 2016, 54), research which would include the study of

methodological considerations and sample sizes together with how to provide control
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groups. Likewise, more healing intervention with horses should be conducted in order
that we may understand further what can be achieved. EAI could provide such a holistic
approach, to reach not only the physical but also the psychological, mental, and
emotional: “This newly researched intervention has promise in assisting the nurse to

provide physical and psychological positive outcomes” (White-Lewis 2019, 7, 8).

Equine-Assisted Therapy

Recent studies show that children with physical or mental disability can profit
from Equine Therapy or Equine Psychotherapy (Frederick, Hatz, and Lanning 2015; Eller
2019, 26, 27; Miller and Adair 2020, 1-3; Hemingway 2020; Haig and Skinner 2022).
The various types of Equine-Assisted Intervention have different emphases depending
upon whether the intervention is addressing a physical, psychological, emotional, or
social-behavioral issue. The term Equine-Assisted Therapy (EAT) covers physical and
psychological work in the field but usually involves a horse, a client, and a therapist
walking beside the horse and rider. Since the 1950s, it has addressed mostly physical
issues but has slowly come to incorporate mental and emotional issues as well (Banham
2024, 2, 3).

Children who suffer from cerebral palsy can benefit from the practice of
Hippotherapy (Gwangju Institute of Science and Technology 2021). Children living with
spinal muscular atrophy (SMA) were found to benefit not only physically but also
emotionally and psychologically as relationships with horses, instructors, and other
children developed, and where “normalcy” could be achieved through enjoyment and

growth of self-confidence (Lemke et al. 2014). Studies concerning the physical healing of
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a child who is interacting with horses also mention the improvements in the child’s
emotional, social, and psychological wellbeing (Hession et al. 2019; White-Lewis 2019,
5.4, 5.5., 5.9; Almasloukh 2022). It has been suggested that children suffering on the
autistic spectrum and from ADHD are likely to benefit from EAI (Tan and Simmonds
2017, 760; Peters and Wood 2017, 3226, 3239-240; Fleetwood 2016, 12; Hemingway
2020). EAAT can improve adaptive behavior and motor function in autism spectrum
disorder (Zoccante et al. 2021).

Building relationships with horses through anthropomorphism and projective
behaviors (Fleetwood 2016, 26), mirroring emotions (Fleetwood 2016, 22), framing a
metaphor (Fleetwood 2016, 23), the preverbal experience as well as that of healthy touch
and being protected in what is described as Winnicott’s “holding environment”
(Fleetwood 2016, 25), with opportunities to be close to nature (Fleetwood 2016, 31), can

produce immediate and helpful results.

Horses Impacting Trauma Healing
Studies on equine-assisted therapeutic work with trauma survivors determine that
there are two broad categories at which to look: the nature of the equine-human bond and
the therapeutic value of the equine-human bond. The nature of the bond is “intimacy,
nurturing, partnership, identity, and utility”. The value of the bond is in “healing and
recovery, feelings, proximity and touch” (Yorke, Adams, and Coady 2008, 4, 8); mutual
understanding and trust (Yorke, Adams, and Coady 2008, 9); transparency and safety;

safe touch; and provision of unconditional responsiveness (Yorke, Adams, and Coady
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2008, 10, 12). Furthermore, unlike many professional approaches to therapy, riding
focuses on ability, not disability” (Yorke, Adams, and Coady 2008, 12).

Young people who suffer from trauma or social and emotional dysfunction, or
who are engaged with substance abuse or struggling with self-harm or eating disorders,
for example, can find a safe place when involved with Equine-Assisted Services (Haig
and Skinner 2022). A study followed the progress of a group of First Nation youth in
Canada and showed that “Human interactions with horses can be a distinct way for
exploring social relationships and wellbeing”. It might be that the historical links with
hunting and war and horses was profound for the young people and helped them to
respond positively. It was noted that the horse is “highly instinctive as a flight animal and
contributes to the programme as such” (Adams et al. 2015, 53). EAS, particularly EAL,
has shown the potential to make a difference in working with indigenous youth and with
children at risk more broadly (Haig and Skinner 2022).

Equine psychotherapy is rehabilitative in nature and shows promising results as
an integrative and complementary therapy for the treatment of traumatic stress with youth
(Eller 2019, 10). It can produce a reduction in anxiety (Frederick, Hatz, Lanning 2015).
The horse can provide the ‘glue’ to the practice of the person coming back and learning
more. Moreover, the personality of the horse and building a relationship (Burgon 2011,
172) are helpful, as a transfer of learned skills to the human world is often seen. Studies
conducted with youth at risk of severe solvent abuse amongst the First Nations of Canada
found that contact with horses on a weekly basis helped with connectedness, courage,
wellbeing, self and social confidence, and self-esteem as well as mood and emotion

awareness (Adams et al. 2015, 57, 61, 62, 63, 64, 65). In this same program, the young
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women found they were able to understand the boundaries set by the horse and translate

what they learned into a human-human context (Adams et al. 2015, 63, 64).

Reciprocity in Equine-Human Relationships

Reciprocity in equine-human relationships has been discussed already in the
stories of holistic interventions. There is value in the reciprocal healing that horses can
offer as living responsive beings with an awareness which gives honest non-verbal
feedback (Mickelsson 2019, 3). The development of trust is necessary to work with a
horse, and this involves the mind, body and spirit (Eller 2019, 29). For the child or
adolescent who has experienced trauma, safety, belonging, and self-esteem can be found
through interaction with the horse. Safety, belonging, and self-esteem are essential human
needs (McLeod n.d.; Miller and Adair 2020, 2-3). The primary levels of attachment are
those of ‘a secure base and a safe haven’ which can be provided through a ‘holding
environment’ between horse and human, where the mental and emotional needs are
addressed alongside the physical (Adams et al. 2015, 67). As the horse is a large and
powerful animal, the client “on the ground” has a challenge to work with the horse and to
lead it through ground exercises, thereby forming a relationship and realising their own
feelings and concerns at the same time, learning to understand themselves more through
the horse mirroring their emotions, almost as a “bio feedback loop” (Maker 2019). This
means that the healing process can be a two-way event which involves proactive

engagement, and a relationship can form.
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Relational Consciousness through Space, Process, Imagination,
Relationship, Intimacy, and Trust (S.P.I.R.1.T.)

What is relational consciousness? Relational consciousness is the “intentional and
natural process of relating to the world, to all things animate and inanimate, to others,
including a Divine other and the self” (Hay and Nye 2006, 119-24).

Research by Rebecca Nye (Hay and Nye 2006, 109, 110-13) shows that children
will experience spiritual awareness through relationships. Nye’s work is influenced by
the foundational research of Maria Montessori, who observed how a child would enter a
phase of deep concentration relating to their subject, in which long periods of child-led
learning could take place (Berryman 2013, 28-32). Berryman focuses his work on finding
out why and how a child arrives at what he terms the “middle realm,” where a centre
point is reached, where “flow” happens, and where maturing and learning can take place
(Berryman 2013, 128). A theme which recurs in the work of Montessori and that of her
successors Sophia Cavaletti (1917-2011), Gianna Gobbi (1919-2002), and Jerome
Berryman (Berryman 2013, 67), is the need for interested but non-agenda adults standing
by, observing, encouraging, and not demanding anything in return. When this type of
relationship is available, there is relaxation and a confidence which enables the child to
follow through, contributing to self-awareness, confidence, patience, and self-esteem
(Escobar 2019, 26), which in turn enable children to capitalise on the opportunities
(Adams et al. 2015, 61, 62, 63, 64, 65). According to Burgon (2014), the deep connection
possible between horse and child allows for respect, compassion, and sensitivity (Escobar
2019, 26). This, then, can lead to an increased awareness of others and of God (Adams et

al. 2015, 65). Such a relationship also enables the child to flourish creatively and
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intellectually as a result of growing social ease, and an accumulation of confidence and

trust (Oser 2014, 3-4; Yorke, Adams, and Coady 2008, 4; Adams et al. 2015, 63. 64).

Soul Friendship with Horses

Connection, inclusion, and stress reduction with an interested other person on
hand to relate to and to enable feelings of safety, are important in helping one to look
outside the self to build shared values as well as to relax and enjoy living and learning
together (Oser 2014, 3-4, 8; Wang 2012, 7-8). The philosophy of soul friendship (Roberts
2012, 16) suggests companionship, community, interpersonal guidance, activity, and
focus on others. “When two friends walk towards the same truth together, all society
benefits” (Roberts 2012,17). The anam cara of ancient Celtic tradition is soul friendship
(Roberts 2012, 1) which can be cultivated between child and horse, between child and
child (or another person), and between child and God. Could such a high calling in
friendship be applied to what happens in communities, clubs, and classrooms? What
would be the result of research to show these levels of philia operating? An atmosphere
of trust and mutual response could be a way for inspiration to flourish and for creative
and intellectual engagement to occur (John 15:15). It could also mean that a child has the
opportunity to look beyond themselves and experience God and His creation.

Studies indicate that the natural world is integral to how children learn and play
and interact with each other, and how they perform in their studies in school. The “rich
tapestry of loose parts” which is the natural world—*sticks, stones, and mud” are the
basics for any creative, pretend, and exploratory play or problem-solving exercise (Kuo,

Ming 2019). It is observed that “Children’s play becomes strikingly more creative,
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physically active and social in the presence of loose parts” (Kuo, Barnes, and Jordan
2019).

Can equine contact enable relational consciousness in children? Equine contact
represents the loose parts of the natural world very well. Time with a horse may be
accentuated as the child can be in a natural environment and, at the same time, build a
relationship with an equine friend. This could be a good thing, not only for those children
who have disabilities or lack of opportunities (Hemingway 2020), but also for those who

are considered mainstream and typical (Hauge et al. 2014).

A Child’s Spiritual Wellbeing encouraged towards Transcendence
Equine-Assisted or Facilitated Learning

The mind can thrive creatively and intellectually when presented with a variety of
ideas and objects to dwell on and to manipulate. The natural world, as “a tapestry of loose
parts”, encourages social, creative, and physically active play (Kuo 2019). Relatedly, in
various contexts it is being recognized that creative and intellectual flourishing can
happen when an individual is given the opportunity to relate to horses.

Can relational consciousness impacted by equine contact help a child flourish in
mainstream school, and, if so, how? Within what Marcel calls a relational atmosphere of
welcome, availability, non-judgement, and “creative fidelity”” (Berryman 2013, 138-39)
combined with opportunities for inspiration and ways to capitalise on the experiences,
EAL can revolutionise a child’s learning (Adams et al. 2015, 62, 63; Haig and Skinner
2022; EAQ n.d.).

Equine-assisted learning is a new field of research. It springs out of the more

traditional fields of EAT and EAP. A study looking at how indigenous youth from
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Canada and the United States—and at-risk youth more broadly—would benefit from
EAL, showed that participants enjoyed the experience, and that learning was facilitated
(Haig and Skinner 2022). Likewise, in an African context, it was observed and
understood from parents that children improved noticeably in their intellectual capacities,
and there was a “recommendation to pursue more of this kind of therapy rather than
simply the more formal classroom interventions” (Surujlal and Rufus 2011).

Research studies in England include work with primary school children in
mainstream schools in the north of England. Equine-Facilitated Learning (EFL) is a way
to help children engage with their school activities, developing the whole young person
(Clavell-Bate 2018, 16, 26) . Participants and school workers noticed differences in the
areas of “friendship, positive changes to behavior and attitude, self-worth and
confidence” and remarked that “self-reflection and self-awareness and support from the
teaching assistant was important and was judged to be integral to the EFL experiential

learning process” (Clavell-Bate 2018,11).

Horses and Low-Income Families and Children in the U.K
The Horse Rangers Association, which began in 1954, offers opportunities for
children unable to afford riding lessons and for children with disability to learn to look
after horses and to ride them (HRA n.d.). Summerfield Riding Stables in Birmingham,
U.K (Summerfield Stables n.d.) focuses on children who would not be able to ride or
interact with a horse unless there were funding available. Riding a Dream Academy (The
Riding a Dream Academy n.d.) is a nationally operated charity which raises money and

supports young people living in urban settings who would like to pursue riding and
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looking after horses. Alongside—and influenced by—Riding for the Disabled (RDA n.d.)
is the N_ Riding School. It is sponsored by the British Racing School (The British Racing
School n.d.) amongst other private donors and organisations, and it targets local schools,
providing week-long immersion with ponies and horses to those children in school who
are struggling with academic or behavioral issues. N_ Riding School also offers after-
school sessions to children who are fostered, for example, or who live in challenging
circumstances.

In the U.K., 11 percent of 16 to 24-year-olds are not in education, employment, or
training and one in ten children have a probable diagnosable mental health disorder as do
one in five young adults (NHS England 2023). The British Horse Society (BHS) has
developed a program to harness the powerful impact of the horse, with the expectation
that this will bring about a lasting change for some youth who are disengaged and
without hope. Within the Changing Lives through Horses Program at the BHS, the aim is
to develop six key life skills through equestrian activity: communication, confidence,

relationships, teamwork, responsibility, and personal achievement (BHS n.d.).

Resilience and Transcendence through Equine contact
Does relational consciousness through equine contact enable resilience and
transcendence? Can a relationship with an animal help a person to connect with the
Eternal Thou? (The-Philosophy.com n.d.; Buber 2000, 115-120). “The eyes of an animal
have the capacity of a great language.... This language is the stammering of nature under
the initial grasp of spirit (Buber 1996, 144)” (Gross 2017). Furthermore, just as there is a

“dimension of depth”, which Christian theologian Paul Tillich talks about, many scholars
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of animals and religion today suggest that there is a “religious depth often present in our
relationship with animals”, “created, as it were, to reveal the human being to man
himself” (Gross 2017). First Nation Youth in a solvent abuse program in Canada
identified the spiritual connection with the horse and reported that this could help not
only with relating to the spiritual, but also with relating to fellow students and making
social connections (Adams et al. 2015, 63, 64, 65). In agreement is the comparative
religionist Kimberley Patton, who talks of “something charged, something holy” within
an animal. Legend and myth in First Nation cultures illustrate this point as well (Wild and
Free n.d.), illustrating that the horse has a “strong spiritual power” and is a “truth teller
which can lead individuals in the right direction” (White-Lewis 2019, 5.3). The
nonverbal hugeness of the horse means that we have to connect on a deeper level of
understanding (Haig and Skinner 2022).

Learning coping skills with resulting resilience through equine contact is noted
and discussed with reference to Indigenous youth (Haig and Skinner 2022; Adams et al.
2015, 62) and with at-risk Youth (Burgon 2011, 168-69).

Awareness of God or Ways of Knowing is considered in some recent studies with
Indigenous Youth and The First Nations (Adams et al. 2015,62,65,68; Haig and Skinner
2022 and with Yazidi youth (Eller 2019), and also with parents of children with
disabilities in a Christian context in Texas (Escobar 2019). It would be helpful to

consider ways that humans have related to the horse historically and what that might

mean currently for children in the U.K. context and globally.
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Theology of the Horse: Religion, Legend, and Myth

We can respond to the beauty of the horses in the cave paintings of Lascaux in
France (Ministére de la Culture n.d.; Harris 2011; History Today n.d.). Could it be that
the ancient artists were expressing something which they had observed, but also that
which they felt inside themselves (Montessori 1946,184)? The fascination with
Stonehenge (Pearson 2013) and, more pertinently, the centuries-old awe-inspiring huge
white chalk carvings of horses on the low hills of the West Country and other parts of the
U.K. (Lutyens 2021), are examples of the human search for beauty and meaning.
Humans are concerned with beauty and mystery, that is, a sense of awesomeness (Zahind
2012, 33). An ancient example of the desire to express and record beauty and mystery is
the massive bas reliefs of Angkor Wat in Cambodia, which contain engravings of horses,
buffaloes and elephants (L Huillier n.d.).

The practice of Holy Communion, shown to the disciples by Jesus at the Last
Supper (Matthew 26:24-25; Mark 14: 18-21; Luke 22:21-23; Jn. 13: 21-30), concerns
both Beauty and Mystery. Full of mystery, the young donkey colt, never having been sat
upon by a human, was brought by the disciples for Jesus to ride into Jerusalem (Mark. 11:
1-6). McCormick and McCormick (2014) note that in a similar way, by reflecting God’s
holiness and awe, Equus can invite closeness and confidence, and a wondering and
imagination are thereby stirred (Escobar 2019, 26). This can be valuable for the child
(O’Brien 1994, 16-20).

References to the horse in religion, legend, and myth can give us an idea of how
the horse has had a deep impact on our lives. The people of the Camargue region of

Southeast France say that the semi-feral white horses, which are indigenous to the marshy
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areas beside the coast, were a gift from Poseidon, the god of the sea and horses. They tell
the story that Poseidon gave the horses to herdsmen to help them and live with them, but
not that they should be subjugated or mistreated. The herdsmen today still care for the
horses with respect (Sumner 2020) and carry poles to herd with a three-pronged trident at
the top (Magdalene Publishing n.d.).

Mongolians have a strong sense of spiritual connection with their horses. Today,
they are used for farming, transport (World Mongol 2022), and increasingly, tourism
(Nergui 2021). In the time of Genghis Khan, they were used in battle but were also
constant companions and friends to the warriors, who would drink a beverage of
fermented mare’s milk and would even survive in extreme conditions by drinking their
blood. The Mongols believe that each horse has a unique spirit and “that the horse is a
gift from the gods and that its mane contains the horse’s spirit and strength”. Mongolians
also use the horse’s milk in purification ceremonies. Often warriors killed in battle were
buried with their horses so they could “spend the afterlife together” (Henry n.d.).

In North America, connection to horses is part of the Indigenous Peoples’ culture.
[I asked about the appropriate ways to name the Indigenous Peoples of North America. It
was found that most if not all Indigenous Peoples preferred the title but that other groups
also could prefer the term, First Nations. Some peoples chose Native American as their
preference (Charron 2019)]. The idea of the horse visiting as a spirit to foretell, to
comfort, and to keep company is encountered, as is the lament for days lost and gone in
the past when horses and men were free (Wild and Free n.d.). There is a Bedouin legend

that Allah created the horse out of the south wind, “giving victory to its forelock and
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binding treasure to its loins”, to be established as “one of the glories of the earth” and to
have “flight without wings” (Daumas 1863).

In the Bible, Equus is depicted in varied ways: It is a sign and picture of war and
armies (Joel 2:4; Revelation 19:14); it is shown to be a helper and a servant of humankind
(James 3:3; Isa. 28:28); it is a symbol of wealth and power (Deuteronomy 17:16; Psa.
20:7) and justice and war (Revelation 19:11-16); it is described as swift and terrifying
(Habakuk 1:8). In Numbers 22: 21-39, God gave Balaam’s donkey not only spiritual
sight and sense to see the angel blocking the road, but also power of speech to
communicate with its master.

The donkey is one of three animals to speak in the Bible: the serpent (Genesis
3:1), the donkey (Numbers 22: 28), and the eagle (Revelation 8:13) (Darcy 2022).
Balaam’s donkey remonstrates with her master to say, “I have served you all these years
and have never disobeyed, so why would I do so now?”” The donkey’s fear of the angel
displayed sensitivity to an atmosphere indicative of the prey animal together with
spiritual intuition. God chooses a donkey, the humble beast of burden, to confront the
sorcerer (seer or prophet) (Joshua 13:22) Balaam, who is riding off to place a curse on the
Israelites despite God telling him not to (Balaam was tempted by the money offering
from King Balak of the Moabites (Numbers 20:12-22) (Martin 2023). Is this a
foreshadowing of God using a “descendant” of Balaam’s donkey to carry Jesus into
Jerusalem to die so that the curse of sin will be lifted from his children? The cross which
girds every donkey from mane to tail and over its withers, which some argue (Morris
2018) is a leftover from the evolutionary camouflaging of Equus but could also be a

reminder to us of God’s ways (Szathmary 2022).
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In the New Testament, we read of Jesus’ birth in a stable (Luke 2:1-7). According
to tradition, Mary and her unborn child had travelled on a donkey with Joseph from
Nazareth to Bethlehem. The story of the good Samaritan and his donkey relates how they
help the injured man to safety (Luke 10:25-37). Jesus chose to enter Jerusalem on a
colt—a young donkey—rather than a white charger of war (Matthew 21:1-7; Luke 19:28-
40).

These pictures and stories of horses and other equine animals in cultures from

many parts of the world could be points of reference for children.

Relational Consciousness and Spirituality with Horses

The equine-human relationship helps us to see outside ourselves and to relate to
another sentient being who feels and responds (Adams et al. 2015, 63, 64; White-Lewis
2019, 5.5, 5.9; Hemingway 2020; Haig and Skinner 2022; Escobar 2019, 26). This
consciousness of another can facilitate existential questions about meaning and purpose
which will help to increase spiritual awareness (pertaining to thoughtfulness, which is
Heidegger’s term) (McCormick and McCormick 1997, 191; McCormick and McCormick
2004, 14; Escobar 2019, 26, 29).

Contact and building relationships with horses and ponies can teach resilience and
enable transcendence. The broken or flawed vessel is a picture of how humankind can be
celebrated and used for good (Moore 2019). One teaching depicts the cracked vessel as
able to allow the wine, the love of Jesus, to seep through to bless those around us (Vega
2008). It could be that the opportunity to experience safe touch in a non-judgemental and

caring environment is one way for children to become resilient and to transcend their
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negative experiences, building on the hurt and harm to make something beautiful and

workable, and even to share them to bless others.

Experiences that Could Help Children Spiritually
Submission

Our relationship with other animals and the wider natural world and how it can be
an encouragement to and a conduit for our spirituality is addressed by Aaron Gross’s
paper on animals and religion. Gross references not only the Abrahamic faiths but also
other major and less well-known religions as he explores the idea that the animal, in its
animality, is totally in submission to God, whereas humanity has the choice of whether to
submit to God or not. This, it is suggested, would be the defining difference between
humans and animals (Gross 2017, 1-23). Further, this animal submission to God, which is
said to have resulted in the Prophet saying, “All animals are Muslim”, is at the same time

what we learn from animals and what we are attracted to in animals.

Connectedness

Recently, a family member explained to me that he had not grown up with
animals, but on finding himself the owner and caretaker of two kittens, he was surprised
to find how this experience was opening his eyes to the spiritual, and, although he had
come from an atheist background, he was sure that there was something other than the
physical which he saw in the small creatures as he interacted with them and they with
him (Steve Edmunds, family conversation, July 30, 2022).

Puchalski and others highlight this idea as well: “Spirituality is the aspect of

humanity that refers to the way individuals seek and express meaning and purpose and
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the way they experience their connectedness to the moment, to self, to others, to nature,
and to the significant or sacred” (Puchalski et al. 2014, 643; Hutton n.d.).

A search for identity, meaning, and purpose through connection with the natural
world is highlighted by the German philosopher, psychoanalyst, and social psychologist
Erich Fromm as he explains, “Although humans are a part of nature, we also transcend it
because of our self-awareness and reasoning capabilities”. Fromm believed that the more
people are separated from the natural world, the more intense is the need to find ways of
escaping isolation and meaninglessness (Hutton n.d.).

This ‘existential dichotomy’ can lead us to seek a “conduit to the natural world,
nonverbal connectedness to an innocent sentient being and animals as a joyful connection
to the moment” (Hutton n.d.). A friend tells me that she finds contact with her dogs and
with trees very uplifting and encouraging. She likes to remember how trees help each
other by feeding and sheltering one another (Sheena Johns, October 1, 2022). This
phenomenon has been discussed from a scientific point of view, giving additional

understanding (Grant 2018).

Stories of Holistic Interventions with Horses
Monty Roberts, trainer and advocate for use of nonviolent methods, tells his own
story of growing up with horses in an eloquent and moving style. He was brought up in
fear of an aggressive and irrational parent, and Monty sought refuge in his horse as a very
small youngster. He would even sleep in his horse’s stall when “times were bad in the
house” (Roberts 2004, 12-13). Roberts describes situations throughout his life where he
was able to recalibrate himself and his life through the reassuring contact with his horses

(Roberts 1996). Relatedly, the imaginary tale told through the film Lean on Pete (Haigh
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2017) shows how a friendship between a horse and young man enables healing in the
face of abuse and tragedy.

In children’s literature, the equine and human relationship is extensively explored.
Black Beauty (Sewell 1877) is a story of how a horse survives cruelty from human
masters but is sustained through the kindness and love of others. Sewell, suffering from
ill health, would ride in a carriage rather than walk, and wrote the book in response to her
observations of carriage horses being treated harshly. It is suggested that the popularity of
the book—uwritten from the point of view of the horse—helped to bring about a greater
understanding and awareness of horses, and that its publication encouraged the work of
animal welfare activists in Victorian Britain and in the United States (Norris 2012).

Amazing Grace (Apted 2006) is a film about William Wilberforce (1759-1833),
who is known for his work to stop human slavery and trafficking (Sherwood 2022), and
who also was an advocate for animals suffering because of human cruelty. He was one of
the founders of the Royal Society for the Prevention of Cruelty to Animals (RSPCA).

The Horse and His Boy (Lewis 1954) is an imaginary tale of how a “talking”
horse, Bree, teaches a young boy who has been lost and maltreated to ride. These lessons
from the horse require the boy Shasta to listen, to obey, to trust, and to have courage,
which is recognisable in the real world of working with horses and riding them. At the
same time, the story relates how Bree must learn humility and trust. The use of the
anthropomorphic serves to make the story immediate and compelling for the reader, and
it is a useful measure for building empathy, and perhaps it heightens awareness of how
reality could be perceived by a horse. Likewise, the series of thoughtful encounters which

make up Mackesey’s book The Boy, the Mole, the Fox, and the Horse (2019) can
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resonate with us as we, children of any age, identify with the messages of kindness,
acceptance, and courage. My Friend Flicka (O’Hara 1941) is a well-known and beloved
book and television series (1955-1960) set in Wyoming, USA. The attraction of the story
is in how the relationship between the boy protagonist and his filly is developed and how
the boy grows and heals from past trauma as he becomes closely involved with the
animal. The boy is transformed by the relationship, and it helps him in all his other

relationships, particularly with his father.

At-Risk Children Relating to Horses

In 2013 and 2014, two sets of studies were done with two cohorts of at-risk
adolescents from Singapore prevocational schools (New Fei et al. 2017, 3.2, 4).
Participants were taken to a ranch-style setting outside the city where they learned how to
look after a horse, relate to the animal, and how to ride. The groups were from mixed
backgrounds, with about fifty-percent coming from lower-income and deprived settings.
There were five habits of mind which were set as the goal and as the measurement of
success of the program: persistence, thinking flexibly, taking responsible risks, managing
impulsivity, and listening with understanding and empathy. According to the researchers,
it was found that by using multi-level modelling, character skills were improved and that
these improvements were correlated with academic performance.

Equine-assisted learning sessions can aid in “confidence building leading to an
improvement in the areas of self-esteem, self-efficacy, and development of empathy
through horses, leading to positive opportunities” (Burgon 2011, 177), together with the

added bonus of improved social support (Hauge et al. 2014) supporting self-regulation,
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independence and self-growth, “serving as a catalyst to build trust and pedagogical
relationships” (Mickelsson 2019, 3, 5). Amongst many more benefits, these equine
sessions were shown to help youth “increase in self-awareness of feelings and build

trusting relationships whilst setting and respecting boundaries” (Haig and Skinner 2022).

Increased Self Confidence through Working with Horses

A group of Norwegian youth who were typical (Hauge et al. 2014) worked at a
riding stable where they were learning equine-related skills. They were able to spend time
with horses and get to know how to understand them. It was found that although the self-
esteem and self-confidence levels remained fairly high and unchanged amongst these
largely well-cared-for young people, the levels of social interrelating and trust building
were comparatively high. This means that attachment to the instructor, to the horses and
to the other participants was positively affected and that relationships flourished. It was
concluded that, although self-efficacy and self-esteem were already well grounded in the
students, the added underpinning of positive relationships was worthy of note as this was
an essential need for wellbeing.

Even for a few weeks, equine-assisted learning can help to increase levels of hope
and decrease depression in young people at risk (Frederick, Hatz, and Lanning 2015,
815). Essential life skills and trust, together with responsibility, can be gained through

programs such as Equine-Assisted Social Learning (Mickelsson 2019, 5).

Contact with the Natural World for Children
Another way to encourage building and consolidation, facilitating resilience and

transcendence, is to take care of the atmosphere where children gather and live and learn,
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championing the need to experience and appreciate the natural environment and the
living earth to best further the flourishing of a child’s mind and heart and soul along with
physical thriving (Mason 1989, 42-95). Contact with the natural world for children in
school indicates that this can make a difference (Kuo, Barnes, and Jordan 2019; Louv
2010, 102-12). Developmentally Appropriate Practice (DAP) training for preservice
training encourages students to think creatively about how to engage their classes in
alternative environments (Cunningham 2014, 61). An atmosphere of flourishing can be
encouraged by providing opportunity for relationship, thereby enabling spirituality
(inspiration) and creativity and viability (Mason 1989, 94-99; Berryman 2013, 181; Hay
and Nye 2006, 109 -13). Contact with the natural world can be a vehicle for inspiration
coupled with a liveliness of imagination (Mason 1989, 42-95; Louv 2010,102-12; Kuo
2019). Children who need extra encouragement in their school situation could access that
through Equine-Assisted or Facilitated Learning. The concept of nature deficit disorder
(Louv 2010, 99-112, 225; Kuo 2019) indicates that a lack of time outdoors experiencing
and engaging with nature leads to a cortisol imbalance. More time in nature, even a little
bit, helps with concentration, and one day a week outdoors can improve the daily cortisol
patterns. Outdoor play and learning aid physical fitness and this, together with
cardiorespiratory fitness, helps academic achievement (Kuo 2019).

The moment of inspiration facilitated through atmosphere is noted in the studies
undertaken with Norwegian adolescents (Hauge et al. 2014) who appreciated their
surroundings in the countryside and enjoyed the green environment. Parents of children
on the autistic spectrum (neurodiversity) commented on how it made a difference to be

“out there” in the beauty of the valley with their children enjoying the riding and the
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horses (Tan and Simmonds 2017, 764-65), and one of the perceived benefits of this was
being able to relate to others more (Tan and Simmonds 2017, 766). The Yazidi too, who
were a group of young refugee participants, were amazed to see the open and free
landscape beyond the city limits as they drove to the stables. They remarked that it
reminded them of home and that they did not know such areas existed near them in their
new country (Eller 2019, 37). This type of revelation was very strong and had positive
results for engagement, as the young women could enjoy the mutuality of their lived
experience. The young Yazidi girls were not the only participants to marvel at how they
could learn to understand the horse (Eller 2019, 38), but they were vocal and explanatory
of their feelings about the process. The First Nation participants also responded strongly
to the need to get to know the horse and were able to begin to relate the experience to

knowing their own culture more deeply (Adams et al. 2015, 62).

Partnership with Horses

A horse can inspire a feeling of partnership when ‘doing it together.” The young
person with a disability will often feel that they have an opportunity to be in the process
with their mount and to form a close relationship, capitalising on the opportunities for
‘safe touch’ in a secure environment (Haig and Skinner 2022). One young man
announced that he was “facing his fears and was learning how to ride.” He found he was
riding alone in the school with only himself and the horse. He was heard to say, “Well, it
is just the two of us now, we’ll have to work it out”” (Elisha, conversation at NRS, June
16, 2022). Similarly, military veterans suffering from PTSD reported intense bonding of
an intimacy and nurturing kind during a study by Yorke, Adams and Cody (2008) (Tappe

2020, 31).
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Equine-assisted qualifications (EAQ) offer the chance to gain nationally-
recognized qualifications for both children and for teachers. The emphasis is on
groundwork with the horses and time to do school learning on-site as well (Marshall and
Hibberd n.d.). The equine-assisted Learning program at New Horizons aims to develop
“self-awareness through the company of a horse which can assist the individual to work
out what they would like to change and how to go about it by themselves without being
told what to do” (New Horizons n.d.).

A recent study shows that “horse-powered reading”, in which the child is first
introduced to the horse and its environment and is encouraged to learn in an interactive
and meaningful way before even starting a reading program, could help (Pickel 2019).
The child has an opportunity to create a metaphor for herself or himself (Miller and Adair
2020, 8), and within this horse-inspired metaphor, Maslow’s essential needs of safety,
belonging, and self-esteem can be met. When the child is ready to pursue knowledge after
the social and emotional needs are met with equine interaction, self-confidence can build,
and reading-related skills may be pursued.

The head, heart, and hands approach, which allows teacher-student engagement in
a normal situation and encourages community and relatedness, enables teacher-student
conversation to be collaborative rather than directive (Mickelsson 2019, 5). In addition,
the horse stables environment provides stimulus, exercise, fresh air, wellbeing, learning,

and growth, allowing team spirit and inner strengths to flourish (Mickelsson 2019, 5).

Emotional Learning with Horses
More recently, studies in how emotions affect our learning have involved horses

and ponies. Links between the methods of EAI and the results are yet to be established,
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but some positive results have been found, e.g., “Resting state brain function can be
affected positively through equine therapy interventions”, and “The effects of EAI on
ADHD found activation of the brain region, which is related to behavioral inhibition,
which is a problem for those with ADHD” (Hemingway 2020). Reports by Naber and
others show reductions in cortisol (the hormone associated with stress) in participants’
post-intervention (Hemingway 2020). Hemingway concludes that this study found that
learning occurs initially through our emotions and bodies rather than cognitively, and the
cognitive recognition of changes may occur later.

However, as we have noted above in the story of Elisha and his horse, before
relationship building or learning of any kind can take place, the child and the horse must

learn to trust and not be afraid.

Quialities of the Horse which Could Encourage Relational Consciousness

It has been noted that horses are large, strongly emotional prey or ‘flight’ animals
(Adams et al. 2015, 53; Burgon 2011,167; Fleetwood 2016, 7; Miller and Adair 2020, 3;
Hemingway 2020, 12). They possess a herding instinct coupled with unique
characteristics and vulnerability (Burgon 2011,167; Eller 2019, 37). Horses are highly
sensitive to mood and atmosphere (Adams et al. 2015, 53, 55; Burgon 2011,167) and can
respond emotionally (Adams et al. 2015, 55, 63, 64; Burgon 2011,167), providing
opportunities for building metaphors (Fleetwood 2016, 23; Miller and Adair 2020 2-3;
Haig and Skinner 2022) and creating strong possibilities for bonding and attachment
(Adams et al. 2015, 64; White-Lewis, 2019, 5.5; Haig and Skinner 2022). The horse will
mirror a person’s feelings (Fleetwood 2016, 22), and this can be helpful as a reassuring

and healing event in reducing anxiety, PTSD, and depression symptomatology, for
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example (Tappe 2020, 29; Maker 2019). An empathetic relationship with a horse may
help a person to understand how to relate to others (Adam et al. 2015, 62, 63, 64, 65;
Escobar 2019, 25; Haig and Skinner 2022; Mickelsson 2019, 3; Maker 2019), and

perhaps, the Divine other also (Hay and Nye 2006, 119-24; Chi-Kin Lee 2022).

Safe Touch of Children with Horses

Working with a horse enables a child to experience ‘safe touch’ (Adams et al.
2015, 62); Yorke, Adams, and Coady 2015, 12; Fleetwood 2016, 25; Haig and Skinner
2022). This is especially important for children who receive little safe touch from carers
and peers. New Leaf Triangle case study files report learners are able to build trusting
relationships with peers and staff through, along with other nature-based activities such
as working with wood, working in the forest, helping to care for animals and different
arts and craft activities in an outdoor environment, establishing acceptance and
understanding with a horse, a process which includes the development of a healthy touch
relationship through grooming and general care of the horse (New Leaf Triangle n.d.).
The studies mentioned suggest that the social and emotional bond which develops
between a horse and a young person can provide an impetus to children to transfer their
newly developed relationship skills into a human-to-human context.

Safe touch is made available through the huge and warm reassurance of the
horse’s body (Adam et al. 2015, 62; White-Lewis 2019, 5.9).Together with this
physicality is the non-judgemental availability and acceptance from the horse (Bizub, Joy
and Davidson 2003, 381). This safe environment may help with uncovering of half or
completely forgotten existentialia (Frechette et al. 2020) and could help with the process

of facing fearful memories and unlearning them (National Scientific Council on the



60

Developing Child 2010, 4). For example, the cognitive-behavioral approach seeks to
simulate a mild version of a situation in which the patient would be encouraged to engage
with the stimulus (National Scientific Council on the Developing Child 2010, 4). It would
be interesting to find out if the horse could be a helper in the area of inviting
approachable touch which is non-threatening as a possible means of healing anxiety-

based fear and PTSD resulting from violent and abusive touch.

High Touch
High touch is the real and safe touch of another sentient being rather than a
negative or vicarious experience. High touch actual contact could be considered a real
alternative to ‘high tech’ contact on social media, for example, which is often a vicarious
experience and could be dangerous. “We die from lack of touch, not a lack of words”
(Alford 2017). Buber was specifically concerned with touch as it was a means of

experiencing the ‘betweenness’ which could aid understanding of the distance but also

the closeness of I-Thou and I-1t (Buber 2000, 24, 29, 39).

Parental Perspectives on Children’s Journey with Horses
The importance of therapeutic relationships and how horses can help is
highlighted in a study in which the parents of intellectually-impaired children were
interviewed, and their responses were analyzed to see how they responded to the changes
which occurred in their children through the course of EAI. These parents commented
that they saw themselves as part of the journey of change for their child and that they

were personally involved and had agency in the process, together with the horse and their
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child (Watson 2019, 2). The study concludes that it would be helpful to extend the
research to look at how children themselves perceive the changes in themselves and
others (Watson 2019, 2). The consciousness of relationships and how they are affecting
us and others and how they are affecting what is outside our own understanding can be
brought about through contact with the horse (Watson 2019, 2). McCormick and
McCormick (2004) note that horses can teach us [in relationships] how to work with

“pure intention and in the spirit of love, trust and confidence” (Escobar 2019, 26).

Learning to Face Fear with Horses
Many of us are afraid of initial contact with a horse because of its sheer size and
power, and the possibility of injury uppermost in our minds (White-Lewis 2019, 2, 8;
Hemingway 2020; Surujlal and Rufus 2011, 374). A mother commented that her son has
learned to enjoy being in the natural world (including horses), which is something

“bigger than himself” (Escobar 2019, 33).

Psychology of Fear

Fear in young children is often connected to fear of wild and dangerous animals
(Maurer 1965; Vallance and Fernandez 2018, 7, 8), fear of monsters (Green 2023, 1;
O’Brien 1994, 13-16; National Scientific Council on the Developing Child 2010, 6) and
getting lost. Fear as an adaptive emotion (Beckers et al. 2023) can be seen as natural fear
or evolutionary fear (survival fear); it includes fearful reactions to loud noises, cliff
heights, leopard spots, mosaic patterns which could represent snakes and pointed objects
(Subramaniam 2019), darkness (Children’s Hospital of Georgia 2020), and deep water
(Wisner 2021). These fears could be classed as natural or evolutionary fears coming from

a time when the human needed to be alert to survive (Vallance and Fernandez 2018, 4;
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Guy-Evans 2023). If the young child does not grow out of these anxieties, it may be seen
as a problem needing treatment (Vallance and Fernandez 2018, 1, 5, 6; Fritscher n.d.).
Suffering from an anxiety disorder or post-traumatic stress disorder can result
from some trauma, either a single or serial event in a young person’s experience
(Fritscher n.d.; Guy-Evans 2023). Post-traumatic stress disorder (PTSD) is often
accompanied by other psychiatric disorders such as oppositional defiant disorder and
attention-deficit hyperactivity disorder (ADHD), substance abuse, and depression
(Vallance and Fernandez 2018, 8). These problems are frequently found in autism
spectrum disorders (Vallance and Fernandez 2018, 8) and will exhibit differently but may
result in ongoing fearful reactions into adolescence and adulthood (Vallance and
Fernandez 2018, 23; National Scientific Council on the Developing Child 2010, 1).
Treatment can take the form of Cognitive Behavioral Therapy (CBT) or pharmacological

means (Vallance and Fernandez 2018, 1).

Extinction or Unlearning of Fear and Anxiety

Unlearning of fear and anxiety, which is also termed ‘extinction’ of fear and
anxiety (Furini, Myskiw, and Izquierdo 2014), is a process. Horses present initially as
something to be afraid of because they are not understood, or just because of their size
and their potential to cause injury (White-Lewis 2019, 8). Overcoming this fear can lead
to a meaningful experience and a longer term relationship which helps in addressing the
deep fears and anxieties which a child suffers as a result of trauma (Eller 2019, 28).
Likewise, it can help a child with neurodiversity who may, according to Gabriel et al.,

find calmness through contact with the horse (Peters and Wood 2017, 3238). Children
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who suffer from PTSD or anxiety can learn to be at ease with a horse, thus paving the
way for healing and resolution in their lives.
Children’s Qualities which Could Help Them to
Experience Relational Consciousness

Awareness-sensing, mystery-sensing and value-sensing (Hay and Nye 2006, 65-
78) are qualities which could help children to experience relational consciousness.
Children are most likely to be in the “here-and-now” or “point mode” (Donaldson) to be
present in the moment. “Tuning” (Schutz) is going with the sensation or idea, as when we
are deeply involved with listening to a piece of music; “flow” (Csikszentmihalyi)is the
feeling which we get when we have had an absorbing conversation with someone or
when we are reading a book which we cannot put down. “Focusing” or “felt-sense”
(Gendlin) is our instinctual feeling for a situation which precedes any intellectualization
(Hay and Nye 2006, 66-71). These “awareness-sensing” capabilities are the tools which
children use to tune out what is unnecessary for the task at hand, to fully engage.

“Wonder and awe” are two sides of how we experience the mystery of the sacred:
fascination or wonder and fear or awe. Imagination helps us to make sense of the
awesome and the fascinating and we use it to try and understand. Hay and Nye use the
example of James Watson’s “lively account of the human side of the process of
discovering the structure of DNA” (Hay and Nye 2006, 73) to show how this has worked.

Value-sensing is a term coined by Margaret Donaldson. It indicates the
importance of “feeling” and the underlying belief in “ultimate goodness” (Hay and Nye
2006, 74-77). “Intuitive knowing” is the felt-sense of ultimate goodness, it is the “ways

of knowing” which we recognize as being intrinsic to our humanity. The Indigenous
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Peoples of North America use this phrase to describe their relationship to the natural
world and the spiritual world (Adams et al. 2015; Haig and Skinner 2022).

Our ability as children to be aware to the exclusion of all else around us, to
experience wonder and awe and “trust in being” without cynicism, and to believe in
ultimate goodness, that is pure delight with the absence being despair, and to use that as a

‘springboard’ to find meaning, is a way that we can experience relational consciousness.

The Gap in Studying Horses with Children

There is a discernible gap in studies looking at equine contact and children,
namely that they do not include—and at worst, deliberately ignore—the spiritual.
Organisations such as PATH International and Riding for the Disabled, together with all
of the enterprises reviewed above, are doing the therapy work but missing the spiritual
aspect of a holistic approach.

In the First Nation context in Canada, spiritual wellbeing is on the same level as
the other three sections of the quadrant of wellbeing: physical, mental, and social (Adams
et al. 2015, 57, 58). In fact, the way of knowing arises from a different epistemological
level, in that the person can know because the knowledge is already there, within them
through traditional ways of knowing, that is, storytelling (Adams et al. 2015, 56). This is
in contrast to the epistemological approach of installing knowledge in a person from
without (Mason 1989, xxx; Freire 1970, 72). For the First Nation young people, the
spiritual is already part of the whole and is acknowledged rather than received. One
young participant remarked that because of the opportunity to work and learn with
horses, she had begun “to reconnect” to her family and had begun “to pray and think

about God”. Another articulated a rekindling of interest in their culture and a Creator
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(Adams et al. 2015, 62, 65): “I didn’t really think lots about God at the time, but when I
started going to the horse program, it got me thinking lots and now I just pray every night
and, like, I just pray that everything goes alright with my family when they come here
[for a visit at the Treatment Centre]” (Cohort 2, Youth 10). Another participant made the
point, “Knowing that those horses are part of my culture made me realize that | can
believe in a Creator” (Cohort 2, Youth 3).

The importance of the spiritual in the lives of Yazidi girls and their families is a
cultural reality (Eller 2019, 76-80). EAS can be adapted and used to help indigenous
youth in trauma-informed and spiritually-grounded ways (Haig and Skinner 2022).
Overall positive feelings were reported among participants, including facilitating the
exchange of spiritual knowledge (Haig and Skinner 2022). Emphasis was placed on the
importance and value of traditional culture and teachings and the connections to such
(Haig and Skinner 2022). In Native American cultures, the horse, according to Dell et al.
(2008), is “specifically identified to have a strong spiritual power” and “the horse is a
truth teller who can lead individuals in the right direction” (Adams et al. 2015, 68).

White-Lewis explains in detail the various EAI and how they can be utilised to
help in physical, psychological, and social settings (White-Lewis 2019). There is
acknowledgment of certain cultures entwining their spirituality with the horse (Adams et
al. 2015, 68; Haig and Skinner 2022), and evidence-based data of the positive emotional
effect of horses on young people (Hemingway 2020), but there is no meaningful mention
of how equine contact could spiritually help and heal a child in the U.K.

In the quest for spiritual awareness faith is needed to help make the connections

and to believe that God is with us (Romans 8:31). Healing of brokenness and
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disconnection come as faith brings possibilities and hearts are open to the message of
hope. Selected children offered glimpses of how they were being healed and reconnected
spiritually, responding to the invitation to draw near with faith to that which they (and

we) yet do not understand.

Relational Consciousness, Spiritual Awareness and the
Search for Purpose and Meaning

“The bond is beyond words; there’s definitely a spiritual connection. You can
share with a horse, and they listen to you. You can see their ears turn back, and they’re
listening to every word.” With these words Escobar explains that the results show an
increase in spiritual awareness through connection with horses. However, she reiterates,
“The subject of spirituality has not yet been [thoroughly] explored in relation to EAT”,
and as “equine sentience is an ongoing area of research (PATH International n.d.)”, more
is to be discovered about horse-assisted therapy, “creating bridges between the mundane
of earthly activity and the mystical as an avenue for spiritual development” (Escobar
2019, 26). Furthermore, McCormick and McCormick indicate, that there can be an
“awakening process aided by the horse which brings connection to the Source of their
being, which can bring them closer to their own spiritual identity” (Escobar 2019, 26).

Inspiring, nurturing and facilitating atmosphere in the home and in the classroom
is important for a child to flourish (Mason 1989, 94-99). DAP advocates “time, and time
to discover in alternate settings, offering opportunity and collaboration and
connectedness which can provide constructivist ways of finding purpose and meaning”

(Cunningham 2014, 61).
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In the current study, actual hands-on equine contact, combined with the use of a
focus group methodology (Adler, Salantera and Zumstein-Shaha 2019), was a way to
engage children in a non-threatening environment where they would be encouraged to
express themselves in conversation and using art materials. A quantitative style
questionnaire using Montessori-inspired fine quality tactile materials with which to
engage creatively (Jones n.d.) was given definition by using a ‘shoebox’ to act as a
control mechanism for the participant, enabling some closure and a sense of achievement.
The idea of a ‘secret box’ has been used to offer ways for researcher and participant to
interact and it can enable a “lessening of the unequal power relationship between adult
researcher and young participant” (Punch 2006). If a participant chose to converse one-
on-one with the researcher, there was an emphasis on reflexive procedures on the part of
both the researcher and the participant (Kutrovatz 2017, 65). Observation was employed
and served as an underpinning to data gathered using the other methods.

The biblical soundness of my study is in understanding that it is possible to come
to The Lord Jesus for His help in many different ways — He draws us in to Himself
through joy and tragedy alike -- and to be upheld by the Everlasting Arms (Deuteronomy
33:27) and to know that He is the “Alpha and Omega;” the “Beginning and the End”
(Revelation 1:8; 21:6) and that there is rest from our burdens of disconnectedness in Him
(St Matthew 11:28). To be reconnected to God is to rest from the struggle. He is close to
us and at the same time He is Almighty. It is good to remember this as we draw near with
faith, leaving behind our human made schemes for doing it ourselves, and as we
acknowledge Him in the process of understanding the connections between that which we

can see now and that which is still obscured to us (I Corinthians 13:12).
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During the service of Holy Communion, we are invited to “draw near with faith”
to receive the holy sacrament, the body and the blood of The Lord Jesus Christ (The
Book of Common Prayer 1662). The data-gathering events were such an invitation issued
by the participants to me and any others who were interested—an inquiry concerning a

person’s soul steps onto holy ground.
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CHAPTER III
RESEARCH METHODOLOGY AND PROCEDURES
“Where no oxen are, the trough is clean, but increase comes
by the strength of an ox” (Proverbs 14:4, NKJV).
Overview

The purpose of this research project was to look at children involved with
empathetic equine contact to see how their experiences could encourage relational
consciousness, and to find out if such contact could facilitate relationships with God,
others, and themselves. The process was a messy one with much work which seemingly
did not bear fruit. The lesson for me was to keep going and to keep praying. | was
reminded many times of the verse in the Bible (above) where we read that when the
stable is clean, it might be nice and tidy, but there is no busyness and no production. It
was an appropriate verse for me to keep foremost in my thinking and it seemed to fit the
horse-racing industry culture where I live.

Participants were from demographically mixed backgrounds. The two riding
stables where data-gathering took place were different establishments. A_ Riding Stables
is a privately run business where children came with their families to learn and to join in.
There was availability for young people who were on government schemes also. The
emphasis was on inclusion of all. It was a place of welcome and of opportunity for the
local children and for the children and families of the United States Air Force, which has

two bases nearby. There was cultural, ethnic, and socio-economic diversity.
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N_ Riding School is a charity which was set up four years ago to cater to the
young people in the N_ area. Schools and families are welcome to enrol their children.
Most of the children were struggling in school for a number of reasons. Children
suffering from anxiety and depression, various physical disabilities with resulting
challenging behavior, and poor academic results could come to visit the horses and have
either a weeklong introduction or enrol as an afterschool student on a weekly basis. Age
ranges were generally from eight or nine to fourteen. Many of the children who came
were in foster care situations and had experienced trauma in their lives. There was a wide

range of ability, ethnicity, and socio-economic background.

Conceptual Framework
This conceptual framework for the project demonstrates the connections between
the independent and dependent variables and how these variables are affected by
moderating, mediating, and control variables (Swaen and George 2022). The conceptual
framework (Figure 3) illustrates how the moderating variable—a participant’s openness
to the process—the mediating variables of contact opportunities, and the control variable

of a participant’s physical presence contributed to the analysis of responses.
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Figure 3. Conceptual Framework (Multivariate Regressive)

Philosophical Approach

A philosophical foundation for the group of methodologies employed was that of

interpretive phenomenology and is explained by Frechette et al. 2020 in the section

Philosophical Underpinnings. A constructivist paradigm for this study encouraged the

participant and the researcher to build patterns of understanding while at the same time

uncovering forgotten existentialia, which could happen as a result of being-in-the-world,

or “our own humanity”, separated from Dasein or Being (Heidegger) (Frechette et al.

2020). The hermeneutic circle, which is described by Heidegger as the “moving back and

forth from the part to the whole” (Frechette et al. 2020), is echoed by Buber as he

discusses I-1t and I-Thou respectively (Buber 2000, 20-21).

Buber’s childhood experience and friendship with his farm horse (Alford 2017)

was instrumental in helping him develop his ideas of relating with subject (I-Thou) and

how through thinking about the relating, Thou becomes an object (I-1t). He viewed the
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horse as an object until he had the experience and the realisation that his horse was the
“Other.” Buber recounts how he could suddenly see the “far-awayness” as well as the
closeness of the I-Thou relationship:
When | stroked the mighty mane, sometimes marvellously smooth-combed, at
other times just as astonishingly wild, and felt the life beneath my hand, it was as
though the element of vitality itself bordered on my skin, something that was not
I, was certainly not akin to me, palpably the other, not just another, really the

Other itself; and yet it let me approach, confided itself to me, placed itself
elementally in the relation of Thou and Thou with me (Alford 2017).

The interpretive phenomenological approach indicates that Dasein presupposes a
reality already apparent. Because of this, it is important that lived experience,
existentialia, (that which is forgotten), and authenticity are considered (Frechette et al.
2020). I placed an emphasis on remaining alert, being self-aware, and being attuned in
order to uncover any new understanding of this particular study, to “pull together
‘existentialia’ out of forgetfulness” (Frechette et al. 2020), and to shed light “over"
(guarding) and “against" (leaning and supporting) (Buber 2000, 39, 41), the physical,
psychological, social, and emotional, i.e., the parts of the I-It, which exclude the I-Thou
(Buber 2000, 35). Lived experience can be understood through relating, remembering,
and authenticating (Frechette et al. 2020), as well as through hermeneutics (Theology
Matters 2018) or interpretation of the lived experience within a constructivist paradigm.
The emphases in an interpretative phenomenological approach are that of “being, of
knowing, of uncovering these factors through not only interviews but also through
‘authentic modes of data collection such as participant observation and art-based
methods’” (Frechette et al. 2020).

What is interesting about this philosophical approach is that the interpretation of the

lived experience is the actual experience itself, but it also becomes something that adds
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value and importance to the experiencer. This echoes Nye’s observation that a child’s
relationship with someone or something leading to spiritual awareness has lasting
significance for their ordinary or everyday lives (Hay and Nye 2006, 109).

To allow participants to respond thoughtfully and reflectively, without hurry, was
one of the objectives of this research, as this was a way to elicit authentic data which
means something. | looked for responses from the children’s own perspectives.

Looking at children’s spirituality using a questionnaire is problematic, but it
seems that any approach to finding out about this subject is difficult. The Feeling Good,
Living Life methodology (Fisher 2004, 307) was developed in order to provide a simple
streamlined and objective instrument for collecting data on spiritual wellbeing in
children. Fisher recounts that it was not easy to find participants in schools, and it was
through perseverance that access was made possible (Fisher 2004, 310).

The constructivist interpretive phenomenological approach, that is the
hermeneutical ‘backwards and forwards’ which enables remembering of half-forgotten
memories and the uncovering of self-hood, of authenticity, as the person reflects and
understands and builds up a picture of their lived experience (Frechette et al. 2020),
helped to lessen the tension for all participants, including gatekeepers and me, as it kept
the focus on the child and the experience of the educational equine workshop (which is
the data-gathering event) rather than concentrating on performance, and it encouraged
listening to and hearing from the children and trying to see how the significance of
horizons might meet at places. For example, it would have felt ‘forced’ to talk about God
at points, and it required openness and flexibility on my part to be sensitive, and to be

ready to wait, and for there to be silence also at points. This kind of atmosphere was
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encouraged: where availability occurred, as expounded by Marcel (Malbois 2019, 3-9),
hospitality evolved through the use of silence, as explained by Palmer, (Kessler 2000,

42), and by making room for the mundane and even the troublesome (Pohl 1999, 10).

Multiple Methodologies

It was interesting to see how the participants responded according to Piaget’s
constructivist paradigm (McLeod n.d.), in which the added advantage of the interpretive
phenomenological use of data crystallization (Figure 4) facilitated the ‘back and forth
hermeneutic circle’ (Frechette et al. 2020). One of the methodologies employed was the
shoebox questionnaire (Table 3), which contained eighteen questions with multiple-
choice style responses and further opportunity to respond independently. Participants
could also use the art and craft materials supplied to respond. The focus group discussion
used a series of prompts to encourage response (Table 4). Further opportunities for data
crystallization came from equine contact, observation, and individual conversations

(Figure 4).
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Figure 4. Data Crystallization

Description of Research Methodologies
The data-collection occurred as a result of using multi-qualitative methodologies

which complemented each other. A brief description follows.

Equine Contact
Equine contact served to create a space for participants to get to know each other
and to talk about their experiences with horses. It was an introduction and could also be a
conclusion to the workshop. During the first two workshops equine contact was a
concluding data-gathering event. It served to bring together selected children as they
talked about the workshop and shared ideas and experiences. The remaining three

workshops began with equine contact and this was helpful as selected children responded
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enthusiastically. | had not expected equine contact to be so versatile in its application and
it happened only because circumstances were organised in a certain way by the owner of
A_Riding Stables and the manager of N_Riding School on the particular days.
Participants were encouraged to meet the horse(s) and to groom them. Each occasion was
different and depended on what was available. For example, during one workshop we
were able to go out to the stables and meet each of the horses there as the participants
took time to introduce them and explain how they, the girls, knew them. On another
occasion, we were able to concentrate on one horse and have an extended grooming

session in the stable with all four participants joining in.

Shoebox Questionnaire Using Multiple-Choice Style and Semi-structured
Questions Including Artwork Responses

The shoebox questionnaire was organised in a style reminiscent of the
quantitative multiple-choice approach. However, the questions were semi-structured and
open-ended, which invited a qualitative response. The use of shoeboxes in this
investigation was to facilitate individual participation and to encourage engagement,
action, and reflection. Apart from the attraction of a shoebox as a “useful pot to put things
in” (Milne 1994, 79), there could also be the excitement connected to finding out what
was inside, rather like opening a birthday gift. Each workshop began with a short
presentation of the shoebox, and the participants were invited to choose a box and
explore its contents.

The shoebox questionnaire was an invitation to participants to engage with the art
materials and booklet provided in the box and to respond independently to the eighteen
guestions. The methods used were, in part, Montessori-inspired (Jones n.d.), in that they

allowed time and space for reflection and for creativity in response. The questions were



77

mainly multiple-choice style with five or more possible responses, including space for
individual thought. Amongst the materials were an A5 size booklet made from
construction paper and card, modelling clay, coloring pencils, plain paper, glue, scissors,

pipe cleaners, paints and brushes with a water cup.

Focus Group Using Semi-structured and Open-Ended Questions

Focus groups have traditionally been used to find out how adults with shared
characteristics in an enclosed and controlled setting feel about a certain product or
particular subject; their viewpoints are valuable when doing market research (Cornell
2022). The focus group approach has also been found to be effective with children
(Adler, Salanterd and Zumstein-Shaha 2019; Morgan et al. 2002). Younger children do
well in smaller groups of four to six participants, being able to concentrate for about
forty-five minutes, whilst older children, aged eleven and upwards, can operate
successfully with eight participants and maintain concentration for up to ninety minutes
(Heary and Hennessy 2012, 3; Kelly 2013, 79).

Krueger and Casey (2009) comment that one of the strengths of a focus group
situation is that ideas will be voiced and others in the group can respond in a “permissive
and non-threatening environment” (Adler, Salanterd, and Zumstein-Shaha 2019).

A focus group method of data-gathering following on from the more structured
method of a questionnaire was a natural outlet for participants to expand upon how they
had decided to respond in the shoebox questionnaire booklet (Table 3). The focus group
activity took place after a snack time and a stretch. To begin the focus group, there were a
series of semi-structured and open-ended questions based upon and referring to the

questions in the shoebox questionnaire (Table 4).
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These prompts were in the form of an analogue flip chart which was constructed
using photographs and paintings from a number of different sources. The pictures which
proved to be successful at eliciting discussion and response are cited and referenced
appropriately and are recorded in Table 4 and Figures 5, 6, and 7. Likewise, the
PowerPoint which was used to augment the flip chart is found in Appendix E. Other
paintings which were taken from books and not used in the flip chart but also elicited
meaningful responses are cited and referenced. Many of the paintings and illustrations
used in this document are in the public domain. All others which were used but are not in
the public domain are only described, as it would otherwise be necessary to obtain
copyright permissions from the various publishers (Morris 2020). | did get in touch with
two publishing houses to ask permission, but this was not provided by the time the
dissertation was submitted.

The focus group lasted thirty to forty-five minutes. It was audio recorded, with

informed consents and verbal assents of the participants.

Individual Conversation

An opportunity to have a one-on-one conversation with the researcher to explain
what they did with the shoebox questionnaire and how they felt about the focus group
discussion was a way of triangulating (Bans-Akutey and Tiimub 2021) and perhaps
confirming the experience for participants. No recording of the few individual
conversations took place as there was not time or space to do this. Instead | wrote out as
much of the conversation as | could remember. To further this triangulation, it became
apparent that a crystallization of the multiple methodologies employed would be helpful

(Ellingson 2009, 3-5).
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Observation

Observation (Smit and Onwuegbuzie 2018) was used to note how participants
related and responded to their equine companions, to each other, and to the wider world
(Table 7). A set of criteria, I-Self, I1-Others, I-World, and I-God (Hay and Nye 2006, 109)
were used to construct the checklist. Any comments or experiences that transpired as a
result of observations were factors in how the data were analyzed and interpreted.

As has been mentioned, relational consciousness is not simply having heightened
awareness; it is being able to thoughtfully apply the understanding on a meta-cognitive
level and to appreciate that the relationship has made a significant addition to the
everyday (Hay and Nye 2006, 109). For example, Nye notes that the aspects of a
relationship include I-Self, I-Others, I-World, and I-God; these aspects were the
instruments used in the project to extract meaning from the observations and were used
according to the learning theory developed by Jean Piaget (McLeod n.d.). The
constructivist paradigm according to Piaget would see the interaction of the experiences
of a child and their ideas being the framework for how they understand life and how they
respond to it. It is important to see how the role of reflexivity, i.e., both authenticity and
inauthenticity illustrated through the dual modes of “the self” and “self-hood”, plays in
the process of understanding the everyday lives of people (Horrigan-Kelly, Millar, and
Dowling 2016). The process of collecting the observation data using the aspects
described above required knowing, reflexivity, and ways of authentication provided by
synthesising the various methodologies (Figure 4).

The multi-qualitative methods employed complemented each other well, as there

was a certain bounded activity and detail to be worked through in the shoebox
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questionnaire, whereas the focus group meant a widening of possibilities, an invitation to
express oneself more generally, and to engage with others in the process, perhaps helping
to ensure that the research tools remained relevant (Shaw, Brady, and Davey 2011, 5). In
this way, a safer peer group could be created, and power imbalances between adult
researcher and child participants were reduced (Adler, Salanterd, and Zumstein-Shaha

2019).

Reflexivity

This practice was helpful as it ensured that I went ‘back and forth’ in the
reviewing of conversations and events and kept an openness and transparency in the
process of the data-gathering and subsequent analysis. Not only was it good to keep in
mind the explanation of children’s spirituality as being ‘implicit associative’ (Hay and
Nye 2006, 105), i.e., that “by which the general realm of children’s spirituality might be
recognized in the philosophical, contemplative or emotional sensibilities”, but also it was
essential that I be able to continually check with myself as to my own sensibilities and
how I was remaining open to possibility or was maybe closed and ‘stuck’ within my
preconceived set of ideas. Relatedly, | was encouraged by a young mother who helped
me advertise the data-gathering workshops to also post a short profile of myself
(Appendix F) so that families could read about me, my qualifications, and experience, so
that they would be in a more informed position concerning what | was offering to the
participants. This was not an easy thing to do, but it helped to heighten my sensitivity to
what people consider important and how I could be aware of others’ needs rather than

thinking only about what | needed.
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I have changed most of the words ‘researcher’ to the first person. There are a
few instances in the paper where researcher remains but this is because it fits best in the

context.

Crystallization

A crystallization of the multiple methodologies employed allowed for each part of
the data-collection process to come to bear equally on the findings. Proponents of the use
of crystallization in qualitative research argue that this approach presupposes that there is
no absolute truth and that researchers will be engaged in finding their own truths
(Ellingson 2009, 10, 17, 29-30). Whilst it is appreciated that this is a useful way of
thinking within a Marxist or feminist or other humanist framework, as it supposedly
allows for more creativity and openness (Ellingson 2009, 3-4), it does not follow that
those seeking eternal answers from the perspective of transcendent objective truth will
necessarily find it difficult to utilise crystallization, which is a melding together of data in
all its messiness (Ellingson 2009, 57-58), in order to discover some facets of possible
objective truth, if they are able to hold together in either trusting hand, both the belief in
objectivity and the understanding that the Bible offers scope for a myriad ways to
interpret. Although there is no room for discussion here, it is interesting to think about
how to bring together the two seemingly opposing positions of objective truth and
subjective interpretation. The New Testament writers took their inspiration from the Old
Testament using subjective interpretations (Walton 2002, 65). What is at stake for the
traditional view is that the “myriad interpretative” approach might undermine the Bible as
the Word of God. | adhere to the idea that there is room for another perspective, and

although this can be challenging, it could better reflect the person of God.
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It is important to remain open to hearing others from their different world-views’
perspectives. Particularly, working with children from non-Christian cultures and belief
systems, it is worth striving for what Ennew terms holistic spirituality’ so that “children
can have a framework for their own spirituality and be encouraged in their relationships
between self and others, self, the created environment and (ultimately) self and God”
(Crawford, Miles, Velazco 2017, 233).

| say this not to compromise what | believe, that is in the Trinitarian God of Love
and Saving Grace, but rather to come alongside the other person who does not believe as
| do but wants to engage and discuss and may need help. This cannot happen so easily
unless there is humility and teachableness from each viewpoint and | see these qualities
most clearly in the Person of The Lord Jesus Christ (Luke 2: 41-52; Luke 23: 26-43).

Coexistence of perceived opposites are our daily experience: “Now we see in a
mirror, dimly [a “glass darkly” KJV], but then face to face. Now | know only in part; then
I shall know fully, even as | have been fully known”. (1 Cor.13:12, ESV). For followers
of Christ, this is our understanding of what we have yet to comprehend. Moses wore a
veil to protect the people from their fear of the dazzling of God’s presence shining on his
face (Exodus 34:29), indicating that our humanity can only suffer a portion of God’s
illumination at any one time. Interestingly, Ellingson quotes Emily Dickinson’s poem,
“Tell all the Truth but tell it slant,” in which “The Truth must dazzle gradually” (Franklin
1998) and mentions how crystallization could be thought of as a facilitation of small
“dazzles” happening in fragments, slowly and gradually (Ellingson 2009, 29-30). She
explains this as something which happens necessarily as truth is uncovered with blurred

edges (Ellingson 2009, 34), and that all truths are fluid and changing (Ellingson 2009, 32-
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33). | would argue that objective truth is unchanging: “Jesus Christ is the same,
yesterday, today and forever” (Heb. 13:8), even though our cultural and religious
understandings of small parts of that whole objectivity may be very different. The
discussion concerning free will and determinism which is an outgrowth of this biblical
claim is outside the compass of this dissertation, but the links can be noted. For example,
Heraclitus uses the picture of the constantly changing river which keeps flowing (Kirk
and Raven 1957, 196) and at the same time refers to the “unity of the river” which
depends on the regularity and continuity of change (Kirk and Raven 1957, 196-99), thus
keeping all things in balance. It could be said that The Lord Jesus Christ offers that
unchanging unity which is continually balancing the changes which we experience.

Figure 4 shows a slice of a collection of six prisms. The assumption could be that
the prisms will tessellate infinitely allowing for endless ways of reflection. These
particular six methodologies employed are reflecting light to produce “tiny dazzles.” The
light could be interpreted as objective truth. In this way, it is possible to see how
crystallization is a way of showing not a new substance or truth, but a purification of the
impure substance or dimly and darkly perceived truth which we encounter. This is
reminiscent of the uncovering of forgotten existentialia (Frechette et al. 2020) and a
reminder of how we so quickly reduce the I-Thou to I-1t (Buber 2000, 19-24).

We look at the water changing, and we forget the river. However, relational
consciousness is the framework, and rather than using the data to support the idea of there
being relational consciousness, the framework is utilized to theorize the findings to

understand them inductively, as in a grounded theory approach. In this way, the data can
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come from the “in between” (Ellingson 2009, 56), which is how Buber talks about the

process of relationship happening between the I-Thou and the I-It (Buber 2000, 26-27).

Research Design
Promotional Videos
Two videos were shared (Appendix G) which were used as a communication tool
to tell gatekeepers about the data-gathering workshops and to inform families and recruit
participants. Participants were either in touch with horses on a regular basis each week or
had had recent opportunities to engage with horses as part of a school programme or an
after-school club. The data-gathering was organised to take place on a Saturday morning

and each session lasted two hours. The ages ranged from seven to thirteen years.

Ethics

At any time during the session, if a participant did not wish to continue or to
engage further, they were able to indicate this without hindrance. If they chose, work
already done would not be used in further analysis. They were free to withdraw, and it
was clear that the withdrawal process was uncomplicated and without pressure in any
way. Additionally, if a participant did not wish to have their work recorded, then this was
respected.

A particularly clear list of what | needed to be aware of when making decisions
concerning ethics is detailed in the section titled Ethics and Epistemology (Ellingson
2009, 40ff). One specific question resonated with me; it asked how I might feel if any of
the participants or their families read what I had written (Ellingson 2009, 40-41). This
helped me to make sure that | looked at what | was writing from the point of view of the

participant and their family.
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Equine Contact
The opportunity to be at close quarters with a horse and to groom it and
communicate with it whilst also relating to fellow participants was designed to underpin
the workshops as they occurred. Non-verbal cues from the horse can help the human
participant to understand whether it is happy or not. A calm and docile acceptance of a
child signifies contentment on the part of the horse, whereas fierce faces with ears turned

back and teeth showing and turning away indicate displeasure and discomfort.

Multi-methodologies
The multi-methodologies of equine contact, shoebox questionnaire and artwork,
focus-group discussion with individual conversation and observation were a way to
ensure that each participant had a better chance of expressing themselves with

authenticity (Frechette et al. 2020).

Selection of Subjects: Dealing with Sample and Population
Written permission was given to use the premises at A_ Riding Stables (Appendix
H), and verbal permission (recorded) was given to use the premises at N_ Riding School
(Appendix I). The sampling methods employed were first of all purposive, supplemented
by the method of snowball sampling as relationships were formed between the researcher
and the families of participants. They were aged between 7 and 13 years, and they had
contact with horses on a regular weekly basis. There were no other prerequisites for

selection.



Purposive Sampling and Snowball Sampling

Purposive sampling is choosing participants from a particular group with similar

characteristics, with “a chance for better matching of the sample to the aims and

objectives of the research” (Campbell et al. 2018). In this case, participants came from

families where there was opportunity to ride each week and have contact with horses on a

regular basis. As it was challenging to find participants, it was good to employ snowball

sampling to supplement the purposive. Snowball sampling is a type of purposive

sampling (Simkus n.d.). To use snowball sampling in this project required time to build

relationships with the families of participants. If one or two families were found to be

interested in allowing their children to participate, then it was possible to ask for

introductions to other families with similar openness.
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Figure 5. Multi-Level Relationships between Purposive and
Snowball Sampling
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The chocolate-colored purposives interrelated with others in a variety of
directions, and made cream-colored “snowballs”, which in turn created and responded to
dynamic dotted connections. The dotted connections were made between the purposely

chosen participants and families and people that they knew.

A_Riding Stables

The promotional videos (Appendix G) were sent to any interested parties via
WhatsApp or email. In addition, an updated flyer (Appendix J, K, L), together with a
copy of my profile (Appendix F), was sent out via email or made available in hard copy
and was posted on the A_ Riding Stables Facebook page. All prospective families
(children and parents), carers, schoolteachers, social workers, and riding establishment
staff, together with any other gatekeepers, were able to receive the videos and flyers. My
contact details were made available for anyone to get in touch to ask questions and to
seek clarification of the process for their children.

The director of A_ Riding Stables promoted the data-gathering plans and
informed her Facebook group of parents about the event. There was purposive sampling
employed through contact with the owner of A_ Riding Stables, as she advocated for the
me by direct contact with the families. She posted the link to the videos on Facebook.
Snowball sampling was employed in this particular situation as the parents talked to each

other and recommended the project.

N_ Riding School
N_ Riding School hosts various groups of primary and secondary school children
who come for a week’s coaching and instruction as part of the wider school curriculum

because they are having behavioral or academic challenges in their school settings. Some
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of the children come from homes where their parents are employed in the horse racing
industry but where they have not had the opportunity to be close to horses themselves. In
addition, there are after-school classes available most weekdays, catering to children who
are fostered or are having particular difficulties because of trauma (Anna Sylvester,
conversation at The British Racing School, Snailwell, U.K., June 16, 2022). | have
worked as a volunteer at N_ Riding School since its inception in June 2021. Within the
groups that come to N_ Riding School, the needs are very diverse, and the work is multi-
layered and demands sensitivity and wisdom on the part of staff and all assistants. There
are students from different parts of the world, as many internationals live in and around
N_ and work in the racing industry. Some students are suffering from mental health
issues such as anxiety and depression, and some are on the autistic spectrum. There are
those from disadvantaged backgrounds alongside more mainstream students.

Purposive sampling was employed through personal contact with parents and
carers which was made possible through verbal assent from the N_ Riding School
programme manager. A link to the videos (Appendix G) and the flyer (Appendix K),
together with a copy of my profile (Appendix F), was sent out on WhatsApp or by email.
There was a possibility of some snowball sampling taking place, but not as much

happened as was anticipated.

Reflection on the Process of Finding Participants
| was open to families and groups of all faiths. While asking God to help me
remain firm in my Christian faith, it seemed a sensible goal to encourage freedom of

ideas and discussion, however difficult and impractical at times.
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Perhaps, because of the subject matter of the project—“Children possibly
experiencing spiritual awareness of God or Transcendent Being, and awareness of
themselves and others, through empathetic equine contact”—there was some
cautiousness. Gatekeepers who were trying to keep their children safe in schools seemed
to be concerned at the thought of existential engagement which could lead to emotional
and spiritual questioning and confusion, and it appeared that they would rather not
facilitate such conversations. Individual parents and carers were cautious too. For these
hard-to-reach groups of gatekeepers, transparency and trust-based relationships were very
important. Snowball sampling depends upon one person or group recommending the
researcher to another person or group, and this proved to be helpful when there was

difficulty in establishing connections (Naderifar, Goli, and Ghaljael 2017).

Home Education Families
Contact with one home-schooling mother resulted in the workshops being
advertised on a particular home education Facebook page, which meant that a number of
home-schooling respondents came to take part in the workshops held at N_ Riding
School. The home-schooling mother was instrumental in advising me to think about
setting up equine educational workshops as an attractive idea to prospective families and

participants (Monica Underwood, telephone conversations, 2023).

Development of Instruments
Equine Contact
Equine contact took place at the beginning or at the end of the workshops
depending on availability. An atmosphere of inclusion and of openness to possibility was

the main focus for the participants.
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Description of Horse

Atmosphere

Equipment

Experienced riding school
pony or horse which had
understanding towards
children and young people
and was able to sense
insecurity or anxiety on the
part of the respondent.

Inclusive in the stable area
with other horses around.
An opportunity to be open
to another language from
another sentient being. The
horse was big enough to be
surrounded by four or six
young people and it
remained calm and
responsive.

We used grooming Kits
made up of different types
of brushes and combs as
well as hoof picks which
are used to clean out the
underside of the horse’s
feet. We also used blankets
and rugs during the autumn
and winter workshops, as
the horses need these to
keep warm.

Shoebox Questionnaire

No exact equivalent to the shoebox questionnaire as an instrument of data-

gathering has been found, although the ‘secret box’ used by Samantha Punch is similar in

approach (Punch 2006). An interesting outcome from Punch’s work is that the box

enabled young people with various preferences to engage successfully but also allowed

for a minimisation of the power dynamic between the adult researcher and child

participant. This may have something to do with the fact that the participant can take

ownership of the box.

Explanation of Shoebox Questions

The questionnaire was in the form of a shoebox which contained an activity book,

paints, brushes, water cup, coloring crayons, sharpener, eraser, good quality paper,

scissors, glue stick, and some modelling clay. The activity book was a scrapbook made of

sugar paper (construction paper). On each page at the top was written a question, and the
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possible responses were below. There was a space marked ‘other’ for all questions.
Questions 15, 16, and 18 were completely open-ended. All of the questions invited an art
or craft response, but question 18 specifically requested the participant to draw or paint a
picture to show their response.

Questions 3 and 5 of the shoebox questionnaires assumed some empathetic
response towards the horse. The interpretive phenomenological approach to extracting
meaning called for me to have an idea of the significance of my own horizons in the
process and to seek to understand something of the significance of horizons for each
participant. During this process, it was necessary that | remained reflexive in intention
and open in attitude (Frechette et al. 2020). The “desire to unearth what a participant
cares about and to listen for more than words—for underlying beliefs, assumptions and
interpretations” was what encouraged me to remain authentic and transparent with myself
and with the others. The shoebox was a questionnaire which elicited not only quantitative
but also qualitative responses. The reason that I decided to use a shoebox as a
methodological instrument is because it has proved to be a useful way to initiate interest
and engagement. The booklet within the shoebox was a way to effectively collect data

because it is containable and manageable.

Table 3. Shoebox Questionnaire

Question | Question Text Response Choices

Number

1. How would you describe your alright — outstanding — very good —
experience, working with horses and disappointing — enjoyable — other
ponies, at ----------- (name of riding (please use another word if you
stables or another site). prefer).

2. When you look at a horse, how does this | awestruck — worried — happy —
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make you feel?

frightened — fascinated, other (please
include any other feeling words

which you prefer).

3. Think about a particular horse or pony knowledgeable — sensitive — difficult
which you have got to know. How would | — unintelligent — calm other (please
you describe the character of this use any other words or phrases
particular horse at your riding school? which you prefer)

4. What are your strongest memories with humorous (funny) — fear — love —
your pony or horse? annoyance — friendship — other

(please include any other words or
phrases which you prefer)

5. How do you listen to and talk laughingly — cautiously —
(communicate) with your pony or horse? | commandingly — anxiously —as a

friend - other (please use any other
words or phrases which you prefer)

6. Do you feel that you understand your always — seldom — very well —
pony or horse? sometimes — never

7. What level of understanding do you feel | high— low — fairly good — very low —
that you have with your pony or horse? very good

8. When you are with your pony or horse, Stronger — less healthy — weaker —
how do you feel in your body healthier — no difference — other
(physically), in your mind (mentally), in [ (please explain if you use another
your heart (emotionally), and in your soul | word) — these options were available
(centre of your being). for each category.

Participants 1-3 were given the
opportunity to respond concerning the
body only.

9. What emotions or personality traits have | happiness, fear, contentment, joy,
you noticed that your pony or horse has curiosity, friendliness, crossness,
experienced? kindness, impatience, or any other

feelings, (please use any other
feeling words which you prefer)

10. When you are with your pony or horse, kindly — suspiciously — carefully —

how do you act towards others around
you?

roughly — trustingly — other (please
use any other words which you
prefer)
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11. In the U.K., horses and ponies have tourism — recreational — pomp and
traditionally helped humankind with ceremony — agricultural work
farming, mining, transport, and war. (herding and weight bearing) — law
What are some of the most important and order (police, fire, rescue) —
purposes that horses and ponies have competition (for example: racing,
today? show jumping, and dressage)

12. What do you think are the most likely To be wild and free — to be working
environments that horses and ponies will | with and for humans — to be extinct—
experience in the future? to be racing and competing in

competitions — to be neglected.

13. What do you feel when you are working | happiness, fear, contentment, joy,
with a horse or pony? curiosity, friendliness, crossness,

kindness, impatience, or any other
feelings, (please use other feeling
words which you prefer).

14. How could a relationship with a horse or | Through friendship — through love —
pony help a young person? through understanding — through

mutual caring — through working
together — other (indicate as many as
you wish and explain if needed).

15. Is it possible that horses and ponies have
souls — that is, a part of them which is not
physical?

16. When your pony finally gets to heaven,
what will they say about their life on
earth?

17. How could young people learn about Participants 1-7 had no suggestions
themselves from horses and ponies? for their responses. Participants 8-20

had three stickers to choose from
and they could also respond freely
without using the sticker choices.
Stickers: by having courage; by
listening to their pony; by thinking
of their pony before themselves.

18. Draw or paint (or both) a picture which

shows how you feel about your personal
experience with a horse or pony.
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Focus Group Discussion

The instrument used for the focus group discussion methodology was a list of
semi-structured and open-ended questions. The semi-structured and open-ended
questions were designed by me and were not tested by another, and they were not adapted
from another source. The visual and audio prompts which were used to facilitate
discussion around each prompt question consisted of a flip chart (Table 4) and a
PowerPoint presentation (Appendix E) to complement the flip chart.

Alongside the flip chart, various books were also displayed to pique interest and
elicit responses. Goya by Hagen and Hagen (2016) contained the painting entitled The

2nd of May 1808 (Figure 6), which was shown to the participants.

Art Appreciation in Focus Group Discussion
Paintings, photographs, poems, other literature, and film were used in the focus
group discussion to elicit responses from the participants. There were strong reactions to
the classic paintings by Goya (1814) and by Lady Butler (1881) and to the black-and-
white photography featured in the book The Kingdom of the Horse by Isenbart and
Buhrer (1969). Not only were the subjects of the paintings and photographs moving in
themselves, but the actual representations of them using balance, space, and symmetry

seemed to add to the interest and response (Trewhitt 2024).
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Figure 6. The 2nd of May 1808 (The Fight Against the Mamelukes) 1814.

Table 4. Flip Chart Prompts

Sequence

Question

Explanation

1

What do you see?

The first chart was a collection of
photographs and pictures which included a
gaily outfitted Arab horse, a small herd of
Przewalsky horses in a black and white
photograph, different types of zebrass, asses
from North Africa, donkeys, native British
pony breeds including Shetlands, and
Australian outback horses on a ranch.




Who are horses?
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Bedouin Legend (Appendix E PPT 1) slide.
Audio recorded poem read out aloud. The
second chart showed black and white images
of two horses greeting one another and
“making faces” (Wathan et al. 2015; Morell
2016), and a series of questions were posed
concerning horses and emotion to encourage
discussion concerning whether and how
horses feel physically, emotionally, and in
their spirits: Do horses have souls, that is, a
part of them which is not physical and makes
up the centre of their being? The words
“spirit”, “feeling”, “emotion”, and
“imagination” were written on the chart.

Where do horses come
from?

Cave painting examples on the third chart
showed prehistoric horses and reindeer
together with what look like bison from the
Lascaux Caves in France (Ministere de la
Culture 2024; Harris 2011; History Today
n.d.) and Altamira near Santander, Spain
(Britannica n.d.). A close-up view of one of
the paintings at Lascaux was shown
(Appendix E PPT 3).

How can horses be used
as symbols?

The words “power”, “war”, “magic”,
“holiness”, and “helping” were written on the
fifth chart to give ideas about symbolism and
horses. Images of Roman military on
horseback in the form of marble reliefs from
the pedestal of the ruined column of
Antonius Pius (AD86) (Denton and
Campbell 2012-2013) and the relief from the
Temple of Athena in Illium (ca.300 BC),
together with the picture of a quadriga with
the radiant Greek sun god Helios (Cambridge
2024) were shown. Biblical scenes from the
Old Testament of horses and chariots in
Egypt and that of the Syrian General Naaman
in his chariot drawn by his warhorses coming
to wash at the River Jordan, together with the
New Testament account of Jesus entering
Jerusalem on a donkey were depicted on the
fourth chart. Also shown were photographs
of the white horse carving in chalk found in
South West England (English Heritage n.d.).




Why did the peoples of
North America become
so close to horses?
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The illustrations on chart five showed the
paintings The Captive Charger (Artsy. n.d.)
and The Trail of Tears (Justo. n.d.),
concerning The Indian Removal Act of 1830.
In this painting horses were depicted as being
central to how people were able to move over
long distances. Relatedly, another painting
shown recalled the Pony Express used in the
United States for communication purposes
(National Park Service n.d.). The Apsaroke
Warrior Chief by Peter Nowell was also
shown (Appendix E PPT 3).

What can happen to
horses in war time?

Flip chart 6 showed paintings of horses and
people in war. The thirteenth-century relief at
the temple of Abu-Simbel gave an idea of
how horses and chariots were used by the
Egyptians and Hittites in battle (Egypt
Museum n.d.). The Norman conquest of
England and Wales and Ireland began at the
Battle of Hastings in 1066, and this event
was documented in the Bayeux Tapestry (La
Tapisserie de Bayeux 2024).

A picture of the painting of the charge of the
Royal Scots Greys at the Battle of Waterloo,
Scotland Forever! by Lady Butler (1881)
(Figure 7), was also shown, taken from the
book by Isenbart and Buhrer (Isenbart and
Buhrer 1969, 100-101).

To complement these pictures, a video of
Traditional Mongolian Cavalry was also used
(Appendix E PPT 4).

Do horses enjoy games
and play?

Images of Ethiopian players on horseback
with spears and armoury were shown
(Isenbart and Buher 1969, 246-247) and
horses dressed up in feathers and bright
trappings were depicted in fours performing
in a circus environment (Isenbart and Buher
1969, 282-283).
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8 More games and play. Black and white images of polo being played
in India and Pakistan, along with courtship
games in Mongolia and wagon racing in
Canada were shown. In addition, the chart
showed barrel racing in the United States and
horse racing in Australia as well as
Australian rodeo (Isenbart and Buhrer 1969,
Equestrian Games)

9 Working relationships: The chart showed photographs of carthorses,
Do horses enjoy their ponies working in film, pit ponies in the U.K,
work? police on horseback in Lesotho, and highland

ponies being used to carry a full-grown stag
carcass. Additionally, pictures were shown of
horses being used in sheep roundups and
horses being used to pull cartloads of hay.
Also displayed were pictures of horses
jumping and in dressage competitions.

10 Why was the story of Following the theme of working
Black Beauty so shocking | relationships, chart ten highlighted the story
to people when the book | of Black Beauty, which tells the story of how
was first published in the | horses were treated cruelly in Victorian
early 1800s? England. A clip from the film (Thompson,

1994) is found in PPT.5 (Appendix E). The
prompt was to elicit not only discussion
about how horses can be treated cruelly by
humans but also wonder at the fact that
horses can perhaps feel and think and have
emotions. Sewell's personification of Black
Beauty was instrumental in helping us see a
situation from the horse's point of view.

11 More working Horses were shown in racing, in
relationships: Do horses | showjumping, and on parade. These
enjoy their work more illustrations indicated the variety of
now than they did in the | occupations for horses of all sizes and
past? shapes.

12 Friendships. Images of ponies and dogs and small children

as well as a foal with its mother in a herd of
semi-wild horses were shown. There was a
picture of two horses giving each other a
scratch “nose to tail” on the withers and there
was a black and white image of two horses
enjoying an evening drink pondside together.
These pictures were shown to elicit
conversation about how people and horses
can relate and how horses relate to each
other.
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13 More on friendship: A photograph of a racehorse and a young
understanding between jockey rider was shown where the two were
horses and humans. How | enjoying each other's company after a race.
can we learn about There was communion and relaxation in the
people and what they are | picture. A video clip of Mr.Ed The Talking
like through horses? Horse was played to help illustrate in a light-

hearted way other possible relationships
between people and horses (Appendix E PPT
6).

14 Horses as helpers: How | The groups were invited to listen to an audio

does Bree help the boy? | recording of The Horse and His Boy (Lewis
1954, 21-22, 24-25).

15 How is the horse helping | The groups had the opportunity to watch a

his companions? video (Appendix E PPT 8) from The Boy, the
Mole, the Fox and the Horse (Mackesey
2019).

16 Does anyone have a story | The invitation was given out to the groups to
of how they have been share their experiences and memories.
helped by a horse or
pony?

17 Two questions to think On this chart there was a handsome
about: photograph of a bright bay-colored horse.

1. Can we say that horses
have souls? — that is, the
centre of their being?
2. Do horses have
emotions, and can we
understand them?
18 Would anyone say how | Various photographs of horses were shown,

being with horses has
affected their lives?

amongst which was a picture of the white
horses of the Camargue region in France,
taken by Sally Ann Thompson (Alcock 1973,
2, 3) (Figure 8).
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Figure 7. Scotland Forever!

Figure 8. White Horses of the Camargue Region in France
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Individual one-on-one conversations
The individual one-on-one conversation is a methodology which has been used
specifically amongst children in the work of Rebecca Nye (Hay and Nye 2006, 81-108).
For this project, the conversation and any explanation came at the instigation of the
participant. When they expressed interest in conversation about their shoebox
questionnaire or what was discussed in the focus group, | responded and encouraged by

listening and asking questions if appropriate.

Observation
A checklist was used to observe the participants during the workshop (Table 7). A
description of what was observed for each participant can be found in the presentation of
data for each participant in Chapter V. This checklist was devised from the categories
which indicate “the four cardinal points on our relational compass” (Berryman 2013, 92;

Hay and Nye 2006,109).

Pilot Study

A pilot study was organised, and the two participants, Michael (pseudonym)
[M.10] and Jonah (pseudonym) [M.10], came from the local area. A young staff person
called Philomena (pseudonym) [F19] was present. The Programme Manager at N_
Riding School gave verbal permission to use the site (Appendix I). Permissions were
given by the parents and carers involved (Appendix C), and the participants gave verbal
assent (Appendix D). Confidentiality forms were available for the assistants to sign and
date.

It took about forty-five minutes to get through thirteen slides for the focus group

discussion. We left out two of the slides to do with how horses can help humans, and we
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had to let go of the last three slides. This was a shame, as those five slides were quite
critical to the investigation on emotion and how horses and humans express themselves,
and also how horses can point us towards thinking about a transcendent being or higher
power—God. The assistant made a comment at the end that she was surprised that both
boys concentrated on the material for a full hour. This outcome could demonstrate how
important it is that the atmosphere is right (Mason 1989) so the participants can relax and
enter the flow (Berryman 2013, 127-29).

After the pilot workshop had ended Philomena [F.19] talked about the morning
and said that she considered the opportunity to relate to horses and other animals to be a
really important part of life, and she said that it was worth reflecting on when considering
relationships with others, too. She thought a reflective process such as this was important,
and that it was something that they did not do at N_ Riding School. She especially liked
the shoebox questionnaire. She mentioned that she thought it was good to talk about
emotions, how the horse can help in dealing with them, and how this can help us in our
relationships with others.

What Was Learned through the Pilot and What Changed for the
Data-Gathering Workshops?

It would have been beneficial to have had the equine contact in the pilot, and this
was something that | worked on intentionally for the actual data-gathering. During the
shoebox questionnaire, Michael mentioned filters (Razuk et al. 2018), and using a yellow
background, as he and Jonah had dyslexia. It was not possible to produce these types of
booklets for everyone, but some were available at each workshop.

The pilot showed also that the booklets could be smaller, with only one question

per page. There was doubling up in a few places due to lack of space, and this caused
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confusion. It was clear that both participants were most comfortable using a pencil to
indicate their responses. However, it was thought that others would be happier using
more creative methods, and for this reason the different art and craft options remained.

| realized that a more holistic approach to question [SBQ8] could be implemented
for the data-gathering, as there was scope to ask about not only the body but also the
mind, the heart, and the soul. Additionally, questions [SBQ14], [SBQ17], and [SBQ18]
could be phrased to encourage more than a simple ‘yes’ or ‘no’ response.

A role play using the story of Martin Buber (Alford 2017) and his boyhood
experience with his farm horse was successful in the pilot, insofar as both boys,
especially Michael, were happy to be involved and were enthusiastic. Our small group on
the day had fun, but I doubted whether the role play section could be successfully
replicated, and due to this reasoning and lack of time overall, | decided not to use it for
the data-gathering.

It appeared best for there to be more three-dimensional analogue promptings
available and some of the material was either too old-fashioned or not appropriate for
certain audiences. The story of Lean on Pete (Haigh 2017) seemed too difficult to show
as the trauma of the young man, experiencing domestic violence and loss, without a
home, was a real-life experience for some of the participants.

As aresult, | prepared a flip chart using cut-out magazine pictures and
photographs from books to encourage responses during the data-gathering events, and the
edited PowerPoint presentation of eight slides acted as a support for the analogue flip

chart.
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Field Procedures

There were two different sites to consider when thinking about field procedures.
At A_Riding Stables, the sessions took place on site. Written permission to use the site
was given by the owner and director. There was a covered area which included a cabin
and a large porch that was available for the data-gathering sessions to take place. It was
fully fenced and safe for younger children. There was a toilet nearby and a cold water tap
for washing of hands and for drinking. Within the designated area, there was plenty of
room to move around, and there were picnic tables which served as work benches, eating,
and drinking places. There was also wheelchair access, and although some of the terrain
would have been challenging, this could have been overcome with assistance.

At N_ Riding School. there was an up-to-date education building on site. This
facility consisted of a classroom with good space and light, tables and chairs, a
comfortable sofa, and a ping pong table for relaxation moments. There was a small

kitchen in an adjoining room with toilet facilities in a further section.

Data-Gathering
Before gathering the data, | secured the IRB Notification Approval and a permit
to conduct research (Appendix M). The audio-recorder had responsibility for making sure
that the equipment was working correctly. Recordings were made at the designated times
and with permissions and verbal assent in place (Appendices M, N, O, P). At each site,
there were safe spaces to stretch and to be at rest as well as to engage and to work both
individually and as a group. The average size of the data-gathering groups was four

participants. For each session, there were at least two adults: | and the technical and
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general assistant. All assistants read and signed and adhered to a confidentiality

agreement.

Table 5. Chronology of Events During a Data Collection Workshop

7 — 13 years of age

10:00 -10:10 Welcome and introduction. A presentation of the questionnaire
and a chance to ask any questions.

10:10 -10:40 Questionnaire—materials with which to respond to the questions.

10:40 -11:00 Break time.

11:00 - 11:15 | A participant explained their questionnaire responses to the
researcher if desired.

11:15-12:00 | Focus Group session with semi-structured and open-ended
questions for discussion.

12:00 - 12:15 | End of session. Questions and individual conversations.

The American Psychological Association (APA) code of ethics details five
principles for practitioners and researchers: beneficence and non-maleficence, fidelity
and responsibility, integrity, justice, and respect for people’s rights and dignity. The ten
standards which are the foundations of this code of ethics are: resolving ethical issues,
competence, human relations, privacy and confidentiality, advertising and other public
statements, record keeping and fees, education and training, research and publication,
assessment, and therapy (Cherry 2023). With this code in mind, together with the
standards which underpin it, participants in the data-gathering events detailed above were
assured of a duty of care towards them and all people involved. Many if not all of the
principles and standards discussed apply to children as well as adults (UK Research and
Innovation n.d.). | considered carefully informed consent as opposed to verbal assent; a
young person could have been quite able to give their own informed consent after talking

through the parameters with a trusted adult.
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Written permission to use the site was obtained from the owner and director of A_
Riding Stables. Written informed consent forms (Appendix N) and verbal assent scripts
(Appendix O) to read and think about were available for all parents, carers, participants,
and other gatekeepers involved at A_ Riding Stables either on Facebook or via email or
WhatsApp. The paperwork took place on the day using hard copy.

Verbal permission (Appendix 1) was given by the programme manager to use the
site at N_Riding School. There was also verbal endorsement from the programme
manager for the project. The programme manager did not wish to sign a permission form,
as this could have become complicated with the various bodies which are involved in the
organising and funding of the Riding School; she stated that it was best to keep an
informality about the procedures. Although the verbal permission to use the site was
confined to certain dates and times on the recording, there was flexibility on when and at
what times we could use the site. Informed consent forms (Appendix P) and verbal assent
scripts (Appendix O) were made available to the parents, carers, and participants,
together with any gatekeepers at N_ Riding School. These were available either through

email or WhatsApp. The paperwork took place on the day using hard copy.

Data Collection and Recording
The responses recorded in each shoebox booklet were collected. The data were
identified with the first name of the participant and indicated age and gender. All names
were deleted once the data was organised for analysis and pseudonyms were assigned.
The data will be kept in files for reference and analysis for one year following submission
of the dissertation and will be deleted as soon as possible afterwards, following

publication of a peer review of the research. The recordings will be stored by the
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researcher in separate audio files, dated and identified, and will be on a computer under a
password known only to the recorder research assistant and the researcher. These audio
recordings will be stored for about one year after the peer review has been published.

It was emphasised at all stages that the participant was not obliged to go through
with any part of the data-gathering and that they could choose to decline to take part at
any stage. Furthermore, in the event of a participant declining at any stage, all effort
would be made to facilitate this withdrawal process to cause the least discomfort or
concern. The emphasis should be upon the participant’s wellbeing and thanks should be
given for the attempt made. In this case, should the participant wish it, all data recorded

would be deleted.

Data-Processing and Analysis

Patterns were highlighted in different colors in the collected data; a system of
tagging was employed to categorise. Groups of themes emerged, and these became the
guide within the framework of the research questions for looking at the data further.

As a result of the pilot, it was important to think about ways to facilitate the
interpretative phenomenological approach (the disclosure or uncovering of forgotten
existentialia) within the conceptual framework of moderating (openness), mediating
(contact opportunities), and control (being present) variables, resulting in groups of
themes. Moreover, it was helpful to also categorise the data gathered within these themes
according to “awareness-sensing, mystery-sensing and value-sensing” (Hay and Nye
2006, 65-78), perhaps indicating relational consciousness occurring as the participant

remembered their experiences with horses, encouraged by the atmosphere of availability,
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hospitality and generosity (Pohl 1999, 61-62ff; Kessler 2000, 1-17; Palmer 1997, 80) in

the equine educational workshop.

Summary
This chapter focused on the multiple qualitative research methodologies which
were used and how they were employed. The discussion has included the way
participants were selected, and it has also included the ethical considerations of all
requests and selection of participants. Data collection and data analysis have been
explored. Chapter IV constitutes a presentation, analysis, and interpretation of the results,

and Chapter V gives a summary of the findings, conclusions, and recommendations.

Reflections on the Study

Finding Participants

Finding and recruiting participants for the data-gathering events proved to be
challenging. Primary carers were cautious about giving consent for their children to take
part in a process which might focus on the spiritual aspect of a child’s life. A recent
conversation with a young home-educating mother of four helped me to understand how
to communicate more effectively with primary carers and their families. As a result, |
concentrated on describing the data-gathering event and | was clear about my intentions.
This was in line with biblical thinking (Matt. 19:14), and with Article 12 UNCRC which
states that a child’s views should be allowed free expression and should be given “due
weight” (Marshall and Parvis 2004, 380). Crucially, I indicated what a participant might
gain from the experience. Consequently, | devised flyers (Appendices F, G, H) for
distribution to the various communities willing to consider participation. The flyer

advertised the data-gathering events as equine educational workshops where participants
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had the opportunity to engage actively and reflectively on their experiences during the
event within the wider context of their ongoing regular contact with horses. | was clear
that it was my intent that each participant come away from the event with a self-
motivated fresh perspective and inspiration. The flyer stated that the events would be free
of charge, as the researcher wanted to gather data for analysis to find out about children
and empathetic equine contact, and that the researcher wanted to use any findings for her
dissertation.

Additionally, it was suggested that | write and circulate a short profile of myself.
Primary carers who looked at the project for their children would wish to assess the me.
The profile contained details of my qualifications and career working with children and
young people. It also gave details of the PhD in Holistic Child and Youth Development at
Asia-Pacific Nazarene Theological Seminary (Appendix F). The thinking was that the |
needed to be seen as someone who had breadth and depth and who could offer a valuable
experience to families. This suggestion was a help to me, as | needed to reflect upon how
| presented myself to prospective families and gate keepers.

In Old Testament times, a clean manger or trough with a permanently tidy stall
would signify that there were no animals to use for ploughing and food production (Edgar
2018). Interestingly, Ellingson mentions the messiness of the research process which uses
crystallization as an approach to analysis (Ellingson 2009, 42). The following record of

the findings arising from the project shows that messy process.
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CHAPTER IV

PRESENTATION, ANALYSIS, AND INTERPRETATION OF RESULTS
“They Are Pearls”
“But the fruit of the Spirit is love, joy, peace, forbearance, kindness, goodness,

faithfulness, gentleness and self-control. Against such things there is no law.”
(Galatians 5:22-23, NIV).

Introduction

This chapter presents the six research questions and the responses to those
questions from selected children aged 7-13 years old. The original age bracket was 7-11
or 12 years in line with Piaget’s and Erickson’s child development theories (McLeod n.d;
McLeod 2025). However, as participants were hard to find, | welcomed all those who
showed interest. Working between stages of child development meant that the results
could not be validated so easily. It became clear that | would have to take each participant
individually to try and find some data that could be validated by looking at the specific
age groups represented. | found that it was important to keep individual ages and genders
in mind as | studied the data and thought about the selected children involved and the
independent variables also. Validation of data was possible through treating individual
participants with reference to their particular age group and gender. Other factors were
relevant such as the independent variables of schooling type, family size and structure
and birth order which added context.”

The research questions are as follows: Could social, mental, and emotional

wellbeing result from empathetic contact with Equus, and could this lead to greater
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resilience, confidence, and self-efficacy for a child; In what ways do space, process,
imagination, relationship, intimacy, and trust (S.P.I.R.1.T.) (Nye 2009, 41-52) encourage
relational consciousness, that is, awareness of oneself, others, and God through
relationship; Could a child be enabled through empathetic equine contact where the
criteria of S.P.I.LR.1.T. are implemented to achieve some transcendence of difficulty and
some capacity to meet challenges positively; What kinds of experiences with horses do
children have which could help them spiritually; What qualities of the horse do children
experience which help them to become more relationally conscious; What qualities do
children have which help them become more relationally conscious through empathetic
equine contact? The results were gathered through the data-gathering workshops by
using the six methodologies to elicit responses to the research questions. The analysis
process entailed a synthesis of the responses to each research question. A hermeneutical
approach, that is going backwards and forwards, remembering and disclosing in the
process (Frechette et al. 2020), for the data-gathering methodologies was utilized as the
participants were encouraged to remember and retell their experiences, thus once again
living those experiences and through that process being able to think afresh and
reevaluate what had happened. Emergent themes from the data-gathering reflected the

fruits of the Spirit listed in Galatians 5: 22-23.

Results
The presentation of results is a collection of the responses to the research
questions using the six methodologies and their instruments (Table 11), employed to

gather data: equine contact; shoebox questionnaire and artwork; focus-group discussion



112

with individual conversation; and observation. Relational consciousness provided the

theoretical framework within which to analyze and interpret the results.

Analysis

The process of analyzing the data entailed using color coding to indicate patterns.
| categorized the data according to participant, particular focus-group, questions and
prompts, number of like responses, and outliers. Relational consciousness was used as a
framework to synthesize the results which culminated in certain emergent themes:

Comfort, love, emotion, peace, soul and awareness.

Purpose, Significance and Data-gathering

The data-gathering indicated that selected children were affected by horses which
was the overarching question in the research and that they did experience spiritual
awareness, which signifies that children’s spirituality is important to consider as part if
not the foundation of children’s holistic wellbeing.

In Chapter I11, I discussed the purpose, the problem, and the objectives of the
study. How the study was framed conceptually was also considered. The statement of
purpose was to look at empathetic equine contact with a selected cohort of British
children aged seven to thirteen years old, to see how their experiences facilitated
relational consciousness (Hay and Nye 2006, 108-09), and to find out if participants
thought that such contact could encourage resilience and spiritual health and holistic
wellbeing.

The statement of the problem was encapsulated in the question, “Can empathetic

equine contact help to facilitate a child’s core spirituality or their ‘signature’ (Hay and
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Nye 2006, 97, 107), thus encouraging awareness of themselves, others, and the Creator
God (or Transcendent Being) to further establish relationships with each other and God?”
Nye uses the term ‘signature’ to denote the key motivation in a participant which she
observes, and which appears to be an indication of how a participant may be motivated to
relate consciously (Hay and Nye 2006, 107-109).

The sub-objectives of the study and the related research questions were to find out
how the experience of being and working with horses and ponies could make a holistic
difference to children among the selected seven to thirteen-year-olds. Specifically, they
are to understand how equine contact could help them to become more relational with
others and themselves and with God, to become more resilient, to develop self-efficacy,
and to be able to move towards transcendence of difficulty in their lives—that is, not only
to rise above but also to be able to use the challenge positively. I looked for signs of
awareness-sensing, mystery-sensing, and value-sensing (Hay and Nye 2006, 65-78) as
indications of meta-cognition.

What happened was that participants’ experiences were almost all a recounting of
“lived experience” which was of the “everyday” and could be easily overlooked
(Frechette et al. 2020). The process of listening to what Heidegger refers to as the
“everydayness” of the participants’ experiences and witnessing how they were able to
uncover what Heidegger additionally refers to as “half-forgotten existentialia” through
“being-with-others” brought an “authenticity” to their telling (Frechette et al. 2020) and
became instrumental in demonstrating their individual spirituality or signature for the

listener (Hay and Nye 2006, 107-09).
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| sought to develop a working definition of holistic wellbeing. It appeared that the
way to do this was to listen to what the children were saying about how they react,
respond, and feel, based on the interpretive phenomenological approach (Frechette et al.
2020). Participants discussed their lived experiences with horses and uncovered forgotten
or hidden memories of experiences (Frechette et al. 2020) as they participated in the
shoebox questionnaire and the focus group discussions. Participants had the chance to
ponder on the everyday happenings with horses which perhaps could allow
understanding, as the experience of being with the horse could provide connection to the
participant’s “horizon of significance,” thus “attributing meaning to a new situation.” In
turn, they could think about these experiences and how they might interpret them in the

“back and forth” of Heidegger’s hermeneutic approach (Frechette et al. 2020).

Data Collection

Table 6. The Age and Gender of Each Respondent Age

Age7 | Age8 [Age9 |Agel0 |Agell |Agel2 |Agel3 | Al

F 1 2 2 1 4 2 1 13
M 0 0 3 3 0 0 1 7
Total (1 2 5 4 4 2 2 20

The dependent variables were age and gender and equine contact on a regular
basis. The independent variables were the participants’ faith background or worldview
framework, if known; whether they lived locally or further away from where the

workshop which they attended took place and whether that factor made a difference;



115

whether they were in school or home-educated (home-schooled); and the level of
experience and contact they had with horses. Other modifying variables for this study
included whether a participant had, according to their adult carers and themselves,
particular needs (mental, physical or emotional), and whether a participant was adopted

or looked-after or from a single-parent home, for example.

Data Presentation
The data are presented according to the sub-objectives of the study found in
Chapter I (Table 11). The resulting six research questions and the instruments used to
elicit responses to the questions (Table 10) together with analysis and interpretation of

these results can be found in Appendix Q.

Empathetic Equine Contact

At each of the data-gathering workshops there was an opportunity for empathetic
contact, that is, where there was an atmosphere of openness and possibility with horses.
The empathetic aspect of the contact is important to emphasize, as not all contact with
horses is positive. In fact, there is often a negative story behind fear of horses for a person
(Cleveland Clinic 2022). All were able to greet and pat a horse and spend time with it in
the stable with the small groups. Most were able to groom a horse and talk with the

animal in the stable.

Shoebox Questionnaire with Artwork
The gathering of data through the shoebox questionnaires with artwork served to
prepare the group for the focus-group discussion. The shoebox questionnaire questions

may be found in Table 3. Frequencies of responses to the multiple choice style shoebox
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questions were recorded in an Excel spreadsheet to aid analysis (Appendix R). Any
artwork is described alongside the shoebox questionnaire results, as this is when creative

responses took place.

Artwork

Artwork allows the researcher (with the relevant training) to see into a
participant’s inner world. This may or may not be a representation of the external world,
nevertheless, it can “capture feelings, representations, and perceptions,” and they may be
able to express what they see, feel, and think about their surrounding reality (Fabris et al.
2023). 1 used artwork in this project to enable participants to express themselves as freely

as possible.

Focus Group Discussions and Individual Conversations

The gathering of data through the shoebox questionnaires and focus group
discussions formed the basis of the workshop, with artwork and individual conversations
supplementing the responses and participation. Focus group discussion prompts are to be

found in Table 4 and Appendix E.

Observation

To analyze the observation results the categories I-Self, I-Others, I-World, and I-
God were used (Hay and Nye 2006, 109) through which a child could experience
relational consciousness. As | observed the participants responding to the workshop
environment and interacting with others and with the materials and with the horses, |

referred to the perhaps rather arbitrary “I”” categories (Table 7), to help find patterns
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indicating emergent themes which were contrasted to and complemented by themes

resulting from the other methodological instruments used. (Petallar)

This form of awareness has been described by Nye as ‘metacognition,’ that is,

being self-conscious in one’s awareness (Hay and Nye 2006, 109), “Crucially... a special

sense that added value to their ordinary or everyday perspective... sometimes this was

explicitly expressed as having a distinctive form of awareness. Metacognition may be

categorised using the terms awareness sensing, mystery sensing, and value sensing (Hay

and Nye 2006, 65-78).

Table 7. Observation Checklist

unfolded.

Name I-Self I-Others I-World I-God
Topaz Topaz was In EQ we heard | Attuned to the | Contact with
sensitive to her | from Topaz horses. horses,
mum’s herself as particularly
comments. opposed to Cosmo has
through her helped her not
mother. to be so afraid.
Moses Moses was shy | Self-awareness | His approach He said that he
but given highly was one of accepted the
encouragement, | developed but | dispassion and | traditional
he engaged. also his other- [ analysis. tenets of belief
awareness. in God.
Watchful and
questioning.
Rachel Rachel was the | She was She has helped | Without fear.
first to engage | expressive others,
with the concerning her | particularly
material within | personal horses with
the group. Lead | experiences reference to her
the responses and how she horse, Jamie.
in the had been
discussion as it | helped.
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Bella Bella was She said that She had Being brave
quietly horses are all common sense, | and realistic
confident. very different, | and she could | but still

like people. see the need for | reaching out.
courage and
how others are
helped as she
has been
helped.

Sheila Sheila was self- | She was self- Sheila could Being brave.
aware and took | contained, with | not bear to
notice of her her friends but | think of or
surroundings also alone. watch pain
and others. inflicted on

horses. Too
sad.

Sophia Sophia She would She was vocal | Aware of
grappled with | watch how about injustice | holiness and
conflicting people act towards others | objects which
ideas (about around horses | and the world, | could signify
horses being to understand | especially that — such as
strong...about | them (people) | horses. Apollo in his
whether to like | and to see if chariot with
people) they should be horses.

trusted or not.

Romana Romana was She would wait | She was aware | She knew that
conscious of to see how of injustice. she needs help
her self-worth | others sometimes and
as ayoung responded she goes to the
horsewoman before saying horses for
and a rider and | or doing. comfort and
was she eager help.
to share her
knowledge.

Jamal Jamal had He had enjoyed | He was He was excited
developed a horse contact interested in and thrilled by
sense of over the ideas and the lion and the
identity and months at N_ | books and also | cat helping
assurance. Riding School | drawing tanks. | Shasta (Lewis

and liked He wanted to 1954).
riding. learn more

about horses.
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Maryam Maryam was She was eager | She used the She painted a
shy and to please and word “cruel” to | picture as a
reserved. watched others, | describe the celebration of

especially her | treatment of beauty in
brother. Black Beauty. | nature.

Angel Angel wanted | He was proud He understood | There was an
to be with of his father. and he noted ‘otherworldline
horses for his He waited to everything in ss’ in his
life. give others a detail. approach. He

turn first with was thankful

the horses. for his life and
for his time
with horses,
and he
indicated the
importance of
trust in the
horse and in
himself

Stacey Stacey had the | She explained | She enjoyed She said that
ability to how to handle a | the world of she was very
overcome and [ horse which is | horses and how | lucky.
to meet the misbehaving or | they could
challenges she [ not responding | interact with
encountered. well by waiting | humans.

and being
patient—without
need for
shooting or
punishing

Gerry Gerry reacted He reacted to His premise He punctuated
negatively to the “bearing was the idea our final group

the pain and
worry that he
saw around
him e.g.
Scotland
Forever!(Fig.7)
. He was trying
to process.

rein” scene in
Black Beauty
with something
akin to horror.

that horses may
be re-released
in protected
circumstances
into the wild —
was aware of
the need for
care.

conversation
with small
excerpts and
comments from
the Mackesy
book —
completely
entranced and
absorbed.
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Charles Charles was He enjoyed the | He aware of He pondered
interested in discussion with | how horses can | and voiced his
friendship with | the group about | help him and thoughts on
people and how the foal others through | how horses
with horses. became more friendship. were created,

cautious after and he said that
being weaned horses make
and was not so you feel better
ready to trust if you are
humans lonely

Prince Prince was He was He reacted He felt very
aware of how | empathetic in against the trusting and
much there is response to the | killing and comfortable
to know and to | foals and how | carnage with horses.
think about. they might feel | depicted inthe [ Inthe New
Horses have meeting painting Forest he was
taught him humans for the | Scotland excited and
more and have | first time Forever! moved by his
helped him (Figure 7) by experience and
understand saying it was wondered why
more not only “sad” | and thought

but also about it still
“brave” nNow.

Eloise Eloise said that | The instructor | She was aware | She said that
her horse had | was so worried | of how people [ horses teach us
helped her not | about the horse | could be cruel | how to
be so scared. not being able | towards horses | communicate

to get up again | and wondered | without saying
— this deeply about this. anything and
affected Eloise without using
— the worry and words.
the upset. She
said that non-
verbal
communication
was useful to
help humans
relate to horses
but also to
other humans.
Marigold Marigold was | She loves to be | She loved the | She said it

candid about
her fears and

with her horse
and to groom

white horses
and said that

helps her if she
is sad, to go out
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how she was him —she said | they were “like | riding, and to
able to conquer | that horses can | pearls, so shiny | enjoy the forest
them with the | understand if and silky” and the
aid of the We are nervous, beautiful view
horse. and we can see and she
if they are translated the
angry. horse’s words
in Mackesy’s
book to be
speaking to us.
She explained
how horses
could
understand us
and how we are
feeling, and
how helpful
that was.
Apple Apple was self- | She empathized | She agreed that | She understood
contained and | with the horse | horses have trusting and
understanding | in Black Beauty | emotions. being without
of herself. (Appendix E fear to be a
PPT 5). good thing.
Apple said that
she is able to
think about
everything
when she is
riding
Jeremy Jeremy He said that the | He was aware | He said that
recognized how | horse could of how he had | horses are “in
he had been sense when been helped by | themselves”
helped by someone is sick | horses. and that they
horses. or sad. have feelings
Flor Flor was shy Her attachment | She did not She had the
and reserved. to her mother wish her courage to ask
was strong. artwork to be to go home
shared. early.
Grace was She said she She thought She was certain
Grace quietly loves horses ancient chalk of how much

confident and
self-contained,

“Cos they are
friendly. Their

carvings could
have been for

horses knew
and how much
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cheerful, and noses are communication | they felt.
thankful. comforting and | purposes.
soft.”

Horse or Pony?
In this study, the term ‘horse” was usually used to refer to the equine species. The
pony is a specific type of Equus caballus which is smaller, more intelligent generally, and

perhaps more adaptable to its surroundings (Robinson n.d.).

Research Question 1
Could social, mental, and emotional wellbeing result from empathetic contact
with Equus and could this lead to greater resilience, confidence, and self-efficacy for
selected children?
“Just seeing horses on a bad day makes me feel better. ” (FGD 5: Table 4, Flip
Chart 18) Grace
“Everything”’, when asked what she thought about whilst riding her pony in the

forest. (FGD 4: Flip Chart Prompt 18) Apple

Topaz

Feelings of anxiety and fear prevented Topaz (a pseudonym was used to protect
the identity of the participant) [12F] from joining in for most of the morning. She
remained selectively mute, hunched over with her hair covering her face and eyes and
only whispering to her adoptive mother who stayed for the session. The two participants
with her tried to include Topaz as the morning developed but it was really only when we

went into the horse stables environment to visit one of the ponies there that she opened up
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to talk about her experiences with her own horse Cosmo. Topaz had not wanted to talk to
me or any of the other adults present, but this changed when we were with the pony
(Observation Checklist (OC)I-World). Topaz made eye contact and found her voice of

enthusiasm, expressing her love for horses.

Moses and Rachel

Moses (a pseudonym was used to protect the identity of the participant) [10M],
and Rachel (a pseudonym was used to protect the identity of the participant) [11F],
operating from a core spirituality of empathy using a signature of kindness (Figure 10)
(Hay and Nye 2006, 97-99) listened and asked questions and enjoyed the freedom from
fear (Figure 9) which Topaz was experiencing. The results from the equine contact were

an increase in confidence for Topaz, Moses and Rachel.

Rachel

Rachel mentions that she and her horse do not always agree (“see eye-to-eye”),
but that they manage to work it out. This indicates that Rachel is learning how to be self-
reliant in her dealings with the horse, becoming more confident, and building up her

resilience in potentially challenging situations (OC I-Others; I-World; 1-God Table 7).

Sheila, Bella and Romana

Sheila (a pseudonym was used to protect the identity of the participant) [10F],
Bella (a pseudonym was used to protect the identity of the participant) [10F], and
Romana (a pseudonym was used to protect the identity of the participant) [9F], talked

about their experiences falling off their ponies while out riding and having to be
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courageous and get back on again even though they were afraid. Each participant
discussed how their pony had waited for them and helped them in the crisis “as a friend”
(FGD2 Table 4, Flip Chart Prompt 16; Appendix E PPT8). The events resulted in the
girls feeling more confident and having an understanding that they could do more than

they previously thought (self-efficacy) and that they felt stronger (resilience).

Stacey

Stacey (a pseudonym was used to protect the identity of the participant) [F7],
remembered how she was afraid in a chair lift where the bar had fallen off and how she
was able to be brave in the situation (OC I-Self; I-God Table 7). She said that her life
with her pony Milkie and riding and learning how to be strong (self-efficacy) had helped
her in that crisis (resilience). Stacey was confident and adventurous, and reacted very
positively to the film of the Mongolian archers at Naama Academy (FGD3 Table 4, Flip
Chart 7; Appendix E PPT4), believing that she could ride that way too — that is without

using the reins and going very fast (OC I-Others; I-World; I-God Table 7).

Eloise

Eloise (a pseudonym was used to protect the identity of the participant) [13F],
explained that she had experienced comfort and assurance from being with her horse and
that she thought her horse understood her and this helped her to be happier. She talked
about how it was frightening sometimes and recounted how her brother and his horse had
slipped and had fallen (FGD4 Table 4, Flip Chart Prompt 10; Appendix E PPT5). Despite
her fear, the results from these experiences in her life with horses were confidence and

resilience and learning more self-reliance as well as working with others (OC I-Self
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Table 7) (FGD4 Table 4, Flip Charts Prompts 16, 17). Eloise talks about really needing
her horse to understand her and to be there as a comfort for her. As she takes a positive
and hopeful point of view, the indications are that she will gain in confidence and will
learn more about how to operate in more complex situations and to be resilient (OC I-

Others; I-World Table 7).

Apple

Apple (a pseudonym was used to protect the identity of the participant) [8F]
shared how she loved to go riding in the forest to enjoy the scenery and the peace but also
to think (OC I-God Table 7). When asked what she thought about, she replied
“Everything”. Apple exhibited a core spirituality of peace and the language which she
used to express herself was of thoughtfulness and calmness. Apple used the word “calm”
twice in the shoe box questionnaire responses to remember her strongest memories with

her pony [SBQ4 MCQ] but also to describe the nature of her pony [SBQ3 MCQ)].

Flor

Anxiety and fear were evident as Flor (a pseudonym was used to protect the
identity of the participant) [11F] tried to respond positively at first, hanging back in the
equine contact session (OC I-Self Table 7), even though Jeremy (a pseudonym was used
to protect the identity of the participant) [13M] invited her to join in, not speaking at all
in the shoebox questionnaire session but responding to the written questions using art
materials. Finally, Flor asked to go home which she did before the focus-group

discussion began. Social, mental and emotional well-being appeared largely lacking but
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the confidence and self-reliance to use her voice to request that she go home and leave
the workshop was an indication that she could stand up for herself in the process (OC I-
God Table 7).

It was also encouraging to me that Flor felt comfortable enough to speak and to
voice her needs as it suggested that an atmosphere of hospitality (Mason 1989; Palmer
1997; Pohl 1999; Kessler 2000) and Marcel’s “disponibilité” or “availability” (Malbois

2019) was achieved for the participants.

Jeremy

Jeremy was interested and expressed “fascination” (SBQ2 MCQ) in being with
the pony and wanted Flor to join in too, inviting her to take his place with the pony. He
later explained how fearful he had been of horses and how his meeting with Geranium
and learning how to look after her and to ride her had helped him to not be so afraid and
to also learn how to conquer his fear in other situations (OC I-Self Table 7; SBQ4 MCQ;
FGD5 Table 4, Flip Chart Prompt 18). The results from equine contact showed how a
core spirituality which was freedom from fear (figure 11), perhaps through love (1 John
4:18) which Jeremy expressed as his feeling for the horse (Jeremy and Geranium: A
Reflection), and confidence in being with the horse had helped him become more self-
reliant and resilient. Jeremy reached out to Flor using the language of kindness (OC I-

World Table 7).
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Marigold

Marigold expressed her appreciation of the horse in a number of ways. She said,
“Horses help save people. They save people. It ’s still today. They do, like, in London.
They have, um, mounted horses.” She thought that horses were good at controlling
crowds “because they have different types of brains. It’s, um, exciting to see them in
London, and it’s also very nice to see them right there instead of cars. So, they, it’s, like,
nice to see horses. Like in a busy place. Helping.” There is the sense in Marigold’s
description that horses in this context provided social, mental, and emotional wellbeing
for her. She sounded stronger and more confident as she reflected on how horses can help
in a city like London and how they can protect people [FGD4 Table 4, Flip Chart
Prompts 9, 11]. Marigold also reflected on how beautiful the horses of the Camargue

region in France appeared: “like pearls, so shiny and silky” (OC 1-World Table 7).

Highly Valued

The data indicate that the participants felt close to their horses “as friends” [SBQ5
MCQ)] and that this was very important to them. Fifteen participants express their
“happiness” when looking at horses [SBQ2 MCQ)]. The participants’ strongest memories
of being with a horse were friendship (17) and love (8) [SBQ4 MCQ)]. It is interesting
that the character quality of “calmness” in their horse is appreciated by ten participants
with “kindness” and “sensitivity” also being valued highly.

Value-sensing is when worth is assigned (Hay and Nye 2006, 74-77). The horses
were seen as worthy companions and as living beings with individual characters and

differences.
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These results show that the selected participants experienced social, mental and
emotional well-being with horses and that the relationships with horse helped them in

confidence, self-efficacy, and resilience.
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Figure 9. Topaz: Helping Connections

The participant’s core spirituality (or signature) was presented as “fear”. The
helping connections and the spiritual dialects (or languages ) of awareness of others and
herself and her orientation towards her horse which were used to express the core
spirituality show the links to how there was a resulting “freedom from fear.” Figures 9,

10 and 11 were created using Microsoft Word (Piano 2025)
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Figure 10. Rachel: Helping Connections

The participant’s core spirituality (or signature) was presented as “empathy.” The
helping connections and the spiritual dialects (or languages ) of sensitivity to another’s
pain, awareness of what could go wrong, and awareness of her own wellbeing as a result
of life with her horse were used to explain the links as to how she, the participant, was

able to understand and help another person.
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Figure 11. Jeremy: Helping Connections

The participant’s core spirituality (or signature) was presented as “fear.” The
helping connections and the spiritual dialects (or languages ) of awareness of his own
fear, facing the fear and gaining courage, trust and confidence and other-awareness show
the links as to how he had found “freedom from fear.”

The remaining seventeen participants demonstrated core spiritualities of their own
using individual languages to indicate spiritual signatures. For example, discussion
concerning the core spiritualities of Bella, Sophia and Romana can be found below in the
section which demonstrates the artwork. It would be unrealistic to work on the
assumption that each child had one spiritual dialect and presented one spiritual core

through that language (Hay and Nye 2006).
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A short overview provides some insight: Prince’s signature appeared to be of
wonder and he used a language of analysis to try to understand; Apple’s signature was
one of peace; Marigold of wonder and awe; Charles and Gerry both demonstrated
spiritual signatures of mystery, Charles philosophizing to understand whereas Gerry just
took delight in the book he found which he loved; Stacey had a signature of thankfulness;
for Maryam a love of beauty seemed to be her signature. Grace also liked to use a
language of philosophizing to explain her spiritual signature of comfort and security

which she voiced and was trying to understand.

Summary of Integrated Responses to Research Question

The participants’ responses to the shoebox questionnaire [MCQ1-14] were
recorded using an Excel spreadsheet (Appendix R). The responses to shoebox
questionnaire [OEQ15-18] and the responses to the focus-group discussions and
individual conversations were analyzed for patterns using color coding and were
compared and contrasted to the SBQ responses. Additionally, the results from the
Observation checklist complemented the responses from the other methodologies.

The themes which emerged resulted in indications of feelings of happiness, joy,
love, friendship, peace, comfort, and trust and attributes of goodness, kindness, patience,
faithfulness, gentleness, understanding, and self-control which show that equine contact
promoted holistic wellbeing and led to gaining confidence, self-efficacy, and resilience
for selected children. The themes emerging were measured by frequencies of responses in
the [SBQ MCQ1-14] which are displayed in the Excel spreadsheet in Appendix R and the
groups of same or similar responses from participants to [SBQ OEQ15-18] and the focus-

group discussions. The related literature reviewed in chapter Il discusses the extent to
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which equine contact is shown to promote holistic wellbeing in children living in multi-
various contexts. Children at risk in places as disparate as Singapore, Canada, and the
U.K, as well as typical children in Norway are reported to experience happiness and joy
and all of the feelings mentioned above together with gaining attributes such as patience,
understanding and self-control, resulting in confidence, more self-reliance and even rising
above difficulties to see beyond their immediate lives (Adams et al. 2015; New Fei et al.

2017; Fleetwood 2016; Clavell-Bate 2018; White-Lewis 2019; Hauge et al. 2014.)

Research Question 1
In what ways did space, process, imagination, relationship, intimacy, and trust
(S.P.I.LR.L.T.) (Nye 2009, 41-52) encourage relational consciousness, that is, awareness of

oneself, others, and God through relationship for selected children?

“I feel loved and at ease” [SBQ2 MCQ] Rachel

“Able to be myself in my anxious thoughts with my Aorse” [SBQ5 MCQ] Topaz

Space

The physical space of the stables environment with the horses made an immediate
impact on the cohesiveness of the first workshop participants. Throughout the morning
Topaz, Rachel, and Moses had operated independently from one another. Once in the
outdoor space with a pony to focus on, they related to the pony and talked about their
own ponies that they knew (OC I-Others; I-World Table 7). They related to one another
and to me and to the other adults helping (Equine Contact (EQ)1).

Bella, Sheila, Sophia, and Romana met me in an equine context where they were

comfortable. They knew all the ponies. We were outside much of the time with the
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ponies in adjoining fields, so it was easy for the participants to take a minute to go and
greet a pony and then come back to the workshop session. The outdoor space gave
freedom to move around and be relaxed and the four girls could build on their already
established relationships to remember their past experiences with their ponies and with
each other, finding new memories and incorporating them into their new lived
experiences (Frechette et al. 2020). The stories of their ponies’ behavior and their mutual
remembrances of occasions riding together and facing challenges together (SBQ18 OEQ)
resulted in renewed connection with each other during the focus-group discussion.

The girls remembered the times when they had to be brave and keep going as they
faced challenges of falling off and being afraid which (OC I-God Table 7).

Stacey and Angel met Jamal and Maryam for the first time in the space of the
horse stable environment. The tasks during the equine contact session were to remove the
pony’s rugs and to brush it and to put the rugs back on again, whilst talking about the
pony, its needs, and how to look after it properly. Stacey and Angel were sensitive and
understood that Jamal and Maryam did not have their experience, and they waited for
their fellow participants to spend time with the pony first but remained willing to help
and offer advice (OC I-Others Table 7). There was a freedom to be relaxed in the outdoor
physical space and there was corresponding mental and emotional space in the process.
Angel showed a core spirituality of sensitivity in the situation, and he spoke with
confidence and maturity, using a language of consideration (EQ3).

Eloise and Jeremy showed in their respective equine contact session how they
could rise to the occasion to be the older helpers in the physical space. Both demonstrated

concern for the others and tried to engage their group. Eloise showed her workshop group
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what she knew about taking care of a horse and she encouraged her fellow participants.
Jeremy, even after being rebuffed by Flor, teamed up with Grace to work together,
though they did not know each other before that morning. The results of equine contact
were that the space gave the participants a chance to expand out from their own frames of
reference to see from the perspective of another, whether it was horse or person, and to
speak and act with languages of kindness and of inclusiveness (EQ5). The thirteen-year-
old participants showed their consideration of others and of the world around them as
they were careful to include and help their younger companions not forgetting that they
needed to be mindful horses too (OC I-Others; I-World Table 7).

There was physical, emotional, and auditory space available in the equine contact
context where the horses offered an atmosphere of possibility and opportunity and most
importantly safety. The results from this were that the participants moved carefully and
spoke quietly and respectfully with the horse and with each other (EQ). The physicality
of the horse’s body compels attention and requires a careful and intentional approach

(Adam et al. 2015, 62; White-Lewis 2019, 5.9)

Process

Moses came to the first workshop with some trepidation as he is unsure in new
situations. Since the workshop, we have had the opportunity to discuss his ongoing life
with ponies. On the day Moses said about his experience with horses and his thoughts
about how horses can help other children that: “They help you a lot”. [SBQ17 MCQ)].
During our subsequent conversations, Moses has expressed his enjoyment and his
satisfaction with how he can look after his Shetland pony. As Moses grows up he learns

about life in a fostering family, trying to make sense of his environment and his
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experiences. He is “happy” [SBQ2 MCQ)] in the process of being with his pony every
day. Equine contact every day for Moses and his pony are relaxation over time which
comes from familiarity, increased knowledge and understanding, lessening of fear, social
ease (Mickelsson 2019; Oser 2014, 3-4; Yorke, Adams, and Coady 2008, 4; Adams et al.
2015, 63. 64) resulting in confidence gaining and increased ability to see from another’s
point of view (OC I-Self; I-Others; I-World Table 7).

Bella, Sophia, Sheila, and Romana had the benefit of knowing each other in a
familiar environment over a long period of time. The results from the data-gathering tell
of a process of growing up together, increasing in knowledge and understanding (for
Sheila, (OC I-Self Table 7), sharing the joy of horses together, learning how to be less
afraid and more courageous (for Bella and Sheila, OC I-God Table 7), how to take
responsibility in a crisis with their pony, gaining confidence (for Bella, OC I-Self Table
7) and becoming more aware of how this is happening (for Bella, Sheila, Sophia and
Romana, OC I-Others; I-World Table 7).

Sophia reflected on how she would treat others when they were with her and her
pony and thought that she would wait to see how the person behaved towards her horse
before deciding about whether they could be friends [SBQ10 MCQ]: “By seeing how
they act differently when they re with the horse,” and she said that she watches and
waits. “Well, if they are nice. Well, horses are really amazing. If [people — Ed.] are
acting really mean around, then I'm like, well, scratch you off of my friend list. But then,
if they are acting nice, I'm like . . . maybe become friends?” (OC |-Self; 1-Others; I-

World Table 7) She continues.: “But that all happens in my mind, like.” She reiterated,
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“You may be trusted, you may not,; we shall see.” (FGD2 Table 4, Flip Chart Prompt
11).

Romana also reflected upon what she was learning by living with her horse and
being with her friends. In agreement with Sophia about one of the horses illustrated being
in pain she said: “If I saw a horse in pain, | would be a bit scared to do anything .
(FGD2 Table 4, Flip Chart Prompts 1 and 2). Romana demonstrates a maturity and
realistic self-understanding in her response as she thinks about cruelty towards horses
(OC I-World Table 7).

Jamal is a reader, and he relates to the world, others, and himself through his
experiences of reading. When we met, Jamal took time to tell me about the different
books about horses which he had read: Black Beauty (Sewell 1877), The Horse and His
Boy (Lewis 1954) and War Horse (Morpugo 1982) were among his favorites. Jamal was
in process of gathering information to help him understand horses and the wider world
and he explained to me how this was showing him connections in different ways (OC I-
Self Table 7). Jamal was particularly pleased to talk about The Horse and His Boy as he
wanted to explain how he had understood that “the cat and the lion were the same person
and that they were good, not wanting to harm” (FGD3 Individual Conversation; OC I-
Others; I-World; 1-God Table 7). A core spirituality of imagination was evident, and
Jamal used language of analysis to communicate his understanding. What was
particularly interesting about his perception and excitement was that Jamal comes from a
Muslim context. Some might cite Lewis’ work as being within the Western and Christian
canon but here was an example of how relational consciousness (the spiritual awareness

of oneself, others, the world, and God) can transcend the boundaries which are set by
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humans. Relational consciousness supersedes human religiosity and reflects a pan-human
experience, (Crawford, Miles, and Velazco 2017, 229-32).

Angel and Stacey had their growing up memories with horses and could draw on
this long-term process to remember the “everydayness” of their lived experiences (Hay
and Nye 2006, 109; Frechette et al. 2020) and some experiences which were out-of-the-
ordinary also and to reflect upon how they were still learning not only about horses but
themselves, others around them, and the world. In talking about how they have managed
to face difficulties, Angel described how he had been helped by his horse Brian as he was
afraid, but he learned to trust the horse (FGD3 Table 4, Flip Chart Prompt 16) (OC I-Self;
I-Others; I-World Table 7), and Stacey talked about how she was able to remain calm and
strong in the chairlift crisis because she had been riding all her life and implied that that
had been her training to deal with difficulty (FGD3 Table 4, Flip Chart Prompt 16; (OC I-
Self Table 7).

Gerry and Charles were in the process of growing up with their family foal and
watching how the baby horse was with its mother, how the weaning process was taking
time and had its difficulties, and how the character of their foal was developing (FGD4
Table 4, Flip Chart Prompts 12, 13). The twins described what they saw happening and
their thoughts about the character development. They were interested in how the foal’s
character affected them and their relationship with it (OC I-God Table 7). The results of
their observations were that the foal was more cautious of them and more suspicious of
them during the weaning process and they wondered about why this was. The boys’
reflections were indicative of an expanding viewpoint towards others (the foal) (OC I-

Others; I-World Table 7) and themselves (their reactions) (OC I-Self Table 7).
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Eloise and her two friends Marigold and Apple were living their lives together
with their horses. They related their lived experiences with horses as ‘everydayness’
(Frechette et al. 2020) but they used the remembering of half-forgotten memories to talk
about the important people in their lives. Marigold and Apple’s grandmother who is a
horsewoman has fostered the love of horses with her granddaughters as they mentioned
her as a strong influence; Eloise’s brother was a fellow rider with the three girls, and they
had had some dramatic experiences together such as falling off and the horse slipping and
falling too (FGD4 Table 4, Flip Chart Prompt 10; Appendix E PPT5). The results of these
lived experiences and the retelling of them showed perception of not only themselves but
others also and the wider world too: the girls had discovered a young, neglected horse in
a field soon after the accident and they had reported it. The horse was rescued as a result
which was satisfying to them (FGD4 Table 4, Flip Chart Prompt 10) (OC I-World Table
7).

As the three participants recounted their experiences they exhibited increased
knowledge and understanding, familiarity, confidence, lessening of fear, relaxation over
time, and social ease.

Jeremy spoke about his year with horses. He said how he had been very afraid,
but he had had the opportunity to get to know Geranium and that she had helped him
overcome his fear. He could look back and talk about the time that he was bitten by a
racoon, for example, and he could relate the fear he felt during that episode to the fear
that he first felt with horses, and he reflected upon how he had been helped in the process
of being with Geranium to be more relaxed and more confident (OC I-Self; I-World

Table 7). The results from the data-gathering show that the process helped Jeremy so that
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he was able to relate to Flor and Grace to seek their companionship in the equine contact
context and could choose not to retreat into his own world of anxious thoughts (OC I-

Others Table 7).

Imagination

Results of the data-gathering from [SBQs 3, 5, 6,7, 9, 14 MCQ], which invited an
anthropomorphic response, showed how the participants enjoyed their relationships with
horses using their imaginations as a guide (OC I-Self; I-God Table 7).

Responses included the use of words, “calm” (10), “kind” (6), and “sensitive” (5)
to describe the horses’ characters. “Silly” (1) and “difficult” (1) were extra words used
that were not suggested in [SBQ3 MCQ)]. “As a friend” is used seventeen times in
response to [SBQ5 MCQ)] to say how they listened and talked with their horse. Rachel
says that: she and her horse “do not always see ‘eye-to-eye’ but we love each other so we
manage ” [SBQ6 MCQ]. Eloise says that: “I feel like when I’'m upset being with my horse
makes me feel happy and like the horse really knows how I feel.” [SBQ7 MCQ]. “Joy”
(10), “kindness”, “friendliness” (9), “happiness” (8) as well as “impatience” (5) and
“curiosity” (4) were chosen to describe emotions and personality traits in their horses.
“Fear” (2), “crossness” (1) and “resistance” (1) were also noted [SBQ9 MCQ)].

Sophia mentioned that she would wait to see how a new person behaved around
her horse before she thought about offering friendship (FGD2 Table 4, Flip Chart
Prompts 12,13). The non-verbal quality of the horse (Mickelsson 2019, 3; Adam et al.
2015, 66; White-Lewis 2019, 2; Hemingway 2020), meant that Sophia had to think about

how the horse was responding and why. She was using the responses of her horse which
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she judged in an anthropomorphic way to help her decide how she would react to a
possible new friend.

Results from relating in an imaginative and anthropomorphic way produced
expressions of love, friendliness, kindness, comfort, happiness, relaxation, joy, and
confidence building, and through these experiences and the remembrances of them, a
relational consciousness or meta-cognitive reflective approach towards awareness of self,
others, and the world.

Often, anthropomorphism is used to humanize the human-horse relationship
(Kirrilly 2019). There is an argument for this activity as it can serve to aid healing a
person’s hurt as part of a wider plan involving mirroring emotions, framing a metaphor,
the preverbal experience, and healthy touch in what is called “Winnicott’s holding
environment” (Fleetwood 2016, 23-26). Participants responded to say that they observe
emotions and personality traits in their horses [SBQs 3-7, 9 MCQ)]. Certain participants
expressed how they were sure that their horse knew how they were feeling and that they
were helped by this. Others talked about their ponies as people. Use of the imagination to
build relationship could serve to translate from human-horse interactions to human-
human interactions and perhaps human connections to the Divine (Hay and Nye 2006,
119-24; Chi-Kin Lee 2022).

A sense of mystery was apparent amongst the participants when they are with a
horse. The words “awestruck” (4) and “fascinated” (7) “curious” (1) [SBQ2 MCQ] were
chosen to say how the participants felt when they looked at a horse and “curiosity” (4)
[SBQ13 MCQ] was used to describe how the participants felt when they were with their

horse. Mystery-sensing (Hay and Nye 2006, 71-74) is when we experience awe and
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wonder. Questioning and being curious is part of wanting to find out and imagination can
be part of that process.

Jamal was thrilled to gain insight into the world of horses through his reading. He
had thought about the story of Black Beauty and understood how the writer had written
from the point of view of the horse (use of the anthropomorphic), and he thought that this
was “good” because it helped us understand that horses feel pain (FGD4 Flip Chart
Prompt 10).

Prince also understood that the story of Black Beauty was written from the point
of view of the horse and when Marigold mentioned the horses being “trapped” in a
carriage harness, Prince said, “I do not like being trapped myself.” His imaginative
response was similar to Gerry’s imagining of his horse saying when he got to heaven that
“he did not understand why he was kept in a house.” [SBQ15 OEQ]. Prince watched the
“bearing rein” scene of the Black Beauty video (FGD4 Table 4, Flip Chart Prompt 10;
Appendix E PPT5) and Gerry remarked, “I don’t get why he was getting madder and
madder and madder. I didn’t get why they . . . Why was the woman making them go
tighter and tighter?” Charles joined in, equally concerned: “Well, because they put it
tighter and tighter, but then they wanted to try and loosen it. And that’s why they, that’s
when they were at their maddest, and it stops you kind of breathing.” He agreed with his
brother and friend, “Sad. It was cruel. Being on the ground. And then it just calmed down
and listened.”

When | explained that it was a fashionable way of showing off horses in the early
Victorian times and that the action brings up the head and tightens the back, Gerry

remarked that it was “sad” and “cruel”, imagining how he would react in the
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circumstances, had he been there. The whole group responded with dismay and concern
at the thought of a “bearing rein” being used (OC I-Others; I-World Table 7).

Charles was interested in how the first horse had been created or evolved (FGDA4:
Table 4, Flip Chart Prompts 1, 2). He expressed the process using his imagination to
explain to the group how it had “all started a long time ago.” As we moved on to other
prompt questions, Charles stayed with his own thinking and even though some of his
fellow participants did not agree with him and chose to argue the evolutionary route, he
proceeded with a monologue of the “first horse”, going backwards to explain where his
foal had come from and where the foal’s mother had come from. He vocalized his
imaginative and wondering quest for an answer for as long as anyone would listen. It
seemed to be his way of expressing his dawning realization of the possibility of infinity.

Prince responded to the final prompt in the focus-group discussion which asked
whether anyone could talk about how they had personally been affected by horses by
telling of his experience in the New Forest where he witnessed a herd of wild ponies
running.

Grace’s imaginative response as to how and why we can be close to horses and
have mutual understanding occurred where she explained how she thought it happened:
“almost as if a horse swallowed a human” (FGD5 Table 4, Flip Chart Prompt 17; OC I-

God Table 7).
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Relationships

Sophia explained how she would wait to see how a stranger would treat her horse
before she would think about them as a friend, indicating that she took her horse’s
viewpoint seriously (FCD2 Table 4, Flip Chart Prompts 12, 13).

Rachel said that she felt protective towards others when with her horse [SBQ10
MCQ)]. Other responses to this question included “kindly” (13), “carefully” (9),
“trustingly”, “calmly”, and “suspiciously” (2). These results show that participants were
aware of others and themselves and the wider world when in an equine contact situation
and that they understood the need for care and thoughtfulness towards others (OC I-Self;
[-Others; I-World Table 7).

After watching the Mongolian Archery riders (Appendix E PPP4) together, Jamal
mentioned that he had done archery once himself and that his father was going to do
some more with him. Angel joined in to say that his father did archery with him regularly
and he expressed admiration for the way that the Mongolian archery riders were riding
and practising their art at the same time, “turning round trying to shoot another. It is
hard enough to try to shoot my dad’s hunter bow!”” There was a moment of tension as
Jamal listened. Whilst looking at different types of work which horses did (FGD3 Table
4, Flip Chart Prompts 9,11), Jamal pointed out the armed policeman on horseback in
Lesotho, Southern Africa. He noted that he had carved out a tank on the bar of soap
(Appendix S Figure 17) which was included in the shoebox craft materials, and we talked
about how the tank can be the modern substitute for the horse in warfare today. Jamal and
Angel came from different cultural backgrounds and yet they had met each other at the

workshop because of a shared interest in horses. Whereas Jamal was bookish, (for
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example, he remarked that “iz is Black Beauty the horse who is speaking in the film, that
is, the story is told from the horse’s point of view "), was interested in the history and
mechanics of warfare, Angel was more focused on horses and people and demonstrated a
sensitivity to atmosphere. In discussing how horses get along with each other, Angel said
that it was “pretty much like humans in how they get along.” (FGD3 Table 4, Flip Chart
Prompt 1) Angel carved a sun with beams of light shooting out from it on his bar of soap
to express how he feels about his life with horses [SBQ18 OEQ]. It would have been very
interesting to see a relationship developing over time between the boys but that was not
possible.

Jeremy benefited from his relationship with Geranium and learned how to see
beyond himself, to become aware not only of his own fear and anxiety, but also that he
need not be that way, and how he can use his self-awareness to understand how another
might be feeling. He related as a friend to both Flor and to Grace in the equine contact
session and offered to work together with the pony (OC I-Self; I-Others Table 7).

Gerry and Charles talked about their foal and how they had been watching her
grow up. Gerry explained how friendly his foal Whiskey is and how she lets them give
her hugs. “She actually lets us give her a hug for a minute. Oh, yeah. Yeah.”

Bella, Sheila, Sophia, and Romana expressed their pleasure and joy in relating to
their horses and each other and their families in the equine environment on a weekly if

not almost daily basis.
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Importance of Friendship

Friendship is important to the selected children as they express how it plays a part
in the relationships with horses and with others around them. “Friendship” is used
thirteen times in response to [SBQ4 MCQ] to describe the participants’ strongest
memories with their horse. “As a friend” is used seventeen times in response to [SBQ5
MCQ)] to say how they listened and talked with their horse. In response to [SBQ14
MCQ], the word “friendship” is chosen fourteen times to describe how a relationship
with a horse could help a young person. Charles said, “If you 're lonely, they might make

you feel better” (FGD4 Table 4, Flip Chart Prompt 18; OC 1-God Table 7).

Intimacy

Eloise, Marigold, and Apple shared not only a home-schooling culture of
intimacy and experience, but they also enjoyed their horses together. Marigold and Apple
both said how much they loved riding their horses in the forest, and they said that this
was peaceful and calm (FGD4 Table 4, Flip Chart Prompt 18), and they spoke of their
horses with warmth and thankfulness [SBQs 4, 5, 13 MCQ] Results from the data-
gathering showed how spending time together with a purpose and tackling challenges
together could facilitate an intimacy in their friendships with each other, the horses, and
with other people around them, including their families.

Results from the shoebox questionnaire and the focus-group discussion showed
how Bella, Sheila, Sophia, and Romana shared their love of horses and how their
friendships had grown. During the morning session, Sophia was eager to complete the

workshop tasks so that she could go and be with the pony in the next door field and just
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be with him. All of the participants were most interested in being with the ponies and
talking about them and discussing their characters. The participants went as soon as they
could to be near the horses, give them a hug and brush their manes. The physical touch
was natural and joyful.

Gerry and Charles were intimately involved with how their foal was growing up
with its mother. They talked intensely about the weaning process which they were
witnessing. The boys had lost their own mother not long before and there was a
poignancy in their observations with the foal and its mother (FGD4 Table 4, Flip Chart
Prompts 12, 13).

Grace drew a girl with very long arms stretching out around her horse’s neck. The
horse was leaning into the girl with its head against the girl, who looked like Grace.
Grace said that this was her with her horse. Lots of blue marker pen hearts bubbled up
from where the girl’s head and the horse’s head were touching [SBQ17 OEQ]. Itis a

scene of intimacy and trust.

ILL1 02-12-23 Grace’s_Response_[SBQ 17

Humans need physical touch (Alford 2017). Buber writes about his own
childhood experiences of touch with his grandfather’s farm horse and how he was

enthralled by the vitality of the horse’s mane (Buber 2000). Horses can provide a warm


https://www.dropbox.com/scl/fi/n3ia1k2df884bme65yti9/2_Dec_workshop_Grace_response_17.jpg?rlkey=adjuzmbhu6tr0zzbv7ima5zqf&dl=0
https://www.dropbox.com/scl/fi/n3ia1k2df884bme65yti9/2_Dec_workshop_Grace_response_17.jpg?rlkey=adjuzmbhu6tr0zzbv7ima5zqf&dl=0
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and large physical presence which is not threatening, and which invites intimacy (White-
Lewis 2019; Hemingway 2020). The physical experience with horses could lead to
further mental and emotional intimacy, perhaps bringing healing.

I met Jeremy a few weeks later at the stables. He was having his weekly riding
and ‘care of the horses’ lesson. It was my job to lead his horse Geranium around the ring
and to help him if he needed it. Here follows a reflection on what happened that morning
and how the horse’s warmth and large presence (she was a big horse!), coupled with her

gentleness, helped Jeremy.

Jeremy and Geranium: A Reflection

The following is an account of an apparent emerging trust and respect between
Jeremy and the horse without spoken human language being the main focus of
communication.

He walked Geranium out to the arena, appearing hyperactive and lacking in
concentration. He was eager to learn, but his rushing about in all directions did not help
him to focus and to absorb the coaching. Geranium was responding negatively to Jeremy
because he was keeping a tight hold on her reins, which was making her jumpy and
headstrong. Susan, the coach, quietly gave instructions. The ride got more challenging as
Jeremy continued to push and pull. It was evident that this was because of his
nervousness and lack of understanding—both of which could be addressed in time. Jeremy
asked repeatedly if he could ride by himself at a trot, but Susan was reluctant. Jeremy
also requested to do ‘round the world’ (an exercise in the saddle where the person moves
their body 360° using their legs and arms), but Susan said it would be best to wait for

another time. Finally, Jeremy dismounted by flinging himself off and away from the
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horse. Susan directed him back to Geranium and instructed him to keep hold of the reins
and to pay attention to his mount. This time Jeremy was responsive to these instructions.
He stood in front of Geranium and gave her a big hug around her neck for a few minutes,
all the while murmuring into her neck what a lovely girl she was and how warm she was.
He asked to take Geranium into the stables, where he became absorbed in untacking
Geranium and looking after her. I heard him talking to Kitty, who was helping him,
asking politely, “Please hold this for me for a minute.” It seemed that Jeremy had calmed
down and was concentrating, and he had found a way to be on the same wavelength with

the horse and with others around him too (OC I-Self; I-Others; I-World; I-God Table 7).

Trust

The data-gathering results showed that some participants, when with a horse,
viewed others around them trustingly [SBQ10 MCQ)].

Topaz began the morning in a subdued and nervous manner but by the end of the
session had decided to trust those around her and with the help of her fellow participants
and Cherub in the equine contact session, she did listen and speak and engage.

A group of six participants got to know each other and helped each other with the
equine contact session at the very beginning. Trust developed and this meant that there
was a good discussion in the focus-group discussion with everyone engaging on some
level and talking about their responses and ideas. The equine contact had opened a way
for this to be possible.

Marigold pondered on the story of The Horse and His Boy (FGD4 Table 4, Flip

Chart Prompt 14; Appendix E PPT7). As the conversation centred on why Bree did not
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wish Shasta to use the reins, she thought, “Because the horse doesn’t want him to touch
him, the horse. The horse wanted the person to trust him without. Without holding him.
It’s like he has to trust the horse not to . . .”. She said that throughout the story, Bree
helps the boy to trust people. In this instance, imagination helped the reader to think
about trust in the wider context; the implicit understanding was that trust was a good
thing. Marigold also accepted that horses could help in this way. Apple agreed saying, “/
used to be scared, but now I trust them.” Marigold continued by telling of the time that
she had first ridden Edwina who is her grandmother’s horse. She was scared but that
feeling soon disappeared as she learned how to trust.

Two more participants recounted stories of how they had experienced this
happening.

Prince had a similar experience first riding a horse and expressed his wonder at
the process, “Sort of . . . not physically. So, the first time I ever rode a horse, 1 just felt a
lot more comfortable than I used to be. I just trusted in the horse, and it just did.
Everything. Even the slightest little tug. It just obeyed me. So yeah, I just... yeah, it’s hard
to explain” (FGD4 Table 4, Flip Chart Prompt 16).

Angel talked about riding his horse Brian and how he felt immediately that he
could trust the horse “You could say, um . . . the first time I got on Brian, he was not
messing about and not putting his head around, and he walked round the ring and did as
he was told.” He says that this helped him know that “I could trust a horse.” (FGD3

Table 4, Flip Chart Prompt 15)
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Sophia was adamant that she would not trust a new person until she had seen how
they would treat her horse and then she would decide (FGD2 Table 4, Flip Chart Prompt
16).

I met Jamal and Maryam at N_Riding School a few weeks later with their mother
and siblings as they had come for a riding lesson. Both Jamal and Maryam lingered and
spent time with me to discuss further the books which they had been enjoying. The
surprising thing to me was how open the brother and sister were as opposed to when they
had been at the workshop where there was a reticence and a seeming lack of trust. In the
chance meeting together at the stables the awkwardness was not present. Looking back,
perhaps it was the link with the horses and the experience which we had had together
talking about them and working with them in the equine contact session that had paved
the way for further more lively conversation about their experiences with horses (OC I-
Others; I-World Table 7).

Grace joined in with the equine contact session enthusiastically and without
hesitation, finding herself in a strange environment made more comfortable with equine
contact she was able to relax and to trust.

However, Grace’s workshop companion Flor was not able to bridge that gap to
trust with those she did not know. Even though others welcomed her in, she decided to
leave the workshop early. Flor felt able to voice her discomfort and to ask to leave the

workshop.

Intimacy and Trust
Topaz describes herself as being “able to be herself in her anxious thoughts with

her horse” [SBQ5 MCQ]. Here, the participant can be herself with no pretence. There is
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a degree of intimacy in the relationship which makes this possible and trust can be built
on this basis. Moses describes how he knows that horses “help you a lot” [SBQL17 OEQ];
this denotes a recognition of need and a trust. Grace reports that she feels “loved and at
ease” [SBQ2 MCQ]; Rachel comments that, “We don 't always see eye to eye, but we
love each other, so we manage” [SBQs 6 MCQ, 17 OEQ]. Rachel made a pink clay

horse’s head in response “to show how she saw horses working today.” [SBQ11 OEQ].

ILL2 19-08-23 Rachel’s Response [SBQ 11]

Angel made a carving, which he explained was of “a sun”, in the soap bar which
was among the craft materials in the shoebox to “show how he felt about his life with

horses” [SBQ18].

ILL3 28-10-23_Angel's_Response_[SBQ 18
Prince drew a pencil scene of hills and trees to “show how he felt about his life

with horses” [SBQ18].


https://www.dropbox.com/scl/fi/ao4z3bcgobt2d5q1k5a5c/19_08_23_Rachel_responses.jpg?rlkey=eic35i9nbpntrdfa97i0qyxim&dl=0
https://www.dropbox.com/scl/fi/ao4z3bcgobt2d5q1k5a5c/19_08_23_Rachel_responses.jpg?rlkey=eic35i9nbpntrdfa97i0qyxim&dl=0
https://www.dropbox.com/scl/fi/hpdigqg2vugh9col5u9pj/28_10_23_Angel_response_18.jpg?rlkey=oj9fu5dotqaex6lsek8f7vh5n&dl=0
https://www.dropbox.com/scl/fi/hpdigqg2vugh9col5u9pj/28_10_23_Angel_response_18.jpg?rlkey=oj9fu5dotqaex6lsek8f7vh5n&dl=0
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ILL4 04-11-23 Prince’s Response [SBQ 18

Jeremy completed his art responses by crafting a horse’s head in clay to “show how he
felt about his life with horses.” [SBQ18] He made a horse’s head in black clay, and he
spent time and care making the yellow mane out of pipe cleaner fluff which he cut off the

pipe cleaners found in his shoebox.

ILL5 02-12-23 Jeremy’s_Response_Horsehead [SBQ 18

The expressive paintings and sketches and sculptures speak out as they depict
space for joy and delight and relationship with imagination, intimacy, and trust as the
participants find their way along the process, relating to Creator God, to others, and to

themselves.


https://www.dropbox.com/scl/fi/gf6e25inbswogae98avwf/IMG_0845.jpg?rlkey=uxah68fvtn0n3il880g4z9edx&dl=0
https://www.dropbox.com/scl/fi/0ougxnn50yadt9yb564jk/IMG_0891_Prince_sbq18.jpg?rlkey=6b9egbjl3ukhn4htbsbjgtpks&dl=0
https://www.dropbox.com/scl/fi/iq7u8k50y47uyltvbfdcg/2_Dec_workshop_Jeremy-s-horse-head.jpg?rlkey=i2v234i91xa4ohsxw0ppf8u8u&dl=0
https://www.dropbox.com/scl/fi/iq7u8k50y47uyltvbfdcg/2_Dec_workshop_Jeremy-s-horse-head.jpg?rlkey=i2v234i91xa4ohsxw0ppf8u8u&dl=0
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Summary of Integrated Responses to Research Question 2

Space (and time) in the equine environment helped the participants to experience
the on-going process of building relationships with their horses and with others. Their
remembering and retelling of half-forgotten existentialia through the back and forth and
their self-reflection of this process resulted in lived experiences of comfort, helping
another, joining in, being courageous and having fun, wonder, personal effort, sadness,
reflecting on life and death, fearful events and being anxious which became part of the
process of getting to know another (either person or horse in this case) more intimately
and learning how to trust themselves and others, becoming more aware of themselves,

others, and the spiritual also.

Research Question 3
Could selected children be enabled through equine contact where the criteria of
S.P.LLR.L.T. are implemented to achieve some transcendence of difficulty and some
capacity to meet challenges positively?
“Working with a horse is a good thing to do as a young person, as you have to
learn to communicate with someone who can’t speak your language or can’t speak at
all” [SBQ14 MCQ)] Eloise

“They help you a lot” (FGD1 Table 4, Flip Chart Prompt 18) Moses

“Young people can learn through being with a horse by “doing a lot of things if
they try” [SBQ17 OEQ] Bella

“I knew I could trust the horse” (FGD3 Table 4, Flip Chart Prompt 18) Angel

As | looked through the data again to see if there were any stories of

transcendence difficulties and meeting challenges positively which I had missed, | began
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to revisit the now familiar situations which the selected children had shared. | cataloged
the names and what they had said, and | applied a theme to each happening. | began to
write the name, the event, and the themes side by side: Each time | thought as | wrote, the
word “fear” came to mind. Applied to each participant, fear was a major factor in their
responses and “freedom from that fear” or at least some release was evident as they

explained to the group what had happened to them.

Jeremy

Jeremy had been afraid of horses but when he got to know Geranium, he realized
how gentle and comforting she was, and he felt that he was friends with her. He came
each week into the “holding environment” (Fleetwood 2016, 23-26) with the horses at the
riding school and he enjoyed the mental and physical space, the process of each week, the
use of his imagination in his friendship with his horse, the relationship with Geranium, a
chance for a certain intimacy without fear, a safe touch, and trust developing. Jeremy
went on to not only meet this challenge of his fear, but he also used the experience to
help him transcend his difficulty and to turn his new understanding into something
positive for others around him. He reached out to ask his fellow workshop participants if
they would like to join him and he was comfortable just being himself and sharing what
he knew about horses. It was apparent that Jeremy still struggled with anxiety on other
levels but this event in his life was something that he was pleased about and happy to
have the memory to draw upon, should he need it, of some transcendence of difficulty

and some capacity to meet challenges.
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Eloise

Eloise described how scared she was the first time she got up on a horse,
especially as it seemed to be a much bigger horse than those ridden by her companions.
Nevertheless she relaxed and found that she was able to keep going and ride. She
mentioned feelings of anxiety and that she could gain confidence from her horse and feel
that was able to not be so afraid. She said that she thinks that the horse can understand
her and that makes her happy. She recognizes that she is not alone in her own difficulties
and that others around her have challenges also. Again, the space, the process, the
imaginative use of anthropomorphism in the relationship leading to intimacy and
acceptance and understanding of herself and a degree of trust in herself which she
displayed as she talked about the adventures with horses which she and her friends and
her brother had together were part of how she was flourishing. She concludes that being
with a horse and having to learn how to get along without spoken communication is a
good thing for young people to do as it brings trust, joy, curiosity, understanding,

working together, friendship, care, and kindness [SBQs 10, 13,14 MCQ)].

Prince

Prince hesitates before responding to the question as to whether anyone has been
helped by a horse (FGD4 Table 4, Flip Chart 18). He begins quietly but gathers
momentum to tell his story of how afraid he was to get up on a horse. He explains that
almost immediately he could relax and be at home in the saddle and that this experience
was a wonderful thing and that he still could not really understand it. Since that time
Prince has planned to own a Suffolk Punch heavy breed of horse and thinks that this will

be a great opportunity, should he manage it when he is older. Through that experience of
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overcoming his fear Prince has developed in confidence and is looking forward to the
next challenge. He has been open and without fear in his sharing to people around him,
most of whom he just met on the day of the workshop. The equine contact session (space)
was a good way for him and the group to get to know each other a little (and relate ) with

each other and with the ponies.

Angel

Flip Chart Prompt 18 asked whether and how anyone had been affected by horses
in their lives. Angel responded to say that he had been afraid to get up on his horse Brian
at first but after he gathered courage to do so, he was surprised at how comfortable he
felt, and he was glad that Brian listened to him as Angel asked him to turn or slow down
for example. Angel had had space and time in the process to get to know his horse and

the result was that he had learned how to trust his horse and himself.

Bella

Bella suffered from dyslexia and found it hard to read and write. One of the first
things that | heard about Bella was that she had recently published a children’s book
about a ladybird. Bella was very pleased with this achievement and talked about her
dyslexia and how she was glad to have finished the book despite the difficulties. With
support from her parents and her school and, with her horse helping her to learn also, she
trusted herself. With the space and time available, the chance to imagine and to gain
intimacy helped her in the writing process. She had journeyed from a being a young
student with little confidence academically to being a published author. She had left

behind the fear of failure and had been able to transcend her physical difficulty and to



157

gain some capacity to meet her challenges. Bella was enthusiastic about her life with

horses and implied that she drew strength and comfort from her horse.

Moses

Moses spends most days with his pony now. At the workshop Moses responded to
(Flip Chart Prompt 18) by saying that “They help you a lot,” meaning the horses. He did
not say much in the group but listened and had some questions. He joined in and tried to
answer the questionnaire himself. In the focus-group discussion we were all talking about
how horses have helped us. There were two mothers present also, and they asked if they
could join in. It was a largish group and when | turned to Moses to ask him if he would
like to add his story, he declined. I could see that he was uncomfortable and quite shy.
There was an awkward pause and then one of the mothers very gently asked Moses if he
would mind if the researcher told a bit of his story herself. Moses and | have known each
other for quite a while, but I was unsure of how he would react to this request, and |
waited. After a moment, Moses said that that would be fine. He was brave in the face of
real discomfort and insecurity, and he was able to overcome his anxiety-based fear of
being noticed. The space and time and the opportunity to go through two years of riding
and pony care with the chance to imagine, relate to a pony, be involved and feel part of
the regular weekly group there at the riding school, with lessons in trust each time, had
made the difference for him that day. Moses drew and painted a picture of his horse to

“show how he felt about his life with horses.”
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ILL6 19-08-23 Moses’s Response [SBQ 18

Summary of Integrated Responses to Research Question 3

The criteria of S.P.LR.I.T. were evident in the participants’ responses concerning
their lives with horses, their memories of being with their horse, the use of the
anthropomorphic to imagine their relationship with their horse and for that process to
realise their emotions and feelings (Hemingway 2020; White-Lewis 2019; Fleetwood
2016), particularly concerning being afraid and overcoming that fear, leading to intimacy
and trust with their horse and with others (Burgon 2011; Adams et al. 2015; Escobar
2019; Eller 2019; White-Lewis 2019) leading to confidence levels rising, courage in
difficult situations, empathetic responses, a self-reflective approach to problems (Haig
and Skinner 2022; Mickelsson 2019; Pendry et al. 2014; Burgon 2011) and this showed
that some transcendence of difficulty and some capacity to meet challenges positively

occurred for selected children.

Research Question 4
What kinds of experiences with horses did selected children have which could help them
spiritually?

“Yes, ”, he responded, pencilling hearts like bubbles which come out of text
messages on the smartphone which he said showed horses having souls. [SBQ16 OEQ]
Gerry.


https://www.dropbox.com/scl/fi/iq7u8k50y47uyltvbfdcg/2_Dec_workshop_Jeremy-s-horse-head.jpg?rlkey=i2v234i91xa4ohsxw0ppf8u8u&dl=0
https://www.dropbox.com/scl/fi/3o5dmawhj1ieng8oybr42/19_08_23_Moses-_responses_3_18.jpg?rlkey=r58wu5xn90kyfw0hyc54isi6y&dl=0
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ILL7 04-11-23 Gerry’'s Response [SBQ 16]

“You know that they are in themselves and have feelings.” (FGDS5 Table 4, Flip
Chart Prompt 17) Jeremy.

“I just like horses. ‘Cos they re friendly. Nice. Yeah. And then their noses are

comforting and soft. ” (FGDS5 Table 4, Flip Chart Prompt 18) Grace

Listening to and Helping Others

Rachel and her mother had taken a trip across the United States recently and they had
met a “real-life cowboy” on their journey. Rachel told the group how she listened to the
man’s tales of the rodeo and how he had been injured so many times. Rachel was
intrigued by his stories and wondered about how it would be to live like that. She loved
hearing about the horses that he rode and all his adventures. It was a spark to her
imagination (FGD1), and the experience encouraged her to think beyond her own frame
of reference to consider another person and their life (OC I-God Table 7).

The empathy that Rachel exhibited towards the cowboy who was suffering from his
injuries showed in other ways: She was empathetic towards Topaz and her selectively
mute stance and worked to help the situation; she also shared about her horse who had
been mistreated and was unhappy and she talked about how she had been able to help
him by spending time with him and looking after him. It gave Rachel satisfaction to know

that she was able to make a difference for her horse (OC I-God Table 7) .


https://www.dropbox.com/scl/fi/53pjnq2waok5hs2h8moox/04-11-23_Gerry_Response_-sbq16.jpg?rlkey=c36iphfavul062iju6b7xyg53&dl=0
https://www.dropbox.com/scl/fi/53pjnq2waok5hs2h8moox/04-11-23_Gerry_Response_-sbq16.jpg?rlkey=c36iphfavul062iju6b7xyg53&dl=0
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Falling Off and Getting Back On

Sheila illustrated her “falling off” experience in response to [SBQ18 OEQ] and

she explained in detail how her pony had waited and encouraged her and helped her to

get up and get on his back again:

ILL8 26-08-23 Sheila;s Response [SBQ 18’

“The first time [ was helped by a horse, I was with Little John. I fell off, he came
over to me and tried picking me up. I said, “Little John, you can’t pick me up,”
but he sort of helped me get up and kind of gave me a hug . . . so sweet. Then we
became friends. Then he, Little John, was kind of saying, “You alright, you
okay?” Kind of like a parent, “You alright, you okay?” (FGD2 Table 4, Flip
Chart 14; OC I-God Table 7).

Bella also recounted how she fell off for the first time and how her pony waited

for her.

ILL9 26-08-23 Bella’s_Response [SBQ 18
She expressed happiness at this memory and exhibited perhaps a spiritual

signature or core spirituality of a sense of adventure and courage (Hay and Nye 2006, 97-

99; OC I-God Table 7).


https://www.dropbox.com/scl/fi/11lbu5ehd6dc091j00fk9/26_08_23_Sheila_response_18.jpg?rlkey=115kf8rihjbwn3yjkztslkfmu&dl=0
https://www.dropbox.com/scl/fi/11lbu5ehd6dc091j00fk9/26_08_23_Sheila_response_18.jpg?rlkey=115kf8rihjbwn3yjkztslkfmu&dl=0
https://www.dropbox.com/scl/fi/11lbu5ehd6dc091j00fk9/26_08_23_Sheila_response_18.jpg?rlkey=115kf8rihjbwn3yjkztslkfmu&dl=0
https://www.dropbox.com/scl/fi/qr6o02kph35tcmeq3lnqw/26_08_23_Bella_response_-18.jpg?rlkey=x8nsuor5mpd549xsk2asan7jx&e=1&dl=0
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Romana painted a picture and explained that it was of herself having fallen off
her pony and her pony waiting for her. She recounted how she cried, but her pony helped

her.

ILL10 26-08-23 Romana’s Response [SBQ 18

Her spiritual signature could be one of practicality with an accompanying language of
resourcefulness, indicating the fruits of the Spirit of patience, faithfulness, and self-

control (OC I-God Table 7).

Just Riding

Using a dark red burgundy felt tip pen to show herself galloping on her horse,
Sophia exhibited a core spirituality of a sense of adventure and communicated using
language of enthusiasm which suggest the fruits of the Spirit of love and joy (OC I-God

Table 7).

ILL11 26-08-23 Sophia’s_Response_ [SBQ 18



https://www.dropbox.com/scl/fi/s6jplyk20y1z2yzeemvgc/26_08_23_Romana_response_18.jpg?rlkey=qbfaqa2ra1z8lf55rks1kgg31&dl=0
https://www.dropbox.com/scl/fi/s6jplyk20y1z2yzeemvgc/26_08_23_Romana_response_18.jpg?rlkey=qbfaqa2ra1z8lf55rks1kgg31&dl=0
https://www.dropbox.com/scl/fi/phwiqy10fg9gepcspfh9j/26_08_23_Sophia_response_18.jpg?rlkey=6cpf47grayf5bvxdnk6bkqfpq&dl=0
https://www.dropbox.com/scl/fi/phwiqy10fg9gepcspfh9j/26_08_23_Sophia_response_18.jpg?rlkey=6cpf47grayf5bvxdnk6bkqfpq&dl=0
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Angel’s first ride on his horse was instructive for him as he did not know if he
could trust Brian to listen to him. Angel described in detail how he was surprised to find
out that his horse did listen and that they could have good communication (FGD3 Table
4, Flip Chart Prompt 16) and Prince also described how he had been nervous riding for
the first time and how it had been a such a surprise to feel so comfortable and being able
to trust on the horse (FGD4 Table 4, Flip Chart Prompt 16; OC I-God Table 7).

Both Marigold and Apple expressed joy and happiness at being able to ride on their
ponies through the forest. They commented on the peacefulness of the natural
environment and their appreciation of actually being able to do such a thing. Apple said
that she was able to think and when asked what she thought about, she answered:

“Everything.” (FGD4 Table 4, Flip Chart Prompt 16) (OC I-God Table 7).

Reading

Jamal enjoyed talking about the books which he had read about horses.
Specifically, he gave a synopsis of The Horse and His Boy, and he talked about his
reactions to the story of Black Beauty. He liked the fact that Bree and Shasta could talk
together, and he loved their adventures. He was fascinated by the cat and how it was also
the lion and after the focus-group discussion he was happy to tell me his thoughts

(Individual Conversation; OC 1-God Table 7).

Beauty
Love of beauty was a core spirituality for Maryam as she contemplated the
wonder of the horse and how it looked. She reacted with concern and dislike to the scenes

depicted in the film of Black Beauty where Ginger was being mistreated (FGD3 Table 4,
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Flip Chart Prompt 10) and Maryam painted a beautiful pastoral scene to respond to
[SBQ18 OEQ] which invited artwork to explain how the participants felt about their life
with horses.

Pastoral scenes of safety, peace, and abundance showed how the participants
value these types of experiences and indicated that they are able to access such kinds of
experiences with horses. Jamal described his picture as giving hay to the horses in their

field. Maryam said that her picture showed beauty (OC I-God Table 7)

ILL12 28-10-23 Jamal's_Response [SBQ 18 ILL13 28-10-23 Maryam’s_Response_[SBQ 18

Wonder

Prince described an experience which he had recently where he was in the New
Forest, in Southern England, climbing trees by himself. He had climbed quite high and
suddenly he heard a huge noise of rumbling and looked down in time to see a herd of
wild ponies running beneath the tree which started to shake. Prince said that he was full
of wonder at this event and had thought about it. He talked about the experience as
something to treasure in his memory and he shared it with generosity of spirit. Even as he
was retelling the story, his friend Gerry was interrupting him to disagree with him about
the ponies being wild. Gerry’s contention was that they are semi-wild and looked after by
a warden. Prince mildly rejoined by saying, “that may be but the ponies appeared very

wild to me.” Prince was not offended by his friend but was so caught up in this memory


https://www.dropbox.com/scl/fi/5hnc3hq4rx9m2qhp3a8so/28_10_23_Jamal_response_18.jpg?rlkey=poa23fbhvh7s72ctokghmms79&dl=0
https://www.dropbox.com/scl/fi/5hnc3hq4rx9m2qhp3a8so/28_10_23_Jamal_response_18.jpg?rlkey=poa23fbhvh7s72ctokghmms79&dl=0
https://www.dropbox.com/scl/fi/iv9orajk1yf8blklij2jg/28_10_24_Maryam_response_18_.jpg?rlkey=gmydwn12cgimlc3c7mk90yfps&dl=0
https://www.dropbox.com/scl/fi/iv9orajk1yf8blklij2jg/28_10_24_Maryam_response_18_.jpg?rlkey=gmydwn12cgimlc3c7mk90yfps&dl=0
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of his own lived experience that he could transcend the challenge and be assured of his
story. Here the sense of wonder and awe was palpable. Prince described his own ongoing
questioning with thoughtfulness, showing that he had not dismissed the experience but
had incorporated it into his “everyday” (Frechette et al. 2020) to be remembered and to
be considered afresh at times (FGD4 Table 4, Flip Chart Prompt 18; OC I-God Table 7).

The excitement and satisfaction of watching and being with their foal was foremost
in Gerry’s and Charles’ minds as they discussed the lives of the mother and baby together
and how they, the twins, enjoyed helping and handling the foal and its mother. They loved
the life which they saw—they did not say this out loud, but it was evident in how they
talked about how the foal would keep close to its mother and how the weaning process was
difficult and how they observed the character of the foal developing. They detected a new
cautiousness in the foal as it was going through the weaning process (FGD4 Table 4, Flip
Chart Prompt 17; OC I-God Table 7).

Prince shared how he had learned more about human and horse emotions through
relating to his friends’ foal. He agreed with everyone in the group about understanding.
“We can understand horses and their emotions, and they do understand us” (FGD4
Table 4; Flip Chart Prompt 17). Furthermore, in conversation concerning the foal which
Prince had contact with, he thought, “They re not used to seeing humans when they ’re

first born. Yeah, I would be quite frightened if I were a foal born two minutes ago. I'd be
quite scared if [ was surrounded by humans.” Prince concluded, “They have taught me

way more about understanding.” (OC I-Self; 1-Others Table 7).
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Relationships

Eloise was passionately involved in the relationships with her horse and other horses
that she came into contact with at her riding stables. She talked about not only the horses
but the important people in her life: her aunt, her brother, her friends’ grandmother, her
riding instructors, and the people she met at the riding stables (FGD4; OC I-God Table
7).

Jeremy told of his freedom from the fear that he first experienced; he did not say it,
but it was implicit that this had made him aware of others and their fears as he sought to
communicate with his fellow participants (EQ5).

Jeremy responded to the question as to whether horses have souls, “You know that

they are in themselves and have feelings. ”

ILL14 02-12-23 Jeremy’s Response [SBQ 16]

He explained that he watched to see how the horses became impatient and angry
because they wanted their hay and how they calmed down when they got it: “Because |
sometimes see when the horses get angry. Like, when Eden’s angry, she kicks at the gate.
So, when | was filling up the hay bags a few weeks ago, she kept kicking at the door until
she got some hay.” He said that this showed him that “there is a person in there.”

Jeremy related that he “used to be scared of horses,” but now “not so much.” He

continued, “It’s been helpful, and all the horses have helped me, like, think better and not


https://www.dropbox.com/scl/fi/5hnc3hq4rx9m2qhp3a8so/28_10_23_Jamal_response_18.jpg?rlkey=poa23fbhvh7s72ctokghmms79&dl=0
https://www.dropbox.com/scl/fi/eot5iabkcncx9rzoxo019/IMG_0849.jpg?rlkey=ghdz2sub2ft6cmxiye4fuji5r&dl=0
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really be scared of animals that much because they re so gentle and kind and they won't,
like, bite my hand off like racoons.” He explained how he had a frightening experience
being bitten by a racoon. “I was chased by a raccoon. Quite scary!” (FGD5 Table 4, Flip
Chart Prompt 18; OC I-Self; I-God Table 7).

Grace agreed with Jeremy that there was a “person there.” “Yeah. It’s almost like
they’ve swallowed a human. And then the human is kind of turned into the horse, 1
suppose. ‘Cos we know what we feel. And then the horse swallowed us and then we put
our feeling into the horse. And then the horse kind of gets the feeling that the human
would have. If that’s how it goes, if the horse does have feeling.”

Charles drew a picture of a racing horse and jockey to “express his ideas about

horses having souls.”

ILL15 04-11-23 Charles’s_Response_[SBQ 16

Likewise Bella’s drawing below shows her thoughts on horses and souls.

ILL16 26-08-23 Bella’s_Response_[SBQ 16


https://www.dropbox.com/scl/fi/m34wmckazc2goivk3ra1h/IMG_0847.jpg?rlkey=txi80lixc60vh1s2iuxvh2hv3&dl=0
https://www.dropbox.com/scl/fi/m34wmckazc2goivk3ra1h/IMG_0847.jpg?rlkey=txi80lixc60vh1s2iuxvh2hv3&dl=0
https://www.dropbox.com/scl/fi/hojtetkbqdo0atsqiw8ed/26_08_23_Bella_response_16.jpg?rlkey=7cleiuuowh6l42rcijiz6cwpz&dl=0
https://www.dropbox.com/scl/fi/hojtetkbqdo0atsqiw8ed/26_08_23_Bella_response_16.jpg?rlkey=7cleiuuowh6l42rcijiz6cwpz&dl=0
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And Eloise’s drawing of her horse shows her view of horses and souls too.

ILL17 04-11-23_Eloise’s_Response_[SBQ 16

Grace summed it up, “I just like horses. ‘Cos they 're friendly. Nice. Yeah. And
then their noses are comforting and soft. ” (FGD5 Table 4, Flip Chart Prompt 18; OC I-
God Table 7).

Imaginative Thinking and Anthropomorphic Response

The kinds of experiences which could help selected children spiritually are
reflected in the imagined responses using the anthropomorphic to “what they thought
their horses would say about life on earth once they finally got to heaven” [SBQ15
OEQ].

The results show that most of the participants believed that their horses were
content and well-cared for in this life and that this thought was encouraging to them.
Marigold thought that when her horse finally gets to heaven, he would say, “It has been a
happy one in the field eating the grass, being ridden in the forest, and having a nice place
to live”.

The kinds of ideas imaginatively but also pragmatically expressed in response to
[SBQ16 OEQ)] that helped selected children spiritually included the chance to simply
think about the question and possible responses to it. Most of the participants thought that

the horse does have a soul, the implication being that they believed in an afterlife as Bella


https://www.dropbox.com/scl/fi/5fqk174su6gli3yetq35f/IMG_0846.jpg?rlkey=eulwt6assr9fq1mk3tphrri44&dl=0
https://www.dropbox.com/scl/fi/5fqk174su6gli3yetq35f/IMG_0846.jpg?rlkey=eulwt6assr9fq1mk3tphrri44&dl=0
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and Sheila explained that they believed in reincarnation (FGD2 Table 4, Flip Chart
Prompt 17). Bella said that “the horse’s soul is the “part of their body that has their
‘nality,”” [personality—Ed.]

Gerry responded to the question about horses having souls [SBQ16 OEQ] by
answering “Yes”, and by pencilling hearts like bubbles which come out of text messages
on the smartphone as we can see above.

And similarly, Jeremy responded, “Of course they do. They 're living beings.”
(FGD5 Table 4, Flip Chart Prompt 2).

Marigold answered by saying, “Edwina has a kind soul for children and is very

gentle.” She drew a picture of Edwina’s head and face as well as Edwina in her stable

with a hay net.
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ILL18 04-11-23 Marigold’s_Response [SBQ 16]

In this way, Marigold thought practically how her grandmother’s horse presented
and used the word ‘soul’ to describe the horse’s personality. As another example of how
the participants used artwork to express their ideas, Apple responded to the question

concerning horses and ponies having souls by painting a pink heart picture and another


https://www.dropbox.com/scl/fi/gf6e25inbswogae98avwf/IMG_0845.jpg?rlkey=uxah68fvtn0n3il880g4z9edx&dl=0
https://www.dropbox.com/scl/fi/gf6e25inbswogae98avwf/IMG_0845.jpg?rlkey=uxah68fvtn0n3il880g4z9edx&dl=0
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smaller heart with what looks like “beams” of small “flames” surrounding it, with the

word “love” inscribed.

9
LoVe

ILL19 04-11-23 Apple’s Response [SBQ 16]

Flor made a model of a red clay heart using red pipe cleaners. Flor did not wish
her artwork to be shown but she was happy for me to mention it in the context of
representing how she thought about her life with horses.

If we agree that a good way to think about spirituality is “trusting in being” (Hay
and Nye 2006, 76), we can go further to say that it is the opposite to cynicism — “holistic
spirituality.” The situations and comments discussed in this section concerned with what
kinds of experiences can help a selected child spiritually can sit comfortably with one
another as they highlight various ways of “trust in being” and of “reaching out towards
that mystery which lies outside our control” (Hay and Nye 2006, 78).

The kinds of experiences that the selected children mentioned were holistic in
nature. It was not directly voiced that someone could be helped spiritually. However,
many of the words chosen and used independently were spiritual (love, joy, peace,
kindness, gentleness, and patience for example), and echoed the fruits of the Spirit listed

in Galatians 5: 22-23.


https://www.dropbox.com/scl/fi/6juk7pej63v2iglmg6z5i/IMG_0892_Apple_sbq16.jpg?rlkey=rmvo71geic8qo1yr0hjcx7a08&dl=0
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Summary of Integrated Responses to Research Question 4

Everyday contact, taking care of the horse, or relating to other people in the
equine environment, listening to and helping and sharing the life together, being out
riding in the forest and enjoying the natural world, being confronted with danger out
riding and processing what happened and learning from it, enjoying books about horses,
wondering and being awed by proximity to horses and appreciating their beauty, having
to be courageous and getting back on after falling off, and using the imagination to
anthropomorphise and relate further to a horse were among the kinds of experiences

which selected children had which helped them spiritually.

Research Question 5
What qualities of the horse did children experience which helped them to become
more relationally conscious?

“Whenever I am sad—just whenever—yeah, I can go to the ponies, so I do.”
(FGD1 Table 4, Flip Chart Prompt 18) Bella

1 feel like I often have a good understanding with my horse, but I don’t always
understand everything” [SBQ7 MCQ] Eloise said that she felt “really happy” with her
horse. “I feel like, when I'm upset, being with my horse makes me feel happy, and like the
horse really knows how I feel.”

Horses are flight or fight animals, i.e. prey animals, which means that they have
great sensitivity to atmosphere. A horse will sense not only physical surroundings
accurately but also the mood and substance of the surroundings (White-Lewis 2019; Haig
and Skinner 2022; Hemingway 2020).

Horses have a very strong herding instinct which means that the horse will seek

out relationships within the herd and will want to be with the group (Burgon 2011,167;
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Eller 2019, 37), and that in domestic situations, the horse will seek out relationships with

humans as a good substitute for their own kind.

Flight or Fight Instinct

As horses are prey animals they have a great sensitivity to atmosphere which
means that they can ‘take flight” when they are frightened or disturbed. The sensitivity is
how the selected children experienced this quality of their horses.

Thinking about how horses could help us learn about people and ourselves, Angel
said that horses help us to trust ourselves. He responded to the excerpts from The Boy, the
Mole, the Fox and the Horse (Appendix E PPT8) by pointing out that the horse exhorts
the others to “not give up, ” and adding, “Asking for help isn’t giving up, it is refusing to
giveup.”

Gerry and Charles talked about observing their foal and how sensitive it was to
changes in the situation to do with feeding or because of their presence. They noted that
the weaning process had resulted in the foal becoming more sensitive and even wary of
the surroundings. (FGD4 Table 4, Flip Chart Prompts 12, 13). The boys learned to look
up and out beyond themselves to be aware of the foal and its needs at such a sensitive
time. They related consciously and thought about the process they were witnessing, and it
led them to ask questions about what it meant and why.

Eloise and her two friends, Marigold and Apple, recounted a story of being out on
a ride with her brother and an instructor where her brother’s horse slipped and fell. The
instructor became concerned, they explained, as sometimes it was difficult for the horse
to be able to get up again (FGD4 Table 4, Flip Chart Prompt 10). This occasion had left a

strong impression on the girls, and they talked about the need for care and attention but
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also for looking after each other and the horses while riding and taking care of the horses
in the stable too. They realized that it was important to be alert and to think about others
in the group. The girls were more conscious of how one event could affect another in this
dramatic situation. They looked around and asked themselves what else could be
happening. As a result of their new awareness, they found a young horse which was
neglected in a field near their riding stables, and they went to tell a trusted adult who then
arranged to have the young horse properly taken care of. They were realizing that there

were other lives apart from their own.

Mirroring Emotion

Rachel said that she had got to know her horse very well and that he was better
because she had spent time with him, helping him. She did not say but she implied that
this experience had helped her also. The horse’s sensitivity means that it can feel
atmosphere intently and because of this, it can absorb a human’s emotion and mirror
those feelings back to the person (Fleetwood 2016, 23-26; White-Lewis 2019; Haig and
Skinner 2022; Adams et al. 2015). It may be that Rachel’s own, perhaps difficult,
emotions were mirrored back to her by her horse, and this helped her to think about
things and come away feeling happier and helped. She did not say any of this, but my
assumption is that this is what happened, and that Rachel explained it in terms of the
horse feeling better. It could be argued that Rachel was already naturally empathetic and
kind to others. Rachel showed her kindness and concern for the injured cowboy on her
train journey, and she also tried to help Topaz to overcome her not wanting to join in.

Rachel showed her relational consciousness of the situation in the data-gathering
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workshop, and she sought to address it. It is hard to say whether time with her horse had
helped her become this way or whether she was naturally disposed.

Bella, Sheila, Sophia, and Romana recounted stories of being comforted and
helped by their horses. Romana lived next door to her family’s riding stables business.
Romana said that “You live there, and the horse is right there.” (FGD2 Table 4, Flip
Chart Prompt 15).

Likewise, Sophia acknowledged that she would trust her horse’s reactions to
someone new to see whether they, the human, could be trusted. Sophia knew about her
horse’s capacity to sense atmosphere and emotions.

Bella demonstrated a straightforward and sensible approach and whilst she could
also speak in a romanticized way about her pony, she was more comfortable being
practical and forward-thinking about horses. Her parents were both jockeys and her
mother had injured herself badly in a fall so she no longer rode. (Bella chose to describe
her horse’s character as ‘silly’, which reflects how people who work with horses tend to
view them as rather uncomplicated creatures.) Bella agreed that her horse could be
comforting and helpful if she were upset but her expectations were more realistic. She
responded positively to the video of The Boy, the Mole, the Fox and the Horse (Appendix
E PPT8) and reflected on the issue of how her pony helped her by saying, “whenever I
am sad—just whenever—yeah, I can go to the ponies, so I do.” She also described how
her own pony has helped her learn.

Jeremy responded to a discussion about horses being used in hospitals to help by
visiting the sick. He suggested that they were used this way, saying, “Yeah, because it

can sense that you're sick or that you're sad.” (FGD5 Table 4, Flip Chart Prompt 16)
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Jeremy benefited from his understanding of how Geranium could help him as he
spent more time with the horse, and this is documented in “Jeremy and Geranium: A
Reflection”. As a result, he was able to exercise some self-control and be aware of his

horse and also those working around him with the horse.

Herd Instinct

Angel noted a picture of some wild horses (FGD3 Table 4, Flip Chart Prompt 12)
and how the little ones were in the middle of the herd. He said that he had seen that
before and it was the older mares protecting the babies. Angel had a gentleness about him
with horses and with those around him. | observed this and wondered if it was a result of
Angel growing up with horses or whether he was naturally slow to push himself forward
and waited for others. It was an unusual trait for a ten-year-old boy, and it made me think
that it could be a result of his family life with horses. A similar quality of stillness was
observed in Bella also which may indicate that here horses might be the common factor.

Sheila on her pony Little John was behind the rest of the ride — her friends and
their ponies. Sheila had got left behind and her pony was not happy. He wanted to be
with his friends and so without warning, he began to go at a much faster pace and Sheila
fell off. But this was a surprise for Little John, and he waited to see what his mistress
would do. Then he walked over to her and nudged her and asked her to get up. No longer
frightened but still sore and bruised, Sheila got up and got back on her pony to join the
others. The story has been referred to a few times in this paper as it clearly shows courage
and determination on the part of the participant, but the story is also a good example of a
pony’s herd instinct and what can happen. Sheila mentioned that horses were herd

animals, and this was why they would have charged together as depicted in the painting
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Scotland Forever! (Figure 7) (FCD2 Table 4, Flip Chart Prompt 6). Angel (FGD3) and
Charles (FGD4) both mentioned the herding instinct which this particular painting
strongly shows.

Sophia talked about her pony Ernest, and how he had introduced himself over the
hedge one day and how Sophia had known that he and she would be friends. Horses are
not only relational towards their own kind, but they enjoy human company also. They can
gravitate towards humans, wanting to be friends (Adams et al. 2015, 64; White-Lewis,
2019, 5.5; Haig and Skinner 2022). This quality encourages reciprocity and mutual
relationships and offers an opportunity to think about these experiences and wonder about

them — to develop one’s relational consciousness.

Relative Size and Physicality of the Horse

At first Jeremy was afraid of Geranium as she was very big. However, he soon
realized that she had a gentle disposition and that she invited friendship. He became more
relaxed and grew to love her. Jeremy realized that he could be relaxed unafraid with his
horse, and this helped him to become less anxious altogether. He was aware of his ability
to think of others and to be mindful of them rather than thinking about himself and he
acted upon that in his workshop environment on the day (OC I-Others; I-World; 1-God
Table 7).

It was apparent to me that certain situations did continue to make Jeremy anxious
which were not horse-related. During the final half-hour of the workshop, Jeremy worried
about the time and when his father would come to collect him in the car. He kept
checking his phone and the relative calmness and consciousness of others disappeared

quite quickly as he realized that he must prepare for the next part of the day. Observing
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this helped me to understand why his time with Geranium had been so beneficial to him

as he had found he could relax and think of others rather than worrying.

Warmth

In the encounter with Jeremy and Geranium a few weeks after the workshop, he
stood in front of Geranium in the arena and put his arms around her neck and murmured
to her “how warm she was and what a lovely girl she was.” The horse’s temperature is a
couple of degrees higher than that of a human (99-101 degrees Fahrenheit; 37.2-38.3
degrees Celsius). The body of a horse is large and enveloping and warm and safe, and
this is important for children (Adams et al. 2015, 67; Yorke, Adams, and Coady 2015, 12;
Fleetwood 2016, 25; Haig and Skinner 2022). The security that comes from being safely
able to relate to a calm and large horse which is warm and generous can be freeing. This
was apparent for each of the participants with the exception of Flor who could not relax
that day. The equine contact sessions were very important to establish this atmosphere of

security and hospitality.

Nonverbal

Eloise stated in the [SBQ14 MCQ)] that as horses do not have our language we
have to learn how to communicate with them differently. The need for communication is
what drives the relationship between human and horse. It is possible to understand the
horse through certain detailed behaviors—however, the overriding issue is one of relating
and being conscious of that relating to ask why and what does it mean to relate to a horse.

This can translate into how we think about relating to our fellow human beings.
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Topaz told us about her horse who was maltreated and had a very difficult young
life. We did not hear from Topaz herself, but her adoptive mother did say how Topaz had
had a difficult childhood. For Topaz, being able to relate to a horse which had also been
unhappy was helpful to her and she found comfort in the mutual friendship.

| observed that those participants who had not had so much experience were
careful in the first instance and moved slowly and respectfully around the animals. The
results of the equine contact and the qualities of sensitivity to atmosphere (which could
lead to a hasty kick or other anti-social behavior) and nonverbal communicative patterns
were that the participants became aware of their limitations with finding ways to ask the
horse to do what was needed. They had to find a way to get the horse to move over in the
stable, for example, but could not do that roughly using their own strength but had to find

a way to work within the limitations of the relationship.

Summary of the Integrated Responses to Research Question 5

The qualities of the horse which selected children experienced and which helped
them become more relationally conscious included the fight or flight instinct of which a
particularly relevant aspect is that of the mirroring of emotion, the herd instinct of the
horse of which a particularly relevant aspect is the natural interest in relating to a human,
the relative size and physicality of the horse where the largeness and strength require
respectful attention and the greater degree of warmth in the body of a horse adds to the
comfort and enjoyment of physical touch, and the nonverbal which necessitates creative

and careful communication.
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Research Question 6
Which qualities did selected children have which helped them become more relationally
conscious through empathetic equine contact?
“Yeah. It’s almost like they 've swallowed a human. And then the human is kind of turned
into the horse, I suppose. ‘Cos we know what we feel. And then the horse swallowed us
and then we put our feeling into the horse. And then the horse kind of gets the feeling that
the human would have. If that’s how it goes, if the horse does have feeling. ” Grace.
(FGD5 Table 4; Flip Chart 17).

Topaz communicated her love and appreciation of her life with horses which
alternated between “delight and despair” (Hay and Nye 2006, 74). Her personal quality of
a sense of value was in her despairing drawings of her pony’s life on earth [SBQ15 OEQ]
(ILLUSTRATION-NO) and also in her joyful countenance during the equine contact
session. She used the words “happiness” and “calm” to evaluate her feelings towards her
horse [SBQ2 MCQ)] and how she viewed her pony’s character [SBQ3 MCQ] and she
communicated with her pony both in “friendship” and “anxiously” [SBQ5 MCQ]. There
is depth of feeling and emotion in her responses — high and low. There was hope of
ultimate goodness (Hay and Nye 2006, 75) which came through Topaz’ contact with
horses and her drive to communicate how she was feeling and not be so afraid indicated a
yearning for spiritual connection (OC I-God Table 7).

Awareness-sensings are used to categorize the participants’ perceived qualities
and show how these helped towards relational consciousness in answer to Research
Question 6. Awareness-sensing is subdivided into “here and now”, “tuning”, “flow”, and

“focusing”; mystery-sensing is subdivided into “wonder and awe”, and “imagination”;
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value-sensing is subdivided into “delight and despair”, “ultimate goodness”, and
“meaning” (Hay and Nye 2006, 65-78).

The “sensings” which Hay and Nye use to explain the way they are looking at
children’s spirituality which is “trust in being” (76) a holistic spirituality and the opposite
of cynicism as a “reaching out towards that mystery which lies outside our control” (78),
is helpful. Rather than try to invent something different, | have used their categories and

explanations. There is some permeation between the sensings.

Awareness-sensing

Rachel’s sense of awareness enabled her to focus with a “felt-sense” (that is,
responding to the earthiness of life with horses as opposed to intellectualising it). She
projected her feelings onto her horse and concentrated on its welfare (OC I-World Table
7). She said that she sensed pain and hurt in the horse, and she was happy that she had
been able to help him feel better and that he had changed. (FGD1 Table 4, Flip Chart 17).
Although this result indicates that Rachel was not yet able to be in touch with her own
feelings, the translation into empathy towards others and being concerned for those
around her was evident.

Bella’s awareness of the “here and now,” being in the moment, and the
practicalities of being with horses showed wisdom and maturity and being able to relate
consciously to those around her, to be aware of the importance of that (OC I-Others; I-
World Table 7). She said that being around horses and watching how others treat them
helped her to understand people more. Her mother had had a fall riding and broken her

back and was not able to ride again competitively. This leant a realism to how Bella
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talked about horses (OC I-World Table 7). Recently, she had published a children’s book
about a ladybird, and this was a proud achievement for her as she struggles with dyslexia.

Angel’s long-term goal was to become a farrier and to work with horses (OC I-
Self Table 7). He had a sense of time and his place in it and did not take his life for
granted. He mentioned his father a few times and how he would go and do archery with
him. This was a source of pride to Angel. He had a “felt-sense” of awareness which was
foundational in how he related to others in that when he understood a situation, he
responded thoughtfully (OC I-World Table 7). Angel sensed that his fellow participants
did not have experience with horses which he had been “lucky” to have grown up with
(OC I-God Table 7), and he waited for them to have first contact but stayed to help if he
were needed. After listening to the Bedouin poem (Appendix E PPT1), Angel remarked
that the soul of the horse according to the poem is when “the horses . .. um . . . when they
breathe over them.” (FGD3 Table 4, Flip Chart Prompt 2) but when | asked him to
explain further, he preferred not to.

Like her brother, Stacey had long-term goals. She wanted to be a jockey and ride
fast. She did not take her life for granted and was conscious that she had benefited from
close proximity to horses all her young life and she expressed thankfulness — she said that
she was lucky (FGD3 Table 4, Flip Chart Prompt 18; OC I-God Table 7). Her “felt-
sense” of life was the way that she related to others rather than overly thinking about it,
but it was through that assimilation of feeling that Stacey was aware of others and her
relationships with them.

Jeremy’s awareness of himself and how he had been able to overcome his fear of

horses translated into awareness of others and what struggles they might be going
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through. Even though he still was coping with anxiety, as was evidenced by his fixation
on the time, Jeremy was able to look outside himself and see how he could try to help.
During the shoebox questionnaire, he spent a long time fashioning an ornate horse’s head
using multi-media from the art and craft materials [SBQ18 OEQ]. This showed that he
was able “to be in the flow” and settle to concentrate.

Other groups of participants commented on particular Flip Chart Prompts which
denoted an awareness-sensing in a shared way: The painting Scotland Forever! (Figure 7)
generated discussion between Gerry, Charles, Prince, and Marigold. Their shared “felt-
sense” of the story was that it was a very sad thing to happen, and they had many
questions about why the horses would all run together and why the men could be so
brave. Not only was there a “felt-sense” but also there was a value-sensing in that they all
agreed it was not a good thing to have happened. There was also mystery-sensing as the
participants tried to understand the parameters. Gerry, in his own way was trying to make
sense of the carnage that the painting anticipates and was making a joke of it all but
found that his companions did not respond to this (FGD4 Table 4, Flip Chart Prompt 6)

(OC I-World Table 7).

Mystery-sensing

Marigold and her sister Apple both expressed wonder and awe, a mystery-
sensing, in the forest riding their ponies and they did not take for granted this experience.
Marigold commented on how the natural world around her added to the sense of peace
(FGD4 Table 4, Flip Chart Prompt 18) and Apple said how she could think about
“everything” while out there riding (FGD4 Table 4, Flip Chart Prompt 18; OC: I-God

Table 7).
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A number of the selected children had a sense of mystery. Prince expressed
wonder and awe [SBQ2 MCQ] when he looked at a horse. He told of his experience
climbing a tree in the forest and how he witnessed the herd of wild ponies beneath him,
and he wondered still about that happening and how it could be and how he could have
seen it as he did. Prince also talked about the first time he rode and how all his fear went
and he “just felt so comfortable and trusting” and he was full of wonder at that memory.
Prince was so sure of the profound meaningfulness (sense of value) of his experience that
even as Gerry challenged him vigorously and wanted to know where Prince had had
experience with the wild horses, he (Prince) was undisturbed. Gerry disputed that the
horses which Prince had encountered were really wild, arguing that there were no truly
wild horses in England anymore. He asked me to go back to the third page of the flip
chart to look again at the Przewalski horses, and he commented that they were truly wild,
whereas other more modern breeds had been brought up in captivity and re-released. (The
Przewalski has been bred in captivity and re-released also, but we did not have time to go
further with the discussion. Prince’s father was present at the workshop, and as a
biologist, he was able to give us some more information at the end of the session.) Prince
continued on with a mild manner, changing the subject and talking about his desire to
own a Suffolk Punch, which is a breed of heavy horse used in England traditionally for
farming. He had studied the breed and was very interested in the idea. He was inspired by
the beauty of the Suffolk Punch. Prince was questioning and was aware that he did not
understand and that there was much to know about (OC I-God Table 7).

Charles wondered at his foal and how it related to its mother and him. He

questioned new beginnings and was intrigued by the idea of where the first horse came
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from. He expressed this awe and mystery through creating a monologue about the
beginnings of the horse, and Charles began to describe how one horse came from another
horse, and he continued for several minutes as his brother was speaking: “Horses come
from another horse. Horses come from another horse. And another and another and
another, another and another.” He went on for a long time in the background. “coming
from a horse, which came from another one, which came from another one.” He spent a
few minutes explaining his ideas in this way to himself and to anyone who would listen
(FGD4 Table 4, Flip Chart Prompts 1, 2; Appendix E PPT2; OC I-God Table 7).

Gerry had a sense of mystery also. He talked about his foal and how he was
fascinated by the weaning process with the mother and baby. He saw the book The Boy,
the Mole, the Fox and the Horse (Mackesey 2019) and wanted to communicate his
wonder and delight of it to everyone in the room, he found his favorite passages and read
it out, not stopping, for everyone to hear (FGD4 Table 4, Flip Chart Prompt 15; Appendix
E PPT8). And he said, “Oh, I love this book. I love this book.” Meanwhile, | introduced
the audio of an excerpt from The Horse and His Boy (FGD4 Table 4, Flip Chart Prompt
14; Appendix E PPT7). After the three-minute listening, Gerry had not seemed to be
tuned in at all to The Horse and His Boy, and without pausing for breath, said, “Yes. The
mole likes cake.” He had become completely absorbed and had skipped ahead to the next
prompt! Gerry’s enthusiasm was infectious, and Prince began to explain how he had been
helped by a horse as the discussion turned to how the horse was helping his companions
(FGD4 Table 4, Flip Chart Prompt 15).

Gerry thought that they were encouraged to ask for help and Marigold agreed

with this: “That’s like, if you need, you can ask that.” Gerry continued, “And at the end,
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‘The End’ is crossed out. It says, ‘Look how far we’ve come.’” Here the participants used
their imaginative capabilities to engage with the question of how a horse could help them
and how being helped could encourage them to respond and help others. (OC I-God
Table 7).

During the same workshop Eloise and Marigold discussed the Mongolian
courtship rituals pictured and wondered what it was all about. Marigold was not even
sure whether the woman was sad or happy at the situation (FGD4 Table 4, Flip Chart
Prompt 8). This sense of not knowing but wanting to find meaning is the urge we feel to
make sense, to reach out for the unknowable, to try and make it clearer even in our
perplexity.

Jamal’s mystery-sensing showed in his delight in the unknown but possibly
knowable. He was excited about the books he had read and what he had already learned.
His imagination helped him to make the leaps of understanding, for example, he had
grasped that the cat and the lion in The Horse and His Boy (Lewis 1954) were the same
(OC I-God Table 7).

Grace had a sense of mystery which was illustrated through her use of
imagination. During the final part of the focus group discussion, the group talked about a
horse’s spirit and whether they have a soul or not (FGD5 Table 4; Flip Chart 17). Grace

29 &«

agreed with Jeremy that there was a “person there.” “Yeah. It’s almost like they 've
swallowed a human. And then the human is kind of turned into the horse, I suppose. ‘Cos
we know what we feel. And then the horse swallowed us and then we put our feeling into

the horse. And then the horse kind of gets the feeling that the human would have. If that’s

how it goes, if the horse does have feeling.” A strategy of ‘philosophizing’ (Hay and Nye
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2006,114) helped Grace to think about what the mystery-sensing might mean (OC I-God
Table 7).

Grace and Jeremy had a sense of mystery as they shared their thoughts on where
the ancient chalk drawings on the English hillsides had originated from. They agreed it
might have been some sort of communication ritual (FGD5 Table 4, Flip Chart Prompt

4).

Value-sensing

Maryam’s sense of value as she thought about horses and how they are treated
and how Black Beauty portrayed cruelty to horses showed a sense of “ultimate goodness”
and she communicated this sense through painting and drawing the beauty in the natural
world [SBQ18 OEQ].

An example of value-sensing was in the discussion which Jamal and Angel had
about the Highland pony carrying a stag on its back to be brought back home for sport
and for food (venison). Both boys remarked that the pony was very strong and that this
was a useful job to do (FGD3 Table 7, Flip Chart Prompt 9). Jamal and Angel had a point
of meeting here as they mused on the topic. Angel mentioned how machines are used to
do the work that was done by horses traditionally. Even though they were from very
different perspectives, they had found a topic of mutual interest.

Bella, Sheila, Sophia, and Romana expressed high indignation at the cruelty
shown to Ginger, a horse in the film of Black Beauty (Thompson 1992). Their collective
sense of value expressed by a recognition of “ultimate goodness” was unanimous. They

related to each other in this retelling and remembering of their individual experiences of
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the story of Black Beauty and also of the fresh experience at the workshop (FGD2 Table
4, Flip Chart Prompt 10).

Eloise had a strong sense of value about her life with horses and was aware of the
possibilities for good and for bad. She mentioned using horses for equine therapy (“/
know that some horse are used for therapy which I think is important” [SBQ11 MCQ)]),

showing her awareness of the good possibilities for humans with horses.

Summary of Analysis and Interpretation of the Results

The sub-objectives of this study were to determine whether empathetic equine
contact (EEC) could facilitate holistic wellbeing; know how S. P. I. R. I. T (Nye 2009,
41-56) could be a way to experience relational consciousness; explore whether EEC
could offer a way through relational consciousness for transcendence; identify what kinds
of experiences could help spiritually; determine which qualities of the horse could
encourage relational consciousness; and understand which qualities could make it more
likely that relational consciousness was experienced as a result of EEC for selected
children aged 7-13 years. Analysis and subsequent interpretation of the results was
facilitated by the use of looking at children’s Core Spirituality and the ways that could be
expressed through language (Hay and Nye 2006, 97-99). The awareness-sensing,
mystery-sensing and value-sensing ways of looking at how the selected children
responded to the instruments used to elicit data often served to confirm what was
somewhat arbitrarily decided upon by me concerning a core spirituality (that is a
fundamental spiritual momentum) of the selected child and a spiritual language definition

to express the core spirituality or signature.
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Emergent Themes

During the initial color coding of patterns in the data, themes from the findings
emerged into some overlapping but definite categories: Comfort — horses as sensers and
healers, being affected and helped by a horse; Love — giving and receiving, fear, freedom
from fear, trust, confidence, resilience and transcendence; Emotion — learning and self-
learning, humility, vulnerability, and feeling; Peace — seeking peace, being able to think,
wonder and awe; Soul — spirituality in the forms of spirit, holiness, soul, shadow and
imagination, that is, what we may sense outside of ourselves; and Awareness: self-
awareness, other-awareness, empathy, love, communication, relating, friendship and
respect. These themes reflected the ruits of the Spirit listed in St Paul’s letter to the
Galatians 5:22-23: love, joy, peace, patience, kindness, goodness, faithfulness, gentleness

and self-control.

Summary of Integrated Responses to Research Question 6

The qualities of awareness-sensing: Of being in the “here-and-now,” of tuning
into the moment, of flowing with the moment, and of having a “felt-sense” with the
horses and with their fellow participants; of mystery-sensing: Of wondering and being in
awe, imagining, questioning, being curious and fascinated as they remembered and retold
their experiences of mystery and questions with horses; and value-sensing: Of assigning
worth, that is either ‘delight’ or ‘despair,” of knowing “ultimate goodness,” and of
seeking meaning (as they responded to the ideas and questions prompted by the shoebox

questionnaire and by the focus-group discussion), are qualities of the selected children
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which helped them become more relationally conscious through empathetic equine
contact.
A summary of the findings is found in Table 8.

Table 8. Research Questions Responses and Summary of Findings

RQ Responses
Could social, | EQ: Confidence levels rose and communication with others
mental, and around increased.
emotional
wellbeing SBQ: Responses showed that the relationships formed with horses
result ;rom were characterised by understanding, kindness, friendship, and
empat etl_c teamwork, providing a source of joy, happiness, and personal
contact with rowth
Equus and g '
could this lead ) . . -
to greater A: Showed close relationships with horses and indicated how the
resilience, horse was a place of safety and strength for the participants.
confidence,
and self- FGD: Prompts used were to elicit empathetic responses to horses

efficacy for a
child?

in various situations. As participants considered their reactions to
the prompts, resilience, confidence, and self-efficacy were
acknowledged. Most responded to say how they had been helped
emotionally, socially, and mentally by a horse.

OC: Results under I-Self indicated thankfulness and awareness of
how a person fitted into the grander scheme. There was little |-
centric thinking.

In what ways | EQ: offered a way to be in the moment. This space results in

do space, freedom to share and talk and enjoy. This process encouraged
process, imaginative response through use of anthropomorphism and
Imagination, | through relating of stories. Relationships, intimacy and trust were
relationship, able to grow.

intimacy, and

t(rSusF,)t LR.IT) SBQ: The children’s responses showed how being with horses
(N.ye. 2009 encouraged relational consciousness. They discussed life and
41°52) ' horses as being “enjoyable” and “kind” and communicating “as a
encourage friend.” There was nearly always understanding of horses
relational expressed. There were reports of stronger and happier feelings in
consciousness, | body, mind and heart. Emotions in the horse such as “joy” and
that is “kindness” were highlighted. Relationships could be helped

awareness of
oneself,
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others, and
God through
relationship?

through “caring.” There were mixed results in discussing horses in
heaven and having souls.

A: Artwork in response to SBQ16 depicted how the horse might
have a soul and what that would mean and artwork in response to
SBQ18 recorded some times of crisis with falling off, some times
of harmony with paintings of hearts and also sculpture used to
show this.

FGD: Prompts introduced the horse in real and imaginary
situations - war, working, friendships, helping. S.P..R.1.T enabled
opportunity to confront the topics and to share thoughts and ideas.
Awareness, mystery and value sensing were apparent (Hay and
Nye 2006, 65-78).

IC: Jamal sought time to talk about all the books which he had
read where horses were prominent. He exhibited satisfaction and
thrill concerning the stories and showed appreciation of his
imaginative powers about that which he did not understand.

OC: Rachel was vocal about how she has been helped by her
horse but also how she now can help others. Bella, Sophia,
Romana, and Sheila were concerned about ill treatment of horses
and as they acknowledged being helped by their horses, they
wished to be able to help in return. Angel and Stacey were aware
of their personal opportunities to make a difference. Jamal was
also aware of his capabilities as he grew, and he saw his time with
horses as facilitating that growth. Prince, Charles, Gerry, Eloise,
Marigold, Apple, Jeremy, and Grace likewise looked forward,
acknowledging their own transcendence of particular difficulties,
and were ready to meet challenges as a result of being with horses.
(1-Others; 1-World).

Could a child
be enabled
through
empathetic
equine contact
where the
criteria of
S.P.LR.LT are
implemented
to achieve
some
transcendence
of difficulty

EQ: The children’s responses showed how empathetic equine
contact could help transcend difficulties. Jamal relaxed and
became talkative which helped him to communicate and feel
accepted. Of particular note was the overcoming of fear in nearly
all participants in various circumstances.

SBQ: Through imagination, intimacy, trust and relationships with
horses in shared space and process, the children seemed able to
achieve some transcendence of difficulty and positively meet
challenges.
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and some
capacity to
meet
challenges
positively?

A: Sculptures and paintings were created to show how their horses
made the participants feel happy. Artwork in response to SBQ18
showed riding, falling off and getting on again, being comforted
by their horse, love hearts, pastoral scenes of peace.

FGD: Prompts initiated discussion about how horses can suffer
and what that may mean for humans. Following on there were
responses to how horses help humans. Pain and suffering is
relatable, and the participants exhibited empathy, and through this
were conscious of their own troubles and how their horse has
helped them overcome in some ways and be more able to face
difficulty.

OC: S.P.LLR.L.T helped Jeremy understand his fear and how being
with Geranium had helped him. As a result, he was able to reach
out on the day to his companions Flor and Grace (I-Self, I-Others,
I-World, 1-God). Likewise, Eloise learned not to be afraid, using
her imagination (anthropomorphising); she saw that others were
having challenges and wanted to help (I-Self, I-Others, I-World, I-
God). Prince and Angel explained how they had overcome their
fear and with courage had been able to relax with their horses
(space, process and trust) and had enjoyed the riding. Prince
admitted that he still did not understand how it had happened and
was still thinking about it all (I-God). Angel was more pragmatic
but still noted that it had happened despite his doubts (I-God).
Bella and Moses were afraid of failing — Bella as she struggled to
overcome dyslexia and wrote a book, saying how her horse had
helped her (relationship, intimacy and trust)(I-Self, I-Others, I-
World, I-God) — Moses as he overcame his shyness to allow his
experiences to be shared with the group (space, process,
relationship and trust ; OC I-Self, 1-Others).

. What kinds of

experiences
with horses do
children have
which could
help them
spiritually?

EQ: Facing fear and overcoming it translated into awareness of
others and thankfulness. For Angel and Stacey, their greater
experience with horses showed, as they were content to hold back
in the group and wait their turn, respecting their colleagues as well
as the horses. Rachel related how her confidence had grown. She
exhibited self-awareness and empathy towards Topaz as Topaz
was explaining how she had been helped by her horse Cosmo.

SBQ: “Caring,” “love,” and “understanding” were understood to
be helping in relationships. Through developing imagination,
intimacy, trust, and relationships with horses in shared space and
process, the children seemed able to gain experiences that could
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help them spiritually, such as contemplating the soul nature of
horses and expressing care through art.

A: Artwork created during the workshops showed times of being
comforted with their horses, times of crisis with falling off and
getting back on, times of contemplation and wonder, and times of
enjoyment and laughter.

FGD: The following experiences were related by participants and
appeared to lend themselves to spiritual sensing in awareness,
mystery, and value (Hay and Nye 2006, 65-78): helping a horse to
heal from its abusive past; being able to find a safe place with her
horse; being comforted by her horse; being thankful for her life
with horses; thrilled at the world of imagination with horses
through book and film; gaining courage on a dangerous chairlift;
appreciation of beauty in pictures and in reality; being conscious
of understanding with horses; communicating in non-verbal ways;
being able to think in a forest on horseback; to think better as a
result of being with his horse; just to be with the horses.

OC: To be more other-centred; to enjoy reaching out to others; to
sense mystery; to be resilient after falling off; to understand the
need for courage and how horses can help; to face circumstances
which require empathy and understanding of justice such as
cruelty to toward horses; to know that life with horses brings
thankfulness; to be challenged to find ways to communicate non-
verbally; to trust and to ask for help; to admit loneliness and know
that horses can help; to wonder at horses; to face fears and to gain
freedom from fear. (I-God).

. What qualities
of the horse
do children
experience
which help
them to
become more
relationally
conscious?

EQ: Being “in the moment,” mirroring emotion, acknowledgment
of the person and an empathetic response (Hay and Nye 2006, 65-
78; Hauge et al. 2014) are qualities of the horse which invited
children to become more relationally conscious.

SBQ: “Listening” to the horse was implicit. The children seemed
to gain awareness of self and others through experiencing horses’
qualities of kindness, enjoyment, understanding, friendship, and
roles in work. Quotes like horses being “calm” and having “joy”
help develop relational consciousness.

A: Artwork created in the shoebox questionnaire denoted
characteristics of nobility, empathy, wonder, beauty, excitement,
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familiarity, love, companionship, and friendship in the
participants’ horses and the environments represented.

FGD: Soul, shadow, and spirit as well as acknowledgement of the
afterlife were mentioned in discussion. Beauty of the horse but
also the land and nature of which the horse is a part was important
to the group. Their comforting abilities, their helping, gentleness,
and kindness inspired courage, empathy, and wonder, and
precipitated thinking about the closeness of the supernatural and
how that can be explored through thinking about how a horse and
a person can commune (Holy Communion) and how imagination
can be stimulated through, for example, equine contact and
through literature. [Overall, the sense of other-worldliness and
mystery seemed apparent as a result of engaging with the qualities
described above].

OC: The following qualities of the horse were perceived by
participants, and it could be that these qualities allowed the
participants to respond in a relationally conscious way: Horses are
prey animals, herd animals, comforters, understanding, all very
different (like people), patient, like humans, they get on in varying
degrees, simple (not complicated), and we don’t have to put our
feelings and emotions onto the horse, sensitivity (like the foal
being weaned), beings that feel, heightened sensing of the horse,
that is, knowing when we are sick or sad.

. What qualities
do children
have which
help them
become more
relationally
conscious
through
empathetic
equine
contact?

EQ: Children are “in the moment,” (Hay and Nye 2006, 65-78).
Their abilities of awareness sensing (Rachel’s response to Topaz,
Eloise, Marigold and Apple with the three boys, Prince, Charles
and Gerry), mystery sensing (questioning and engagement with
children they did not know) from Prince, Gerry, and Charles), and
value sensing (readiness to give opinion and know what is good
(Hay and Nye 2006, 65-78), were affirmed and encouraged
through equine contact.

SBQ: The children’s responses showed how certain of their own
qualities helped develop relational consciousness through horse
contact. They seemed to gain awareness of self and others by
developing qualities like empathy, friendship, understanding, and
care through equine relationships.

A: Artwork created during the shoebox questionnaire depicted
overflowing love and generosity and desire to commune with
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horses in conjunction with excitement of speed and beauty
interspersed with humour and joy, not forgetting the thrill of
challenge and acceptance of limitations. These qualities are
important for an openness to possibility to grow.

FGD: Children are often “in the moment” (Hay and Nye 2006,
66). The participants were honest and transparent during the
workshops. Although Topaz, Moses, Maryam, and Flor did not
engage in the discussions for different reasons, the remaining
participants were eager to join in. The empathy which they
displayed at various times usually translated into empathetic
responses towards others. Imagination played a part in enabling
the flow of discussion. A readiness to trust was mentioned to be a
result of time spent with horses for most of the participants,
namely, Angel, Rachel, Eloise, Marigold, Apple, and Jeremy.
Courage was apparent in some of the responses, and Stacey’s
story of the chairlift was an interesting outlier. The participants
could synthesise, and this helped to make links between wonder,
mystery and reality, be that of a foal or a herd of wild horses as
lived experiences, even half-forgotten but uncovered through this
exercise. As has been mentioned elsewhere, the participants’
references to their fear, love, trust, and freedom from fear were
present, as was that quality of a sense of justice which was
highlighted in the discussions surrounding cruelty towards horses.
All of these qualities could become part of the process of
relational consciousness or spiritual awareness for the participants.

OC: The following words and phrases were taken from the
observation chart to show the qualities of the participants, either
observed only or admitted and observed also. These qualities
showed relational consciousness as others were taken into
consideration when the participants responded. They can be
categorised using the sensing of awareness, mystery and of value
(Hay and Nye 2006, 65-78): Sensitivity, generosity, watchfulness,
carefulness, confidence, passionate opinion, facing conflicting
ideas, awareness of limitations, being reserved but thoughtful,
appreciative, thankful, awareness of ability, admittance of fear,
gladness to overcome fear, questioning, analysing, self-
containment, understanding of need and how that has been filled
by horses.
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Summary

| was pleasantly surprised at how the research questions not only fit together as |
had designed them but they also lent themselves to being answered consistently and with
coherence. Looking for flourishing in confidence, resilience and self-efficacy amongst
the selected children, there were connections with the ideals laid out through the
implementation of S.P.I.R.1.T and following on from this foundation were glimpses of
transcendence and being able to meet challenges.

Probably the hardest research question to find answers to was RQ4, as to which
kinds of experiences selected children had with horses which might affect and help them
spiritually. It was necessary to be strict in keeping within the framework of relational
consciousness as a way to measure with consistency. Responses of awareness, mystery
and value sensings demonstrating personal spiritual signatures and the languages which
were used to indicate such core spiritualities and the reflective process of participants
concerning these experiences showed not only which kinds of experiences helped
selected children spiritually but also how this was occurring through remembering and
retelling. Responses to research questions 5 and 6 served to confirm how selected
children were helped spiritually as some qualities of both child and horse were discussed.

Relationships with horses allowed for understanding and friendship providing a
source of joy and happiness enabling personal growth and providing a place of safety and
strength; there was evidence of contact with horses affecting selected children
holistically, leading to greater resilience, confidence and self-efficacy. The use of
anthropomorphism with horses helped selected children to relax and to communicate

with their peers and other adults more easily. They were able to transcend difficulties also
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as they gained confidence through learning to care for their horses. The criteria of
S.P.LLR.L.T applied to the workshop data-gathering events helped many of the selected
children to overcome their fears and anxieties as they reached out to their companions
with the security of a large and comforting horse between them. Art and craft work was
made by most of the participants to express how they felt about their lives with horses:
scenes of high emotion, calamity and challenge whilst riding, as well as peaceful
depictions of being friends together with a horse showed how the selected children
responded very intensely. The kinds of experiences which selected children implicitly
indicated as being instrumental in helping them spiritually were making friends with a
horse, learning to trust a horse, appreciating the beauty and wonder of horses, reading
imaginary books about horses, observing horses together and their behavior, being
together with friends and horses, and just riding horses. Qualities of the horse which
helped the selected children were those of sensitivity to atmosphere, resulting in emotion
being mirrored by the horse, the herd instinct which makes a horse very open to forming
relationships with humans as well as with other horses, and nonverbal communication
which meant that the selected children had to find other ways of understanding with their
horse. Selected children showed their abilities to be in the “flow” to have a “felt-sense” as
well as a “wondering and awe” coupled with a sense of worth and ultimate goodness
(Hay and Nye 2006, 65) which helped them to engage with horses and to learn from the

experience.
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CHAPTER V

SUMMARY OF FINDINGS, CONCLUSIONS AND RECOMMENDATIONS
“Glimmerings and Tiny Dazzles”

“For now we see through a glass darkly; but then face to face: now I know in part; but
then shall 1 know even as also I am known” (I Corinthians 13:12, KJV).
Summary of Findings

Through the process of crystallization of responses to the multi-methodologies,
glimmerings and tiny dazzles of insight were apparent. A memory or thought was
mentioned several times perhaps and expressed in different ways in the artwork responses
and in the focus-group discussion responses, for example. The responses were obfuscated
by half-forgotten memories which were not always explained or disclosed and the
resulting backwards and forwards to find the self-hood (authenticity) of the participant
was not clear (Frechette et al. 2020). The summary of findings is necessarily an
approximation of what could be known.

Responses to research question 1 show that social, mental and emotional needs
were being met for the selected children through spending time with horses. It is worth
noting that Flor stayed only for the shoebox questionnaire part of the workshop, but her
responses were positive. Confidence levels did rise with equine contact especially and
there was an atmosphere of calm and happy busyness in each workshop. Stories of
growing more confident, becoming more resilient and gaining self-efficacy were reported
by the participants.

The criteria of S.P.1.R.I.T were implemented in the workshops. Responses to
research question 2 show that space (and time) allowed the participants to engage with

the process at their own pace, using their imagination, relating to each other and to the
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horses, providing an opportunity for intimacy and for trust to grow. The participants
noted that they had been able to not only grow as they related to others and horses, but
they had been able to get over their fear and anxieties to face particular personal
challenges. | observed that the selected children were able to reach out to others also and
that this happening, several participants explained, was a result of not being so afraid. It
is not clear whether all selected children thought this though. The participants showed
that they were able to be aware of themselves as they reflected on their experiences and
to be aware of others also as they wanted to relate and to be involved. Relational
consciousness or spiritual awareness was evident.

Responses to research question 3 show that the selected children were able to
relax in the space provided through equine contact (except for Flor), and through
imagination (prompted by focus-group prompts particularly), and intimacy and trust in
relationships with horses and other people; most talked of how horses had helped them to
overcome some difficulties, specifically fear-related, and positively meet challenges.

Responses to research question 4 indicate that for selected children being with a
horse, looking after it and riding it as well as learning about horses resulted in spiritual
awareness of themselves and others. Facing fear and overcoming it translated into
awareness of others and thankfulness. The reports were of positive spiritual experiences
of joy, thankfulness, trust, kindness, understanding, healing of both horse and person,
overcoming of fear and different challenges, feelings of safety, creativity and resilience.

Research question 5 asks what qualities of the horse do children experience which
help them to become more relationally conscious. The sensitivity to atmosphere and the

subsequent mirroring of emotion can help children to understand themselves more easily.
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All selected children knew that their horse would make them feel better but not all
understood why. There was unanimous agreement that horses wanted relationships with
humans and the selected participants each had their own stories to tell of their
experiences and how they had been helped. The nonverbal communication was talked
about by the participants; the consensus was that it was important to understand how to
communicate with a horse without speaking, that there was another way of doing things
which required patience, creativity, and sensitivity. These kind of results indicated that
selected children were operating on a spiritual level, not only physical, but it was not
every participant who showed that they understood that or said that they had been able to
think it through.

Responses to research question 6 show that selected children were able to exercise
their personal qualities of awareness-sensing (of being in the here-and-now, of tuning, of
being in the flow, of being focused in felt-sense) of mystery-sensing (of imagination,
wondering, guestioning and curious), and of value-sensing (of delight and despair, of
purpose and meaning, and ultimate goodness) to become more relationally conscious
(Hay and Nye 2006, 65). Participants understood that horses help them to feel better and
to be better. Spiritual awareness is apparent in selected children in the way that they talk
about their lives with horses: the understanding of how horses can help in areas of facing
fear, of being kind, of reaching out and helping others, of having confidence, of thinking
about things, of being thankful and appreciative, of awareness of both ability and

limitations, of questioning and wondering and of being self-controlled and careful.
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Perfect Love Casts Out Fear

The objectives of the study outlined in chapter | were to find out how the
experience of working with horses could make a difference holistically to selected
children, looking at their becoming more relational and more resilient with a view to
being able to transcend difficulties and to use their experiences to help others. Tables 9
and 10 which show sub-objectives, research questions, references and the relevant
research instruments are found in Appendix S.

| observed relational flourishing in each workshop scenario which was
particularly interesting as relating was evident between participants who had not known
each other prior to the morning of the data-gathering. The Observation checklist entries
for Rachel, Bella, Angel, Stacey, Charles, Marigold, Eloise and Jeremy illustrate this
happening (Table 7).

Most of the selected children had their own stories of how they had met fear and
how they were able to overcome it or were in the process of overcoming it. Many of the
selected children said or implied that they could meet and even transcend their challenges
and difficulties because of the strength of love which they had experienced with their

horses. Perfect love casteth out fear (1John 4:18 KJV).

God and Creator God and Transcendent Being
By giving opportunity for a child to experience the range of emotions and
attributes described in this paper in relationship with another sentient being such as horse,
elephant or carabao, where there is no judgement, only acceptance and enjoyment, God

will reveal Himself. God left the Construct behind to come to earth and be born a human
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so that we could begin to understand a little of who He is and how much He loves us
(John 3:16). All around us our His emissaries, the world of nature, the animals, which

shout out the Glory of God (Psalm 8).

Conclusions
The purpose of this study was to look at empathetic equine contact with a selected
cohort of British children aged 7-13 years old, to see how their experiences might
facilitate relational consciousness, and to find out if the selected children believed that

such contact could encourage resilience and spiritual health and holistic wellbeing.

Critique of Relational Consciousness

Relational Consciousness (Hay and Nye 2006, 109) was used as a framework for
the research. The combination of ways in which children’s spirituality could be
understood became clearer using the sensing categories (Hay and Nye 2006, 65-78),
captured through the particular lens of a child’s individual signature (Hay and Nye 2006,
93-94,107) and how that is expressed through their own spiritual language or “dialect”
(Hay and Nye 2006, 118-22). This could be facilitated through the Space, Process,
Imagination, Relationship, Intimacy and Trust (S. P. I. R. I. T) (Nye 2009, 41)
framework, to further understand how spiritual awareness in a child might be categorised
under the headings of I-Self, I-Others, I-World, and I-God (Hay and Nye 2006, 109).
This framework I found useful, as it helped me to keep referring to what 1 was looking
for: how were the children relating, and was there a consciousness in that relating?

It is evident that applying different approaches such as the sensing modes, the

individual signature of a child, the use of a particular spiritual language, and (S. P. . R. I.
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T) could indicate a child’s spiritual awareness or relational consciousness using the I-
categories.

However, the added dimension of the natural world of the horse permeating the
data-gathering workshops gave the process of finding out about children’s holistic
wellbeing the added possibility of exploring children’s spirituality alongside large,
powerful, and beautiful creatures which communicate and empathise in non-verbal ways
and require a personal, courageous, and human response. The horses not only provided
life at the workshops, but they made it possible for some of the children to connect and

respond to that life.

natural world -

Figure 12. The Natural World (adapted from Bronfenbrenner’s
Ecological Model 1979)
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Affected Positively and Holistically
Results show that selected children thought that equine contact affected them (and
others) positively physically, emotionally, psychologically (mentally), socially, and
spiritually, and that they understood how this could help their resilience and holistic
wellbeing. From the small sample of participants it appears that empathetic equine

contact can facilitate holistic wellbeing.
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Figure 13. Permeable Connections

The natural world is one place of communing with ‘that which is beyond’ (Psalm
23:1-4; Psalm12:1-8; Matthew 6: 26-27 and 28-33), and Buber provides an example in
the account of his revelatory childhood experience with his horse (Alford 2017). The
selected children talked about gaining comfort and friendship from their horses, and some
children were sure that horses have a spiritual dimension to their existence which helped

them when they needed love and assurance.
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Spiritual Expression
A definition of spiritual health could be an awareness not only of oneself and
others but also of God or The Transcendent Power leading to the incorporation of life-
giving attributes. A definition of holistic wellbeing could be ‘working towards
flourishing’ in body, mind, heart, and soul. It was interesting to see how each participant

spiritually expressed themselves and how these expressions varied.

Remembering
It is important to hold the results and the themes emerging as a group, coexisting
and in comparison, and contrast (Hay and Nye 2006, 114) to illustrate how relational
consciousness could be recognized (Hay and Nye 2006, 114; Figure 7). The responses
and the individual signatures which became evident were part of the uncovering of
forgotten existentialia (Frechette et al. 2020). Relatedly, we are reminded not to forget
that we have forgotten (Ellingson 2009, 40), and to be ready to bring that forgetting to the

surface once again (Frechette et al. 2020, 3).

Relationship with God
Buber’s work, which stipulates the importance of a spiritual life built on
relationship and connection (Buber 2000,115), is a reminder of how the ‘back and forth’
(Frechette et al. 2020) of interpretative phenomenological research can bring about
permeability (Buber 2000, 49) and, with that, approachability. The emergent themes
included fear and freedom from fear, love, trust, courage, emotions and feelings,
friendship, kindness, awe, and thankfulness, together with questioning and analysis.

These responses form a basis of understanding for how individuals can interact with their
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experiences of God, other people, the natural world, and themselves. In turn, this helps us
to understand how to best provide for our children in their individual and corporate

journeys of faith and growth.

Seeking the Ineffable

The human desire is to capture what is ephemeral and to try and express it (Busby
2004, 63). Indeed, it can be said that there is at least a part of our existence which is only
relatable in the spiritual realm: “For our struggle is not against flesh and blood, but
against the rulers, against the authorities, against the powers of this dark world and
against the spiritual forces of evil in the heavenly realms” (Ephesians 6:12). As parents
and carers, we can be conscious of the need to “help our children seek the ineffable”
without prescribing. Chesto’s anecdotal account about her two-year-old daughter
celebrating communion indicates how easy it is for adults to forget that children “begin
life with a sense of the inexpressible mystery” (Catterton 2008, 18-19).

Galatians 5:22-23 says that the fruit of the Spirit is love, joy, peace, forbearance,
kindness, goodness, faithfulness, gentleness and self-control. In conclusion, it could be
claimed that the above attributes or fruits in Galatians are recorded as being evident for
each of the twenty selected participants in greater and lesser quantities. There were
glimmerings and tiny dazzles (Ellingson 2009, 29-30; Berryman 2013, 139) of these
attributes throughout the sessions which were acknowledged directly or indirectly by the
participants. This could be seen as moving towards resilience and holistic wellbeing with
the possibility of transcendence.

The topic of spiritual life was almost moot, as there was a shared belief that “Yes,

there is that which we cannot see or explain, but we accept it, and we are happy to go
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on.” It felt as if the children wondered why I was asking such a thing as whether a horse
had a soul, for example. “Of course, didn’t you know?”” seemed to be the response on the

participants’ faces.

Curiosity
We can learn from this research in three particular ways. Firstly, the selected
children who took part in the project exhibited almost a universal desire to know more
about being with horses, and they wanted to show what they had understood. They had a

curiosity which drew them in to engage.

Agency
Secondly, all the children who participated demonstrated a desire to be trusted
and to be able to take responsibility for their choices in how they responded during the
equine contact and the workshops. The freedom to decide to engage with a horse
positively could build confidence and self-esteem which leads to resilience in
relationships (Adams et al. 2015, 62; Burgon 2011, 171; Mickelsson 2019, 2-3; Escobar

2019, 25).

Building Bridges

Thirdly, the joy and love which spilled out from the selected participants towards
horses and consequently, others around them, was infectious, and an ease of being
together developed for all of us during the workshops. Shared positive experiences help
build bridges, enabling not only resilience but also transcendence as it becomes possible
to use those built bridges towards dependable and life-giving relationships which

encourage and facilitate overcoming.
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Recommendations
Discussion of Terms

Equine therapy centers provide therapy within an equine environment on
different levels. Sometimes there is an emphasis on helping with social or emotional
difficulties or perhaps helping with academic support. A riding stable is usually privately
owned and provides opportunities for riding and caring for horses. A riding school can be
government or privately owned and is a place of instruction that may provide
opportunities for gaining qualifications. In the U.K., these types of provision are
sometimes offered in the same establishment. ‘Stable yard’ and ‘riding establishment’ are
generic terms. I use the phrase ‘equine therapy center’ as I believe that all communities
for riding and horse care have the potential to offer therapeutic experiences to many of us
and our children.

Children Who Are Anticipating Working with Horses and
Those Already Working with Horses

Building up a core group of relationships with others in the same situation is
helpful, as we need to have social and emotional support. Family and friend support is
important and can make the difference for a child learning in a riding stable environment.
Making good contacts with people who can help and advise is worth taking seriously.

Children and young people who are anticipating working with horses or who are
already working with horses should register with the British Horse Society (BHS) in
order to access information and have insurance coverage. At the time of this writing, the
cost is £5.58 per month. Parents with limited means should ask about grants from the

BHS. There are other national equestrian organisations which children can be a part of
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such as The Horse Rangers Association (HRA n.d.); The Pony Club (Pony Club n.d.) and
the Riding a Dream Academy (The Riding a Dream Academy n.d.).

It is important to have access to the correct personal protective equipment and to
wear these whilst riding or working on the ground with horses. The equipment includes a
hard hat, proper riding boots with a heel and a protective toe, and a pair of riding gloves.
Back protectors are also good to use whilst riding. These are not inexpensive, and it is a
good idea to find a riding stable where you can share some of the equipment, at least
initially.

To continue on the path of working with horses, a young person can access grant
money through the BHS for educational purposes. Various pathways are available to
consider, and it is worth being in touch with institutions such as the British Racing
School in Newmarket, Suffolk, UK to find out about options in the racing industry.
Willingness to work hard and to listen and to put into practice what has been learnt is

always advantageous.

Un-Hindering Children’s Spirituality

We should be careful not to hinder our children’s spiritual growth. The United
Nations Convention on the Rights of the Child, Article 14 (Freedom of Thought,
Conscience and Religion) addresses the acknowledged tension between allowing the
child to choose and giving the parent authority to guide (Marshall and Parvis 2004, 380-
81). The Kingdom of Heaven is like a precious pearl (Matthew13:45), the light of which
we should not hide (Matthew 5:15). To ignore the luster of the gospel and its precious
‘beyond price’ message for our children is to fail them. We should be God’s messengers

of hope to the next generation. Ennew exhorts us to be vigilant in not neglecting our
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children’s spirituality in whatever way that might be manifested (Crawford, Miles, and

Velazco 2017, 229-32).

Soul Care

Jesus invites us to come to Him: “Come unto Me all ye that labour and are heavy
laden, and I will give you rest” (Matthew11:28, KJV). In Chapter I, the problem of
disconnectedness in young people was outlined. We cannot separate our own adult
dysfunction and delinquency from that of our children. We can all come to Him for rest
and for healing. The role of the church in the care of families is essential. The message of
“the child in the midst,” which is the biblical teaching that in order to gain the Kingdom
of God, we should become like little children, admitting our need and seeking refuge,
(Matthew 19:14; Brewster 2011, 17, 30) is for every Christian, and the care of families
within the church community and beyond should be uppermost in our minds as we try to

live out our witness for The Lord Jesus Christ.

Freedom from Fear
Children who are having difficulty facing natural and survival-based fears can be
encouraged and helped through equine therapy to overcome these problems. Likewise,
for children who have anxiety disorders and need help coping and overcoming them, the
horse can provide a safe place, one where a child can learn to face fear and gain courage.
The care of young people suffering in these ways is rewarding for all and should be taken

seriously.
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Soul Care in Equine Therapy Centers

Intentional care of staff to encourage holistic wellbeing is important for an equine
therapy organization, as the work with young people with high needs can be challenging.
It would be helpful to arrange weekly individual manager-and-staff and peer-to-peer
check-ins to ensure transparency and help foster a culture of mutual support and
appreciation. An atmosphere of availability would be a way to build confidence for
individuals and for the staff. Work with children and horses requires endurance and
patience as well as quick thinking and alertness to any danger or difficulty. As well as the
children, staff themselves should feel able to ask for help, and they should be taken
seriously in their requests. Equine therapy centers could be under the spiritual care or
chaplaincy of a local church, if desired, to give added support. In a secular culture such as
the UK, it is not always seen as positive to have church involvement, but if the school or
center has spiritual affiliation, such connections would be a possibility, if adult consent

and child assent are given.

Chaplains and Ministers Who Are Affiliated to the Equestrian Industries
With these thoughts in mind, chaplains who are affiliated with the equestrian
industries should be mindful of how important it is to address the spiritual needs of those
working with horses and the needs of the children in their care.
Financial support of equine therapy centers with charity status is an important
ministry opportunity. It may be that a faith minister could come alongside a donor and
encourage the importance of including spirituality and faith as part of holistic care.

People who exercise the gift of giving need spiritual support also.
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Sunday School Teachers and Adults Involved in Taking
the Bible into Schools

Volunteers who take the Bible stories into local schools (Bible Society n.d.) or
organize Godly Play chapters (Godly Play n.d.) or Catechesis of the Good Shepherd atria
(Catechesis of The Good Shepherd UK n.d.) should be especially aware of the needs
facing children living geographically within the equestrian world. Sunday school teachers
should be alert for the needs of children whose parents and primary care workers are
working in the equestrian industry, for example the racing world. Many times, families
move for work, which adds to their emotional and social challenges.

Directors and Coaches Together with All Staff Working at
Riding Establishments

Likewise, those who oversee and coach at pony academies and riding schools
could hear children and respond. A balance should be found between availability and
affording space to a child. It is important that these people in senior positions don’t lose

their contact with the “coal face,” or in this case, the stable floor!

Farm Schools, City Schools, and Green Spaces
It is a challenge to be aware of the importance of access to the natural world for
mainstream children in schools (Louv 2010, 1-14; Kuo et al. 2019). Free and
uninterrupted time (but not necessarily unmonitored) to access a wood or other green
space should be available daily for all schoolchildren. A farm school could provide such
an opportunity. Government involvement could include research and funding to support
these ventures. Parent and family cooperatives are a good way to involve people at a

grassroots level to raise funds, organize work parties, and lobby at local and national
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political levels to inform and connect policy makers. A small riding stable with Equine
Assisted Qualifications (EAQ) available could be a part of a farm school where horse
powered reading (Pickel 2019, 1, 2) takes place. This is an alternate provision of
pedagogical practice which can help children learn how to read. Additionally, state
schools can be invited to visit small farms and city farms on school visits. Scholarships
could be made available for children from deprived areas to attend summer equine camps

and get out of the city.

Rethinking the British National Curriculum

Opportunities to take the classroom outside are being carved out of the school day
again as educators see the importance of children relating what they are learning to real
life situations (Nuzzlets n.d.).

A four-day week in school with one day outside for everyone (Barker 2024)
whilst still enabling the reaching of objectives would be one way to offer an alternative to
teachers and students. This fifth day could come with a mandatory requirement to
intentionally engage with the natural world, and there could be an option for equine
studies in that program. This is an ambitious suggestion and implementing it nationwide
would require vision, extensive consultation and trials in different school areas to gauge
viability.

Could equine contact enable connectedness to help teachers and students to not
only achieve but also enjoy? In this study, we have read the stories of a few students who
have found this to be true. For children at risk with disabilities (Equestrian Therapy n.d.;
Escobar 2019, 23-25); for children who feel bullied and excluded for different reasons

and who have experienced violence; for children who harm others and for young
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offenders; and for non-school attenders, the horse may well provide a safe and secure
place to work out issues and learn more about how to become resilient and even to

transcend difficulties (Miller and Adair 2020, 8; Naste et al. 2018).

Training and Education and Support

Alongside these hopes of resilience and transcendence comes the need for training
and support, not only within the school systems but also within the equine therapy centers
and even within the regular riding school environment. Opportunities for staff and
volunteers to gain experience and qualifications to equip them for further responsibilities
and tasks and to give a sense of satisfaction and worth would be important for workers
and for the children who come to the Equine therapy center or riding establishment. It
would be helpful for staff to have grounding in the various psychological, physical, social
and spiritual needs of a child which they are caring for. The combination of
understanding the theory and being able to apply it practically on the job would be

beneficial.

Art and History Equus Exhibition
This research used art to elicit emotional connection with Equus. It would be an
interesting project to ask an art gallery or museum to curate an exhibition of horses to
show how they have been inspirational throughout human history with an emphasis on
how they can help children and adults emotionally, socially and spiritually. This could be

a travelling exhibition and could include local borrowed horses and donkeys.
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Funding

Not all stable yards are well funded. The care of the horses is paramount, as they
depend on humans for everything that they need in the domesticated environment. A
community of willing parents and friends helps to ensure the smooth running of a yard
and can ease the financial costs of running a private establishment. Charity status is vital
for a riding school because of the prohibitive costs. Funding can be accessed from the
government for a riding school to take part in ‘Changing Lives through Horses’ (CLtH,
BHS), for example. and even to transcend difficulties (Miller and Adair 2020, 8; Naste et

al. 2018).

Recommendations for Research
Evidence Based
Evidence-based research to find out if equine contact positively affects children
with anxiety disorders would need ways to measure levels of anxiety over time. This
could be done by child psychologists through collection and analysis of physiological
data combined with individual interviews of participants both before and after the

intervention.

Longitudinal
Longitudinal research of children working with horses from child to adulthood to
learn about their holistic emotional, social, and spiritual growth would contribute to

greater understanding of the connections possible between horse and human.
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Roma, Gypsy, and Traveler Children and Horses

The Roma, Gypsy, and Traveler peoples live in many parts of the U.K. and
Ireland. They travel to various locations throughout the year for work on the land or other
occupations. Horses have played a large part in the cultures of these peoples. Today in
the UK, Gypsy and Traveler populations still live as they have for centuries (ONS 2022).
Their attractive white and brown or black or “colored” horses are sturdily built and are
employed to pull carriages and work carts, and the children still play an active role in the
economy of the family and take care of the horses (Kaur-Nagpal 2011). Research is
needed around children and their roles within the family and how they interact with their
horses to find out if they relate in a spiritual way to their charges and what that might

mean in the Roma, Gypsy and Traveler community setting.

Children and Smaller Animals

As well as research with various large, domesticated animals, research is
recommended involving the many smaller animals too, to see how the bonds develop
between a child and their charge(s). Often it is children who look after animals, although
there are more inferred references to children taking care of animals today: sheep and
cattle (Meat and Livestock Australia n.d., 1) and goats (Mataveia, Visser, and Sitoe 2021,
6). David’s story is a historical example of how the youngest child would take care of the
family’s sheep (1 Samuel 16:11). Domesticated dogs and cats (Scoreshy et al. 2021) are
part of our lives and afford great friendship and comfort for all ages, in addition to their
roles in protection and pest control. Dogs are used by the police (Van Bergen 2022), in

the military (Army n.d.), for the blind (Guide Dogs n.d.), to herd sheep (The Working
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Sheepdog Website) and for those with disability (Assistance Dogs UK n.d.). Husky dogs

in the polar regions are part of the culture and work (Handwerk 2020).

Large Domesticated Animals

Indian elephants are employed in Thailand, Sri Lanka, Myanmar, and in Laos,
where there remain eight hundred elephants in the wild (International Elephant Project
n.d.), and there are sad tales of abusive conditions or loss of habitat (King 2019). In India,
there are people working to bring India’s wildlife, including elephants, to the children
afresh through a program called Wild Shaale or Wild School (Zhu 2023). Although there
is a dark recent history associated with young boys trafficked as camel racing jockeys
(Sarkar 2014, 102), in Dubai we read of a German rider who has opened a camel riding
school particularly for women (it is not known if children take part) (Chilton 2022). The
domestic water buffalo is still a major source of power and food supply for countries in
Southeast Asia (Zhang, Colli, and Barker 2020), and because of its docile nature, unlike
its wild counterpart, it is used by families to rice farm (Buckley 2020). Water buffalos are
traditionally part of the rural household, where they are also used for races and
competitive fights (Bosman 2021). Donkeys are used as pack animals in southern Europe,
North Africa, and Asia. Llamas are used as pack animals in Latin America and
increasingly are farmed for their wool and used as therapy animals in the New World
(Windschnurer et al. 2020; National Geographic n.d.). There is a long tradition of
farming potbellied pigs (NAPPA n.d.) in Southeast Asia. Birds of prey are still used on
the Eurasian Steppe and Arabia for hunting (Gersmann and Grimm 2018). All these
connections between people and animals could benefit from research to determine how

spirituality is part of the relationship.
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What Is Replicable, What Can Be Transferred, and What Needs
Modification in This Particular Research Process?

Research with children and horses and other animals is an area which requires
more attention using both qualitative and quantitative methods. The shoebox instrument
could be used in situations not only with children but also with adults and adolescents.
Art appreciation and artistic expression are sometimes helpful in qualitative research
projects, and crystallization of the various qualitative methodologies can serve to give a
more in-depth view of the participant’s responses.

For future projects with children and horses using mixed qualitative and
quantitative methodologies, it would be helpful to have more time to get to know the
participants. It would be interesting to adapt the Feeling Good, Living Life quantitative
instrument (Fisher 2004) to use in conjunction with a shoebox and booklet together with
the various qualitative methods of equine contact, art expression, focus group discussion,
individual conversation, and observation. The Feeling Good Living Life survey is a
quantitative spiritual health measure (Fisher 2004, 308), with the added advantage of
having been tested, used, and reported on. Perhaps parents, carers, and gatekeepers would
have a more concrete way to approach such a survey used in conjunction with the
qualitative methods described and would be more open to their children taking part over a

longer organized period.

Towards Holistic Wellbeing Including the Spiritual
Children’s Access to Horses in the UK
In the UK, children could be inspired by horses in different situations. They

encounter horses in a public procession such as the recent ceremonial coronation of King
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Charles 111 (Scourfield 2023), in riding establishments, at agricultural and horse fairs
(Appleby Horse Fair n.d.), with mounted police, with owners on the road (ONS 2023.),
and in rural areas such as the Shetland Islands and the Gower Peninsula in South Wales
(Alamy 2021). Horses are in feature films (Haigh 2017), literary works (Sewell 1877),
popular children’s books (Lewis 1954; Mackesy 2019), paintings ancient and modern
(Figure 7; Jones n.d.), chalk hill carvings in Southwestern England, photographs
(Thompson 1973), sculptures (National Trust for Scotland n.d.; Photograph 1) and
puppetry (National Theatre n.d.). YouTube and other social media show horses in any
number of situations around the world including Mongolian archery riders and horses
(Appendix E PPT 4), the white horses of the Camargue (Wolman 2023), advertising
videos, (Lloyds Bank 2022), and Monty Roberts teaching online (Monty Roberts n.d.).
Children in the UK can access the ways and nature of a horse through various means. The
aesthetic enjoyment of art and appreciation of the beauty of the horse (White-Lewis
2019) are important ways for children to be inspired and to be able to “draw near to the
numinous through contemplation of the small parts” (Kuo et al. 2019; Louv 2010, 8),
gaining an “understanding of how the pieces join together to create vastness.” Mason
wrote that this could happen through the availability of “whole” literature rather than

“snippets” (Macaulay 1984, 29).

Vision of Vastness

How can children catch the vision of vastness (Montessori 1946, 184) through
their experiences with horses and with the natural world? We have seen how children use
their sensing capabilities (Copsey 2005, 36; Hay and Nye 2006, 65-78) to build

awareness, that is, to be in the “here and now,” to be tuning into a different language, to
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be flowing in the moment, and to be able to focus using a felt sense as opposed to speech
(Hay and Nye 2006, 65-71). They also use sensing to encounter mystery, that is,
imagining with horses, setting aside the immediate and material, to be curious (Hay and
Nye 2006, 71-74) and to rise above restrictions and be able to conjecture (Popper 1963,
137-38). Children use sensing too to apply value, that is, to look for ultimate goodness
and to distinguish between delight and despair (Hay and Nye 2006, 74-78) as they
interact with horses. This potentially sacred process takes time. Children need time and

space to breathe and to wonder and to flourish.

Flourishing

There are many languages available for children to learn which are not human.
The language of the horse is one and the languages of the camel, elephant, Ilama, and dog
are others. Learning another language helps us understand that not all words are exactly
translatable because there is not the actual word available as cultural nuances may
suggest other meanings (Christianity Today 2023). This process could expand sensitivity
towards another person or language group and enable less I-centered and more other-
centered (Hay and Nye 2006, 109) comprehensions. Likewise, in learning Equus, the
language of the horse, a curtain is lifted, and children can glimpse the small dazzles of
awareness, mystery, and value which help them to better understand the whole and the
small parts (Kuo et al. 2019; Louv 2010, 8) of which it is made, and to acknowledge God

initall.
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APPENDIX A

RISK ASSESSMENT FOR EDUCATIONAL EQUINE WORKSHOP

at N_ Riding School (NRS) which includes home educating families

NAME:

DATE:

The classroom, kitchen and bathroom will be available for the workshop. There is very
little risk to participants, families, or assistants on the day.

A perceived risk in the kitchen would be the hot water kettle if it were to be used by a
child. We will make sure that the kettle is stable and not accessible.

If the group has the chance to observe and interact in a relaxed way with one or two of
the ponies, then it would be required for all participants and assistants to wear the correct
personal protective equipment (PPE), that is, hat and boots as a minimum. If an assistant
does not wish to wear PPE, it will be best to sign a waiver form.

The technician on the day does hold a disclosure and barring service certification (DBS)
but it is not from NRS. The technician will be with either the organiser or with the
assistant with the participants for the morning.

The audio-recording will take place using my personal phone. There will only be audio-
recording.

Each participant should be insured to participate. Those children registered with NRS as
members are covered. If a member of NRS staff is present on the day, then insurance
coverage will extend to those participants not usually included within NRS insurance

policy.
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APPENDIX B
CONFIDENTIALITY COMMITMENT FORM

For All Research Assistants

Date:
Boundaries for Research Assistant:

The research assistant should be prepared to work respectfully with the participants and
with their carers and families. You are expected to maintain confidentiality, i.e., not
revealing the names and identity of participants, place, or contact information. You

should not disclose the stories and discussions of the project to others. You are expected

to maintain integrity and honesty in dealing with the research documents, and records,
keeping them in a secure place.

Please know we have to treat each other with love by ensuring confidentiality and
privacy. If you agree with the above statements, please sign, and date this form and return
it to the researcher — Maryan Piano.

You may keep a copy of the form for yourself.

Research Assistant (Name)

Signature

Date

Research

Signature of Researcher
Date
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APPENDIX C

INFORMED CONSENT FORM FROM PRIMARY CARERS FOR THEIR
CHILDREN
to participate in the pilot equine educational workshop
data gathering project of Maryan Piano.

Name:

Date:

| understand the description of the doctoral dissertation research project of Maryan Piano
and have had the opportunity to ask and receive answers to any questions regarding the
research process. | understand that the equine educational workshop data-gathering event
will be of a two-hour duration.

| have been informed that the group discussions and the one-on-one interviews will be
audio-recorded for data analysis. | give consent for my child to be a participant in the
survey, the focus group discussion, and any one-on-one interviews which the participant
might instigate. | am aware that first names will be used during the pilot data-gathering
project, but that after the data is gathered, collated, and analyzed, these first names will
be destroyed, and that age and gender will be the only actual pieces of information used
by the researcher, and that there will be full confidentiality of identity and any data. |
agree that my child will be asked to give verbal assent as a prerequisite to any pilot data-
gathering procedures. | also understand that my child may decide at any point in the pilot
project to withdraw and that, should the participant wish it, any data gathered concerning
my child’s responses will be deleted.

| agree that the information gathered may be used in the doctoral dissertation.

Signature:

Participants are politely requested according to the safeguarding standards and
procedures of The British Horse Society.

Please do not hesitate to contact me at maryanjoyrose@gmail.com or +44 (0)7568541602
with any questions or concerns.



mailto:maryanjoyrose@gmail.com
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APPENDIX D
VERBAL ASSENT FORM FROM PARTICIPANTS IN THE PILOT PROJECT

| am happy to take part in the two-hour equine educational workshop data-gathering pilot
project organised in July 2023. I understand that I will be answering questions in a survey
and that 1 will also be in a small group situation where we will be in discussions together.
In addition, | am aware that | will be able to talk one-on-one with Maryan about my
answers and my ideas, should I wish. I understand that | may decide not to join in before,
during, or after the project and that, if I choose, my contribution will be deleted.
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APPENDIX E

FOCUS GROUP DISCUSSION POWERPOINT PROMPTS

Slide 1:

Who Are Horses?

Bedouin Legend

“And Allah ok a handful of southerly wind,
blew His brearh over it and created the horse.,
He said 1o the magnificent creature,

“I have made thee as no ather
All the weasures of the earth lie berween thy eves,
Thow xhall carry my friends upon thy hack,
Thy saddle shall be the seat of prayers to me.
Thow shall fly without wings,
and conguer without any sword. Oh, horse.”

(StepBystep n.d.: Spicer 2013).

Slide 2: (History Today n.d.)

Where Do Horses Come From?
Prehistoric

Pyrenees cave
Paintings in
Lascaux, France.
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Slide 3:

The Apsaroke Warrior Chief

Slide 4:

War and Peace (Games)

Traditional Mongolian Cavalry




Slide 5:
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Working Relationships Between Horses and
Humans
Bing Videos

JANCN DEAY
Y .-!wu‘-vuﬂhda',

Slide 6:

Understanding Between Horses and Humans
Mr Ed. The Talking Horse

Mr Ed The Talking Horse
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Slide 7:

Horses As Helpers
The Horse and His Boy ( by C.S. Lewis 1954)

* Shasta has just overheard his fisherman father agreeing to sell him to a cruel cavalry officer. He finds Bree,
the officer’s war horse grazing in the moonlight. Shasta learns quickly that Bree isa  talking horse and
together they plan their escape, Bree must teach Shasta how to ride.

Slide 8: (Apple TV 2022)

Horses As Friends
The Boy, the Mole, the Fox and the Horse by
Charlie Mackesy

The Boy, the Mole, the Fox and the Horse
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APPENDIX F
PROFILE OF RESEARCHER

To Inform Parents and Primary Carers from A_ Riding Stables, N_Riding School
and Home Educating Families.

Maryan’s Profile

Maryan Piano is studying for a PhD in Holistic Child and Youth Development at Asia-
Pacific Nazarene Theological College in Manila, Philippines.

She has forty years teaching and learning experience in a number of different countries
(Egypt, U.S.A., U.K., and Spain) with children and young people of various needs and
abilities from primary to university level. Maryan and Larry home educated for twenty
years and ran a small school for the wider community during that time.

Maryan has a bachelor’s degree in philosophy from the University of Warwick, U.K., and
a master’s degree in English literature from Westchester University in Pennsylvania,
US.A.

Returning to working with horses after years raising her family, Maryan is working
towards completion of the British Horse Society Stage 2 Assessment and hopes to go on
to achieve a coaching qualification.

Maryan is wife to Larry, mother of five wonderful grown children, and now a
grandmother. She volunteers at N_ Riding School on a weekly basis and is also a regular
helper at an atrium for Catechesis of the Good Shepherd in Cambridge. Additionally,
Maryan volunteers with Open the Book in local primary schools, and more recently she
has undergone training in Godly Play with a view to starting up a chapter in her home
village.
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APPENDIX G

SCRIPTS OF VIDEOS

The videos functioned to raise awareness, introduce, inform, and ultimately, to invite
participants. The scripts are fairly matched with the video, although there are a few minor
differences.

Video (first section) to introduce and to raise awareness.

Have you ever wondered about all the ways that horses help children? Physically,
socially, emotionally, and mentally and spiritually? This spring and summer, | will be
gathering thoughts, ideas and responses from young people aged 8-17 years old about
how horses affect them. All permissions, informed consents, and verbal assents will be in
place for any data-gathering to begin. A participant may withdraw at any time before,
during, or after the project.

Why do I want to gather data about how horses and ponies can affect children
holistically? We know how the body can be positively helped through equine contact
(Physical therapy treatments incorporating equine movement: a pilot study exploring
interactions between children with cerebral palsy and the horse - PubMed (nih.gov).
There is evidence to support the idea that horses can help children psychologically,
socially, and emotionally (Equine Therapy for Mental Health: Benefits and Things to
Consider (verywellmind.com), but there is little investigation into how the spiritual side
of a child’s life may be encouraged through equine contact. Because I believe that equine
contact can affect children in a truly holistic way, | think that there is room for spiritual
assessment, too.

All world religions and faiths have belief in God or in a higher power. For
example, the First Nations of North America believe in the need for balance between the
physical, mental, emotional, and spiritual (First Nations Perspective on Health and
Wellness (fnha.ca). In Islam, all is one with God; in Allah, the One God.
(https://islamcompass.com/spirituality-in-islam). The Christian faith is founded on the
three-way relationship between Father God, Son Jesus, and Holy Ghost (John 14).

With this in mind, let’s look at whether and how horses and ponies can help
children in spiritual ways.

Video (second section) more information; safeguarding; request for participants
How will I be gathering data?

Through a “shoebox” survey. There will be a chance for each participant to work
on their own with good quality materials in response to some questions about their
experiences with horses and ponies and what they think about how horses can affect their
lives. This activity should last about half an hour to forty-five minutes. The participants
will be asked to talk about their work and this one-on-one interview will be audio-


https://pubmed.ncbi.nlm.nih.gov/34488800/
https://pubmed.ncbi.nlm.nih.gov/34488800/
https://www.verywellmind.com/equine-therapy-mental-health-treatment-4177932
https://www.verywellmind.com/equine-therapy-mental-health-treatment-4177932
https://www.fnha.ca/wellness/wellness-for-first-nations/first-nations-perspective-on-health-and-wellness
https://www.fnha.ca/wellness/wellness-for-first-nations/first-nations-perspective-on-health-and-wellness
https://islamcompass.com/spirituality-in-islam
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recorded, subject to consent and verbal assent. This could be five to fifteen minutes in
length.

Through a focus group discussion involving up to eight participants, film clips,
and pictures, as well as role play and listening activities. These will be used to prompt
ideas and conversation within the group. This session will last about half an hour for
younger groups and forty-five minutes for older groups. These discussions will be audio-
recorded, all subject to consent with verbal assent.

The data-gathering session will be two hours in length. At any time, a participant
may choose not to continue with the shoebox survey, focus group discussion, or
individual conversation and, if they wish, their data will be disregarded.

Safeguarding

When children work with horses and go riding, they wear personal protective
equipment (PPE). Their involvement with horses is a voluntary activity. Likewise, when
children take part in a data-gathering event, they do so voluntarily, and they have
protections in place to make sure that they are kept safe. Informed consent from the
primary carer alongside verbal assent from the participant is a prerequisite to taking part
in this project. A participant may withdraw at any time before, during, or after the project
and, in that instance, if desired, all relevant data will be deleted.

Request for participants

Now that you have heard about the details of my hopes for data gathering, please
consider giving consent for your child to participate in the project. You may get in touch
with me via WhatsApp or by telephone or email, or indeed, come and speak to me. |
would be very glad to meet you and answer any further questions or just have a chat. |
will be very happy to send you the relevant consent form and the verbal assent script
form, and I can do this online or as a hard copy. | really look forward to meeting up and
working with you and your children. Thank you so much for taking the time to think
about this project.

Maryan Piano, PhD Candidate, Asia Pacific Nazarene Theological Seminary, Manila,
Philippines.

+44 (0)7568541602

Email: maryanjoyrose@gmail.co



mailto:maryanjoyrose@gmail.com

APPENDIX H

SIGNED PERMISSION TO USE THE SITE

from the owner and manager at A_ Riding Stables to conduct a data-gathering project.
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APPENDIX |
SCRIPT OF VERBAL PERMISSION

to use the site to conduct an equine educational workshop data-gathering project from the
programme manager at N_ Riding School.

NAME
DATE
CENTRE

L , programme manager at N_Riding School, give my
verbal assent to Maryan Piano to conduct data-gathering on the premises. Maryan may
use the school room, kitchen and bathroom facilities for participants, families, and
assistants.

| understand that there will be two consecutive Saturdays in June for the data-gathering
events which will take place for two hours in the morning and two hours in the afternoon,
and that there will be up to four groups of participants, one group for each of the four
sessions.

Verbal Consent Audio File from Anna Sylvester:
https://1drv.ms/v/s!AInVAA4DQzKIVIG2XN1TiMHs _4uO?e=Vw0gh3



https://1drv.ms/v/s!AjnV4A4DQzKlviG2XN1TiMHs_4uO?e=Vw0gh3
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APPENDIX J
EQUINE EDUCATIONAL WORKSHOP

Flyer to A_Riding Stables Families

S

<

A_ Riding Stables

Polite request for participants in a research project to find out how contact with
horses and ponies can affect children positively - not only physically but also
emotionally, intellectually, and spiritually - heart, mind, and soul well-being!

The activity will be on a small focus group basis.

All permissions, parental consents, and participant assents will be sought and signed off

beforehand. Please feel free to check with A_ Riding Stables and/or with me if

you have any questions.

e _F s e v
Contact:
Maryan Piano, PhD candidate, (APNTS)
2, New River Green, Exning, Newmarket, CB8 7HS
#07568541602

maryanjoyrose@gmail.com.
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APPENDIX K

EQUINE EDUCATIONAL WORKSHOP

Flyer to families involved in afterschool classes at N_ Riding School.

Activities for young people aged 7-13 years during a two-hour session to inspire
reflection and engagement.

Methods based on the work of Dr Maria Montessori will be used to encourage
interaction and confidence. This will include time and space for independent thinking and
wondering.

The sessions are free to all young people between the ages specified and who
have regular contact with horses and ponies. The focus will be on participation in
Maryan’s data-gathering project, which is looking at children and empathetic equine
contact and how this may help holistic wellbeing.



APPENDIX L
EQUINE EDUCATIONAL WORKSHOP

Flyer to Home Educating Families
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whose children are riding and working with ponies in the Ely area, Cambridgeshire

e

(¢

Home Educating Riding Families in Ely Area

Polite request for participants in a data gathering project to find out how contact with
horses and ponies can affect children positively - not only physically but also
emotionally, intellectually, and spiritually - heart, mind, and soul well-being!

The activity will be on a small focus-group basis.

All parental consents, and participant assents will be sought and signed beforehand.
Please feel free to check with me if you have any questions.

e

|\J ot rre T s Tt
Contact:
Maryan Piano, PhD candidate, (APNTS)
2, New River Green, Exning, Newmarket, CB8 7HS

+44 (0)7568541602 maryanjoyrose@gmail.com.

Participants are politely requested according to safeguarding standards and procedures of

The British Horse Society.



APPENDIX NEW_M

IRB NOTIFICATION APPROVAL AND PERMIT

DEPARTMENT
Asia-Pacific Nazarene Theological
Seminary
Ortigas Avenue Extension, Kaytikling
Taytay 1920, Rizal, Philippines

NOTIFICATION OF REVIEW APPROVAL
April 29, 2023
Piano, Maryan
maryanjoyrose@gmail.com

Protocol Title: “CHILDREN (7-13 YEARS) AND EMPATHETIC EQUINE
CONTACT AND HOW THIS MIGHT FACILITATE RELATIONSHIPS WITH
GOD, OTHERS, AND THEMSELVES: A MIXED METHOD STUDY.”

Protocol#: AR-023

IRB Review Date: October 5, 2022
Effective Date: April 29, 2023
Expiration Date: April 29, 2024
Review Type: Expedited Review
Review Action: Approved

The IRB made the following determinations:

* Waivers: Waiver of informed consent documentation

» Other Documentations: All necessary attachments submitted
* Risk Determination: No greater than minimal risk

Please contact me at cingsian.thawn@apnts.edu.ph if you have any questions.

Sincerely,

Miss Cing Sian Thawn
Director of Research
Asia-Pacific Nazarene Theological Seminary

235



236

APPENDIX N

INFORMED CONSENT FORM FOR PRIMARY CARERS OF CHILD
PARTICIPANTS FROM A_ RIDING STABLES

in the equine educational workshop data-gathering project of Maryan Piano.

Name:

Date:

| understand the description of the doctoral dissertation research project of Maryan Piano
and have had the opportunity to ask and receive answers to any questions regarding the
data-gathering process. | understand that the equine educational workshop data-gathering
event will be of two hours in length.

| have been informed that the group discussions and the one-on-one interviews will be
audio-recorded for data analysis. | give consent for my child to be a participant in the
survey, the focus group discussion, and any one-on-one interviews which the participant
might instigate. | am aware that first names will be used during the data-gathering, but
that after the data is gathered, collated, and analyzed, these first names will be destroyed,
that age and gender will be the only actual pieces of information used by the researcher,
and that there will be full confidentiality of identity and any data gathered. | agree that
my child be asked to give verbal assent as a prerequisite to any data-gathering
procedures. | also understand that my child may decide at any point in the project to
withdraw and that, should the participant wish it, any data gathered concerning my
child’s responses will be deleted.

| agree that the information gathered will be used in the doctoral dissertation.

Signature:

Participants are politely requested according to safeguarding standards and procedures of
A_Riding Stables, Suffolk, and the British Horse Society.

Please do not hesitate to contact me at maryanjoyrose@gmail.com or +44 (0)7568541602
with any questions or concerns.



mailto:maryanjoyrose@gmail.com
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APPENDIX O

VERBAL ASSENT SCRIPT

to be used to ask participants to give their assent to being part of an equine educational
workshop data-gathering project conducted by Maryan Piano

NAME:
AGE:
CENTRE:
DATE:

| agree to be part of the shoebox data-gathering project, and I am ready to work with the
shoebox activities and afterwards to take part in a small group discussion, which | realize
will last about two hours on a day yet to be organised. | understand about the optional
one-to-one conversation as a follow up to my work with the shoebox activities and with
the group discussion, and | am fine with taking part. | agree to be audio-recorded as part
of the one-to-one conversation with Maryan.
| understand that | may withdraw from the project at any time and that, should | wish it,
all of my data which may have been gathered will be deleted.
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APPENDIX P
INFORMED CONSENT FORM TO BE USED FOR PRIMARY CARERS

For Their Children At N_Riding School and for Home Educating Families
to participate in the free Equine Educational Workshop
of Maryan Piano.

Name:
Date:

| understand the description of the doctoral dissertation research project of Maryan Piano
and have had the opportunity to ask and receive answers to any questions regarding the
data-gathering process. I understand that the Equine Educational Workshop event will be
of a two and a half-hours duration.

| give consent for my child to be a participant in the survey, the focus group discussion,
and any one-on-one interviews which the participant might instigate and agree that my
child will be audio-recorded. | am aware that first names will be used during the
workshop but that there will be full confidentiality of identity. | agree that my child will
be asked to give verbal assent as a prerequisite to joining in. I also understand that my
child may decide at any point to withdraw from the workshop.

Signature:

Participants are politely requested according to the safeguarding standards and
procedures of The N_ Riding School (NRS) and The British Horse Society. The
individual safe-guarding procedures of the participants’ schools are mentioned as an
added surety. Although the workshops are not commissioned by NRS, consent is given to
conduct the workshops on the premises. The workshops are entirely optional. All the staff
at NRS are DBS checked. Maryan is DBS checked through NRS. The technician, Larry
Piano, is DBS checked but not with NRS. I will mention this in the risk assessment on the
day.

Please do not hesitate to contact me at maryanjoyrose@gmail.com or +44 (0)7568541602
with any questions or concerns.
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SUB-OBJECTIVES AND RESEARCH QUESTIONS

Table 9. Research Questions and References with Research Instruments
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Research Questions

References

Research instrument used to
answer the RQ

1. Could social, mental,
and emotional wellbeing
result from empathetic
contact with Equus, and
could this lead to greater
resilience, confidence, and
self-efficacy for a child?

Hemingway 2020;
White-Lewis, 2019, 58-
67; Mickelsson 2019, 1,
3; Eller 2019, 10-12, 87;
Adams et al. 2015, 3;
Hauge et al. 2014.

Equine contact (EQ)

Shoebox questionnaire (SBQ):
2-7, 10, 13-15.

Artwork (A)

Focus Group discussion
(FGD): 5-11, 15, 16.
Observation checklist (OC)

2. In what ways do space,
process, imagination,
relationship, intimacy,
and trust (S.P.I.LR.L.T.)
(Nye 2009, 41-52)
encourage relational
consciousness, that is,
awareness of oneself,
others, and God through
relationship?

Nye 2009, 41-56. Eller
2019, 28.

EQ

SBQ: 1-3, 5-10, 13 -19.
FGD: 6,8, 9, 10, 11, 13, 14,
16.

3. Could a child be
enabled through
empathetic equine contact
where the criteria of
S.P.LR.L.T. are
implemented to achieve
some transcendence of
difficulty and some
capacity to meet
challenges positively?

Haig and Skinner 2022,
9-11; Escobar 2019, 37;
Mickelsson 2019, 3, 6;
Eller 2019, 78; Adams et
al. 2015, 55; Frederick,
Hatz, and Lanning 2015.

SBQ: 4, 8, 10, 13, 14, 15, 18.
FGD: 10, 11, 15, 16.
oC

4. What kinds of
experiences with horses
do children have which
could help them
spiritually?

Mickelsson 2019, 5;
Escobar 2019, 26, 27, 33,
36, 40; Adams et al.2015,
61-65.

SBQ: 14-16, 18, 19.
FGD: 1,2,3,4,5, 8, 10, 13, 14,
16.




5. What qualities of the
horse do children
experience which help
them to become more
relationally conscious?

Hemingway 2020;
Escobar 2019, 26, 27,
Adams et al. 2015,1,2;
Hauge et al. 2014.

SBQ: 1,2,3,4,6,7,9,11,12,17.

FGD: 1-5, 7,9,10,14, 16.
oC
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6. What qualities do
children have which help
them become more
relationally conscious
through empathetic equine
contact?

Mickelsson 2019, 4-6.
Escobar 2019, 36, 40.

SBQ: 1-10, 13, 15, 18.
FGD: 2,3,5,6,8,09, 11, 16.
oC




Table 10. Sub-objectives, Research Questions and Instruments Used

Sub-objectives

Research questions

Research instrument used

1. To determine whether
empathetic equine contact
could facilitate social,
mental, and emotional
wellbeing, leading to
resilience, confidence,

1. Could social, mental,
and emotional wellbeing
result from empathetic
contact with Equus and
could this lead to greater
resilience, confidence,

EQ

SBQ: 2-7, 10, 13-15.
A

FGD: 5-11, 15, 16.

process, imagination,
relationship, intimacy,
and trust (S.P.I.LR.L.T.)
(Nye 2009, 41-52) can be
a way to experience
relational consciousness,
that is, to become aware
of oneself, others, and
God through relationship,
for selected children.

space, process,
imagination, relationship,
intimacy, and trust
(S.P.LLR.L.T.) (Nye 20009,
41-52) encourage
relational consciousness,
that is, awareness of
oneself, others, and God
through relationship?

and self-efficacy for and self-efficacy for a ocC
selected children. child?
2. To know how space, 2. In what ways did EQ

SBQ: 1-3, 5-10, 13 -19.

FGD: 6, 8, 9, 10, 11, 13,
14, 16.

3. To explore whether
empathetic equine
contact can offer a
chance for spiritual
wellbeing through
relational consciousness,
encouraging both
transcendence of
difficulty and capacity to
meet challenges
positively for selected
children.

3. Could a child be
enabled through
empathetic equine contact
where the criteria of
S.P.LR.L.T. are
implemented to achieve
some transcendence of
difficulty and some
capacity to meet
challenges positively?

SBQ: 4, §, 10, 13, 14, 15,
18.

FGD: 10, 11, 15, 16.

oC

4. To identify what kinds
of experiences selected
children may have whilst

4. What kinds of
experiences with horses
did children have which

SBQ:14-16, 18, 109.
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being with horses that
could help them
spiritually.

could help them
spiritually?

FGD: 1, 2, 3,4, 5, 8, 10,
13, 14, 16.

oC

5. To determine which
qualities of the horse can
encourage relational
consciousness that
selected children
experience.

5. What qualities of the
horse did children
experience which helped
them to become more
relationally conscious?

SBQ:1,2,3,4,6,7,9, 11,
12, 17.

FGD: 1-5, 7,9, 10, 14, 16.

oC

6. To understand which
qualities selected
children possess which
make it more likely that
they will experience
relational consciousness
through empathetic
equine contact.

6. What qualities did
children have which
helped them become more
relationally conscious
through empathetic
equine contact?

SBQ: 1-10, 13, 15, 18.

FGD: 2,3,5,6, 8, 9, 11,
16.

oC
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FREQUENCIES OF RESPONSES
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SBQ

Frequency

[sbgql MCQ] - How would you describe
your experience, working with horses and
ponies, at ----------- (name of riding stables
or another site).

Enjoyable

Outstanding

very good

Alright

Adventurous

Amazing

so fun

[sbg2 MCQ] - When you look at a horse,
how does this make you feel?

Happy

Fascinated

Awestruck

Curious

fun

loved and at ease

IR

[sbg3 MCQ] - Think about a particular
horse or pony which you have got to know.
How would you describe the character of
this particular horse at your riding
school?

calm

=
o

kind

sensitive

fast

gentle

amazing

difficult

fun

knowledgeable

silly

understanding

RlRRRrRrRrIN N o
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[sbg4 MCQ] - What are your strongest
memories with your pony or horse?

friendship

love

funny

bond

calm

fear

humorous

sometimes annoyance

A LN )

[sbg5 MCQ] - How do you listen to and
talk (communicate) with your pony or
horse?

as a friend

with command

laughingly

lovingly

cautiously

R INIDN

[sbg6 MCQ] - Do you feel that you
understand your pony or horse?

sometimes

very well

always

we don’t always see eye to eye but we love
each other so we manage

Joy

[sbq7 MCQ] - What level of
understanding do you feel that you have
with your pony or horse?

fairly good

excellent

high

very good

N|w|ol

1 feel like when I’'m upset being with my
horse makes me feel happy and like the horse
really knows how I feel) "fairly good,
reiterating | have a good understanding of
horses”
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fairly good. 1 feel like I often have a good
understanding with my horse but I don’t
always understand everything

happy

lucky

really happy

L

Responses to [sbg8] - When you are with
your pony or horse, how do you feel in
your body (physically), in your mind
(mentally), in your heart (emotionally),
and in your soul (centre of your being).

Body

Heart

Soul

=
a

Weaker

Stronger

Healthy

Tired

Lively

No Difference

Outlier

NOOIO|O01|©O|F

OINWOlw

O|O|WIO|IN|N|O

~lOo|pk|ojmio|Z

[sbq9 MCQ] - What emotions or
personality traits have you noticed that
your pony or horse has experienced?

joy

[EY
o

kindness

[EY
o

friendliness

happiness

impatience

curiosity

contentment

fear

Crossness

sometimes a bit of resistance

R INDNBOTO| O

[sbgl0 MCQ] - When you are with your
pony or horse, how do you act towards
others around you?

kindly

carefully

trustingly

calmly

N O |©
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suspiciously 2
protectively 1
[sbgqll MCQ] - In the U.K., horses and

ponies have traditionally helped

humankind with farming, mining,

transport, and war. What are some of the
most important purposes that horses and
ponies have today?

sport and games 12
law and order (police fire and rescue) 6
competition (racing and dressage) 4
pony club 3
tourism 2
agriculture 1
helping with mental health 1
pets 1
pomp and ceremony 1
some horses help with therapy 1
tourism (maybe) 1
[sbgql2 MCQ] - What do you think are the
most likely environments that horses and
ponies will experience in the future?

racing and competition 8
wild and free 7
working with and for humans 7
extinction 2
for horses to be free 1
neglect 1
[sbql3 MCQ] - What do you feel when

you are working with a horse or pony?
happiness 15
joy 9
kindness 8
friendliness 4
curiosity 4
fear 2

[sbql4 MCQ] - How could a relationship
with a horse or pony help a young person?
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friendship

working together

love

understanding

caring

mutual caring

yes, it can help

working with a horse is a good thing to do as
a young person, as you have to learn to
communicate with someone who can’t speak
your language or can’t speak at all

[sbql5 MCQ] - Is it possible that horses
and ponies have souls — that is, a part of
them which is not physical?

happy

fear

free in heaven

had a good time but has to say goodbye

i had a good one

AL

it has been a happy one in the field eating the
grass, being ridden in the forest, and having a
nice place to live

it was great with my owner, | love her

no idea

sad

scared

RlRRR-

that he enjoyed his life on earth had many
memorable moments

-

that his life on earth was very enjoyable fun

-

that my owner was kind, caring, loving,
curious, we always worked together - but i
don’t know why he or she shut me in a house

that they had a good life, they were happy

that they liked it

that they loved their owners a lot

that they loved, enjoyed it

RlR R

that they were the best pony ever, the best
pony | could have asked for

-

friendliness and happiness

i had a good life running freely with my
friends
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[sbql6 MCQ] - When your pony finally
gets to heaven, what will they say about
their life on earth?

[sbql7 OEQ)] - How could young people
learn about themselves from horses and
ponies?

by thinking of their pony before themselves | 12
by having courage 8
by listening to their pony 8
by having courage - she added | like my

pony to be with 1
by learning to have responsibilities 1
can learn about their own personalities with
horses and ponies 1
friendship and fun 1
having fun with horses and by caring for

them 1
memories with a horse or pony 1
that they love horses 1
they help you a lot 1
yes 1
young people could learn about themselves
through being with horses Bella said that

young people can learn through being with a
horse by doing a lot of things if they try 1

GRACE: and she also spelt out the word
"love" with a blue heart alongside. Grace
drew a girl with very long arms stretching
out around her horse’s neck. The horse was
leaning into the girl with its head against the
girl who looked like Grace. Lots of blue
marker pen hearts bubbled up from where the
girl’s head and the horse’s head were
touching (Appendix P Figure 24)

[sbql8 MCQ)] - Draw or paint (or both) a
picture which shows how you feel about
your personal experience with a horse or

pony.
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APPENDIX S

COSTS OF THE PROJECT

The costs of conducting the data-gathering included paying for recording
equipment, paper for permissions, and consent forms, fuel for getting to the various sites,

and materials for the shoeboxes.

Table 11. Proposed Budget for Research Project

Particulars Amount
Paper and printing £100
Video for PPT and audio equipment £100
Fuel £150
Refreshments £50
Shoebox materials £50
Total Costs £550




250

REFERENCE LIST

Adams, Cindy, Cheryl Arratoon, Janice Boucher, Gail Cartier, Darlene Chalmers, Colleen Anne
Dell, Debra Dell, Dominique Dryka, Randy Dncan, Kathryn Dunn, Carol Hopkins, Loni
Longclaws, Tamara MacKinnon, Ernie Sauve, Serene Spence, and Mallory Wuttunnee.
2015. “The Helping Horse: How Equine Assisted Learning Contributes to the Wellbeing
of First Nations Youth in Treatment of Volatile Substance Misuse.” Human Animal
Interact Bulletin 1, no. 1 (June): 52-75. Accessed July 8, 2022. PMID: 26793794;
PMCID: PMC4716821

Adler, Kristin, Sanna Salanterd, and Maya Zumstein-Shaha. 2019. “Focus Group Interviews in
Child, Youth, and Parent Research: An Integrative Literature Review.” International
Journal of Qualitative Methods 18 (January-December). Accessed October 28, 2022.
https://doi.org/10.1177/1609406919887274.

Akers, Liz. 2019. "Equus: Assess, Horses, and Zebras.” Animal Diversity Web. Accessed June
24, 2024 at https://animaldiversity.org/accounts/Equus/

Alamy. 2021. “A Photograph of Wild Horses at Rhossili Bay, on the Gower Peninsula, Wales,
U.K. by Elizabeth Foster.” Alamy, May 1, 2021. Accessed July 22, 2024.
https://www.alamy.com/a-photograph-of-wild-horses-at-rhossili-bay-on-the-gower-
peninsula-wales-uk-image425129749.html.

Alcock, Anne. 1973. The Love of Horses. London: Octopus Books Ltd.

Alford, C. Fred. 2017. “Martin Buber: I and Thou, dialogue or touch?” God Blog, September 16,
2017. Accessed May 20, 2024. https://godblog.org/martin-buber-i-and-thou/ .

Almasloukh, Khalid Bandar. 2022. “Equine-Assisted Activities and Therapies: State-of-the-Art
Review.” Nursing Science Quarterly 35, no. 1 (December): 92-100. Accessed March 17,
2023. https://doi.org/10.1177/08943184211051367.

APA. n.d. “Resilience.” American Psychological Association. Accessed June 24, 2024.
https://www.apa.org/topics/resilience.

Appleby Horse Fair. n.d. “Appleby Horse Fair.” Accessed August 5, 2024.
https://applebyfair.org/.

Apple TV. 2019. “The Boy, the Mole, the Fox and the Horse.” December 9, 2022. Official
Trailer, 1:08. Accessed March 9, 2023.
https://www.youtube.com/watch?v=Fbdem4g_LEc.


https://doi.org/10.1177/1609406919887274
https://animaldiversity.org/accounts/Equus/
https://godblog.org/martin-buber-i-and-thou/
https://doi.org/10.1177/08943184211051367

251

Apted, Michael. 2006. “Amazing Grace.” Movie, 1 hr., 58 min. Accessed March 23, 2023.
https://www.imdb.com/title/tt0454776.

Army. n.d. “Ist Military Working Dog Regiment.” Accessed July 23, 2024.
https://www.army.mod.uk/learn-and-explore/about-the-army/corps-regiments-and-
units/royal-army-veterinary-corps/1st-military-working-dog-regiment/.

Artsy. n.d. Charles Ferdinand Wimar: The Captive Charger, 1854. Painting. Accessed June 10,
2024. https://www.artsy.net/artwork/charles-ferdinand-wimar-the-captive-charger.

Assistance Dogs UK. n.d. “Life-changing; Life-saving.” Assistance Dogs UK. Accessed July 23,
2024. https://www.assistancedogs.org.uk/.

Bachi, Keren. 2013. “Application of Attachment Theory to Equine-Facilitated Psychotherapy.”
Journal of Contemporary Psychotherapy 43 (March):187-96. Accessed July 8, 2022.
https://link.springer.com/article/10.1007/s10879-013-9232-1.
https://doi.org/10.1007/s10879-013-9232-1

Banham, Becky. n.d. “Equine Therapy.” Counselling Directory. Accessed July 18, 2024.
https://www.counselling-directory.org.uk/equine-assisted-
therapy.html#whatisequinetherapy .

Bans-Akutey, Anita, and Benjamin Makimilua Tiimub. 2021. “Triangulation in Research.”
Academia Letters, August 2021. Accessed March 5, 2023.
https://www.researchgate.net/publication/354268603_Triangulation_in_Research.

Barker, Irena. 2024. “Could a four-day week work in schools?” TES Magazine, March 20, 2024.
Accessed July 18, 2024. https://www.tes.com/magazine/teaching-learning/general/four-
day-school-week-flexible-working.

BBC News. August 7, 2024. “Why are there riots in the U.K? Why are there riots in the UK and
where are they taking place? - BBC News Accessed February 13, 2025.

Beckers, Tom, Dirk Hermans, Iris Lange, Laura Luyten, Sarah Scheveneels, and Bram Vervliet.
2023. “Understanding Clinical Fear and Anxiety Through the Lens of Human Fear
Conditioning.” Nature Reviews Psychology 2: 233-45. Accessed July 12, 2023.
https://doi.org/10.1038/s44159-023-00156-1 .

Berryman, Jerome. 2013. The Spiritual Guidance of Children: Montessori, Godly Play, and the
Future. New York: Morehouse Publishing.

BHS. n.d. “Changing Lives Through Horses.” The British Horse Society. Accessed July 9, 2022.
https://www.bhs.org.uk/changinglivesthroughhorses.


https://www.imdb.com/title/tt0454776
https://link.springer.com/article/10.1007/s10879-013-9232-1
https://doi.org/10.1007/s10879-013-9232-1
https://www.counselling-directory.org.uk/equine-assisted-therapy.html#whatisequinetherapy
https://www.counselling-directory.org.uk/equine-assisted-therapy.html#whatisequinetherapy
https://www.researchgate.net/publication/354268603_Triangulation_in_Research
https://www.tes.com/magazine/teaching-learning/general/four-day-school-week-flexible-working
https://www.tes.com/magazine/teaching-learning/general/four-day-school-week-flexible-working
https://www.bbc.co.uk/news/articles/ckg55we5n3xo
https://www.bbc.co.uk/news/articles/ckg55we5n3xo
https://doi.org/10.1038/s44159-023-00156-1
https://www.bhs.org.uk/changinglivesthroughhorses

252

——— “Funding and Support.” The British Horse Society. Accessed July 18, 2024.
https://www.bhs.org.uk/careers-recreational-awards/funding-and-support/.

Bible Society. n.d. “Open the Book.” Bible Society. Accessed July 18, 2024.
https://www.biblesociety.org.uk/get-involved/open-the-
book/?source_code=99012_openthebook.net.

Bizub, Anne. L., Ann Joy, and Larry Davidson. 2003. ““It’s like being in another world’:
Demonstrating the Benefits of Therapeutic Horseback Riding for Individuals with
Psychiatric Disability.” Psychiatric Rehabilitation Journal 26, no. 4: 377-84. Accessed
July 19, 2024. https://doi.org/10.2975/26.2003.377.384.

BMA. n.d. “Autism Spectrum Disorder.” British Medical Association.
https://www.bma.org.uk/what-we-do/population-health/improving-the-health-of-specific-
groups/autism-spectrum-disorder.

The Book of Common Prayer. 1662. “Holy Communion from the Book of Common Prayer.”
Accessed June 18, 2024. https://www.churchofengland.org/sites/default/files/2019-
10/the-book-of-common-prayer-1662.pdf.

Bosman, Alison. 2021. “Water Buffalo Facts: Discover an Important Asian Domestic Animal.”
Active Wild, April 23, 2021. Accessed August 5, 2024.
https://www.activewild.com/water-buffalo.

Brewster, Dan. 2011. Child, Church, and Mission. Penang, Malaysia: Compassion International.

Britannica. n.d. “World Heritage Site.” History and Society. Accessed June 17, 2024.
https://www.britannica.com/topic/World-Heritage-site/The-international-conservation-
movement.

BHMA. n.d. “What is holistic healthcare?”” British Association for Holistic Medicine and
Healthcare. Accessed July 18, 2024. https://bhma.org/about-us/what-is-holistic-
healthcare/ .

Bronfenbrenner, Urie. 1979. The Ecology of Human Development. Boston: Harvard University
Press.

Buber, Martin. 2000. I and Thou. Translated by Ronald Gregor Smith. New York: Scribner
Classics.

Buckley, Gabe. 2020. “Water Buffalo.” Biology Dictionary, July 9, 2020. Accessed June 21,
2024. https://bioclogydictionary.net/water-buffalo/#google vignette.



https://www.bma.org.uk/what-we-do/population-health/improving-the-health-of-specific-groups/autism-spectrum-disorder
https://www.bma.org.uk/what-we-do/population-health/improving-the-health-of-specific-groups/autism-spectrum-disorder
https://www.activewild.com/water-buffalo
https://bhma.org/about-us/what-is-holistic-healthcare/
https://bhma.org/about-us/what-is-holistic-healthcare/
https://biologydictionary.net/water-buffalo/#google_vignette

253

Burgon, Hannah Louise. 2011. “*Queen of the World’: Experiences of ‘At-risk’ Young People
Participating in Equine-assisted Learning/Therapy.” Journal of Social Work Practice 25,
no. 2 (June): 165-83. Accessed July 9, 2022.
https://www.researchgate.net/publication/233719331_'Queen_of_the world'_Experiences
_of ‘at-risk’_young_people_participating_in_equine-assisted_learningtherapy.
https://doi.org/10.1080/02650533.2011.561304

Busby, John. 2004. Drawing Birds. London: Bloomsbury Publishing in association with RSPB.

Cambridge Dictionary. n.d. “Withers.” Dictionary. Accessed July 15, 2024.
https://dictionary.cambridge.org/dictionary/english/withers.

Campbell, Steve, Melanie Greenwood, Sarah Prior, Toniele Shearer, Kerrie Walkem, Sarah
Young, Danielle Bywaters, and Kim Walker. 2018. “Purposive Sampling: Complex or
Simple? Research Case Examples.” Journal of Research in Nursing 25, no. 8
(December): 652-61. Accessed March 5, 2023.
https://doi.org/10.1177/1744987120927206.

Casella, Carly. 2019. “Stone Age Artists Were Inexplicably Mesmerised by Horses, Millennia
Before Domestication.” Science Alert, November 19, 2019. Accessed July 14, 2024.
https://www.sciencealert.com/for-some-curious-reason-stone-age-artists-were-crazy-
about-horses.

Catechesis of The Good Shepherd UK. n.d. Home. Accessed July 18, 2024.
https://www.cgsuk.org/.

Catterton Allen, Holly, ed. 2008. Nurturing Children’s Spirituality: Christian Perspectives and
Best Practices. Eugene, OR: Cascade Books.

Cervantes, Miguel de. 1986. Don Quixote de la Mancha. Translated by Tobias Smollet. London:
Andre Deutsch Limited.

Charron, Marie-Celine. 2019. “No Perfect Answer: Is it First Nations, Aboriginal or
Indigenous?” National, March 6, 2019. Accessed March 28 2023.
https://www.national.ca/en/perspectives/detail/no-perfect-answer-first-nations-aboriginal-
indigenous.

Cherry, Kendra. n.d. “APA Code of Ethics: Principles, Purpose, and Guidelines.” VeryWell
Mind. Accessed March 2, 2023. https://www.verywellmind.com/apa-ethical-code-
guidelines-4687465.

Cherry, Kendra. 2023. “A Comprehensive Guide to the Bronfenbrenner Ecological Model.”
VeryWell Mind, August 16, 2023. Accessed July 9, 2024.
https://www.verywellmind.com/bronfenbrenner-ecological-model-7643403.


https://www.researchgate.net/publication/233719331_'Queen_of_the_world'_Experiences_of_'at-risk'_young_people_participating_in_equine-assisted_learningtherapy
https://www.researchgate.net/publication/233719331_'Queen_of_the_world'_Experiences_of_'at-risk'_young_people_participating_in_equine-assisted_learningtherapy
https://doi.org/10.1080/02650533.2011.561304
https://doi.org/10.1177/1744987120927206
https://www.sciencealert.com/for-some-curious-reason-stone-age-artists-were-crazy-about-horses
https://www.sciencealert.com/for-some-curious-reason-stone-age-artists-were-crazy-about-horses
https://www.national.ca/en/perspectives/detail/no-perfect-answer-first-nations-aboriginal-indigenous
https://www.national.ca/en/perspectives/detail/no-perfect-answer-first-nations-aboriginal-indigenous
https://www.verywellmind.com/apa-ethical-code-guidelines-4687465
https://www.verywellmind.com/apa-ethical-code-guidelines-4687465

254

. n.d. “What Causes Learned Helplessness?” Verywell Mind. Accessed March 23, 2023.
https://www.verywellmind.com/what-is-learned-helplessness-2795326.

Chi-Kin Lee, John. 2022. “Children’s Life and Spirituality Development and Their Educations:
Sensing, Spaces, and Sources of Influence.” International Journal of Children’s
Spirituality 27, no. 1 (March): 1-9. https://doi.org/10.1080/1364436X.2022.2047280.

Children’s Commissioner. 2023. “Evidence On Pornography’s Influence On Harmful Sexual
Behaviour Among Children.” Children’s Commissioner, May 9, 2023. Accessed August
5, 2024. https://www.childrenscommissioner.gov.uk/resource/pornography-and-harmful-
sexual-behaviour/.

. 2025. “Over A Quarter of a Million Children Still Waiting or Mental Health Support.”
Children’s Commissioner, 7 February 2025. Accessed February 12, 2025.
https://www.childrenscommissioner.gov.uk/blog/over-a-quarter-of-a-million-children-
still-waiting-for-mental-health-support/.

Children’s Hospital of Georgia. 2020. “If Your Child is Afraid of the Dark.” Mental Health.
Accessed July 12, 2024. https://blog.georgiachildrens.org/2020/05/07/if-your-child-is-
afraid-of-the-dark/.

Chilton, Nicola. 2022. “At the UAE’s First Riding School Women are Taking the Reins.” Condé
Nast Traveler, March 3, 2022. Accessed June 21, 2022.
https://www.cntraveler.com/story/at-the-uaes-first-camel-riding-school-women-are-
taking-the-reigns.

Christianity Today. 2023. “N.T. Wright on the Bible’s Most Misunderstood Verse.” November
29, 2023. YouTube video, 52:23. Accessed June 22, 2024.
https://www.youtube.com/watch?v=KxO8UH]BV4E.

Clavell-Bate, Rebecca. 2018. “An Exploration of the Experience and Impact of Equine
Facilitated Learning (EFL) on a Group of Year 5 Children in a Mainstream Primary
School.” EdD diss., Newcastle University. Accessed October 14, 2022.
http://theses.ncl.ac.uk/jspui/handle/10443/4272 .

Cleveland Clinic. 2022. “Equinophobia (Fear of Horses).” Overview. Accessed June 8, 2024.
https://my.clevelandclinic.org/health/diseases/22568-equinophobia-fear-of-horses.

Collins. n. d. “Delinquency.” English. Definitions. Accessed March 23, 2023.
https://www.collinsdictionary.com/dictionary/english/delinquency.

.n.d. “Yearling.” English. Definitions. Accessed June 24, 2023.
https://www.collinsdictionary.com/dictionary/english/yearling

Copsey, Kathryn. 2005. From the Ground Up: Understanding the Spiritual World of the Child.
Oxford: The Bible Reading Fellowship.


https://www.verywellmind.com/what-is-learned-helplessness-2795326
https://doi.org/10.1080/1364436X.2022.2047280
http://theses.ncl.ac.uk/jspui/handle/10443/4272

255

Cornell, Jared. 2022. “Focus Group in Market Research: Types, Examples and Best Practices.”
ProProfs Survey Maker, August 31, 2022. Accessed March 17, 2023.
https://www.proprofssurvey.com/blog/focus-group/.

Crawford, Christa Foster, Glenn Miles, and Gundelina Velazco, eds. 2017. Finding Our Way
through the Traffick: Navigating the Complexities of a Christian Response to Sexual
Exploitation and Trafficking. Oxford: Regnum Books International.

Cunningham, Denise. 2014. “Re-conceptualizing Early Childhood Teacher Education: Enacting
a Paradigm Shift to Bring Developmentally Appropriate Practice to Higher Education.”
Critical Questions in Education 5, no. 1: 52-63. Accessed July 9, 2022. ERIC
(Ebscohost).

Darcy, Peter. 2022. “What The 3 Talking Animals in The Bible Tell Us.” Sacred Windows,
August 2, 2022. Accessed July 16, 2024. https://sacredwindows.com/what-the-3-talking-
animals-in-the-bible-tell-us/.

Daumas, Eugene. 1863. The Horses of the Sahara, and the Manners of the Desert. Translated by
James Hutton. London: Wm. H. Allen and Co.

Dell, Colleen Anne, Darlene Chalmers, Debra Dell, Ernie Sauve, and Tamara MacKinnon. 2008.
“Horse as Healer: An Examination of Equine Assisted Learning in the Healing of First
Nations Youth from Solvent Abuse.” A Journal of Aboriginal and Indigenous Community
Health 6, no. 1: 1063-71.

Delgado, Carla. 2021. “Technology Overuse and the Fear of ‘Digital Dementia’.” Discover,
September 20, 2021. Accessed July 10, 2024.
https://www.discovermagazine.com/health/technology-overuse-and-the-fear-of-digital-
dementia-what-you-need-to-know .

Denton, Zach, and Elizabeth Campbell. 2016. “The Column of Antoninus Pius.” GJCL Classical
Art History, April 2, 2016. Accessed June 17, 2024.
https://gjclarthistory.blogspot.com/2016/04/the-column-of-antoninus-pius.html.

Department for Education. 2021. “Promoting Mental Health and Wellbeing in Schools and
Colleges.” Gov.UK. Accessed June 22, 2024. https://www.gov.uk/guidance/mental-
health-and-wellbeing-support-in-schools-and-colleges#the-importance-of-good-mental-
health-in-schools-and-colleges .

Department for Transport. 2015. “The Highway Code.” GOV.UK., October 1, 2015. Accessed
July 22, 2024. https://www.gov.uk/guidance/the-highway-code/rules-about-animals-47-
t0-58.


https://www.discovermagazine.com/health/technology-overuse-and-the-fear-of-digital-dementia-what-you-need-to-know
https://www.discovermagazine.com/health/technology-overuse-and-the-fear-of-digital-dementia-what-you-need-to-know
https://www.gov.uk/guidance/mental-health-and-wellbeing-support-in-schools-and-colleges#the-importance-of-good-mental-health-in-schools-and-colleges
https://www.gov.uk/guidance/mental-health-and-wellbeing-support-in-schools-and-colleges#the-importance-of-good-mental-health-in-schools-and-colleges
https://www.gov.uk/guidance/mental-health-and-wellbeing-support-in-schools-and-colleges#the-importance-of-good-mental-health-in-schools-and-colleges
https://www.gov.uk/guidance/the-highway-code/rules-about-animals-47-to-58
https://www.gov.uk/guidance/the-highway-code/rules-about-animals-47-to-58

256

Devdiscourse. 2023. “Beyond Gold Medals: Understanding the 5 Circles of Olympic Spirit.”
Devdiscourse, July 13, 2023. Accessed August 1, 2024.
https://www.devdiscourse.com/article/sports-games/2520453-beyond-gold-medals-
understanding-the-5-circles-of-olympic-spirit .

National Centre for Domestic Violence. n.d. “Domestic Abuse Statistics UK.” Accessed July 9,
2024. https://www.ncdv.org.uk/domestic-abuse-statistics-uk.

EAQ. n.d. “Approved Centers.” Equine Assisted Qualifications. Accessed June 22, 2024.
http://lwww.equineassistedqualifications.com/approved-centres/find-a-centre.

Edgar, Bill. 2018. “Where No Oxen Are the Trough is Clean...” Geneva College, August 1,
2018. Accessed June 18, 2024. https://www.geneva.edu/blog/biblical-wisdom/proverbs-
14-4.

Egypt Museum. n.d. “Battle of Kadesh.” Topics. Accessed June 17, 2024. https://egypt-
museum.com/battle-of-kadesh/.

Ellingson, Laura L. 2009. Engaging Crystallization in Qualitative Research: An Introduction.
Los Angeles, CA: Sage Publications.

Eller, Kari F. 2019. “The Trail of Courage: A Mini-Ethnographic Case Study Exploring the
Feasibility and Acceptability of Integrated Equine-Assisted Therapy (IEAT) on Yazidi
Adolescent Girl Wellbeing.” Master’s thesis, University of Nebraska—Lincoln. Accessed
July 9, 2022.
https://digitalcommons.unl.edu/cgi/viewcontent.cgi?article=1337&context=cehsdiss.

Encyclopaedia Britannica. n.d. “On May 2, 1808, by Francisco de Goya.”
https://www.britannica.com/event/Dos-de-Mayo-Uprising#/media/1/2097551/300200.

English Heritage. n.d. “Uffington Castle - White Horse and Dragon Hill.” English Heritage.
Accessed June 17, 2024. https://www.english-heritage.org.uk/visit/places/uffington-castle-
white-horse-and-dragon-hill/.

Ennew, Judith. 2017. “What Role Does Faith and Spirituality Have in caring for Children at Risk
and Other Vulnerable People? How Do We Respond to Those Who Say That We are
Forcing Children to Believe Things Against Their Will?” In Finding Our Way Through
the Traffick: Navigating the Complexities of a Christian Response to Sexual Exploitation
and Trafficking, edited by Christa Foster Crawford and Glenn Miles, and Gundelina
Velazco, 225-34. Oxford: Regnum Books International.

Escobar, Melody. 2019. “Perceived Holistic Benefits of Equine-assisted Therapy Among
Mothers of Children with a Disability: A Pilot Study.” Journal of Spirituality in Mental
Health 23, no. 1: 23-46. Accessed July 9,
2022. https://psycnet.apa.org/doi/10.1080/19349637.2019.1621689.


https://www.devdiscourse.com/article/sports-games/2520453-beyond-gold-medals-understanding-the-5-circles-of-olympic-spirit
https://www.devdiscourse.com/article/sports-games/2520453-beyond-gold-medals-understanding-the-5-circles-of-olympic-spirit
https://digitalcommons.unl.edu/cgi/viewcontent.cgi?article=1337&context=cehsdiss
https://psycnet.apa.org/doi/10.1080/19349637.2019.1621689

257

Essex County Council. n.d. “Equine Assisted Qualifications.” Accessed February 13, 2025.
https://send.essex.gov.uk/search-support-groups-and-activities/equine-assisted-

qualifications .

Equestrian Therapy. n.d. “Equine Therapy for Special Needs.” Equestrian Therapy: Horse
Therapy for Special Needs. Accessed July 23, 2024.
https://www.equestriantherapy.com/equine-therapy-special-needs/#google_vignette.

Equisquad. 2015. “LLOYDS BANK Black Horse.” October 18, 2015. Video, 1:30. Accessed
March 9, 2023. https://www.youtube.com/watch?v=4HTMa2v5QUO.

Ettekal, Andrea. Joseph Mahoney. 2017. “Ecological Systems Theory.” In The Sage
Encyclopedia of Out-of-School Learning, edited by Kylie Peppler, 239-41. Thousand
Oaks, CA: SAGE Publications, Inc. Accessed June 24, 2023.
https://www.researchgate.net/publication/316046039_Ecological_Systems_Theory.

Evans, Robert C. n.d. “The Donut Man.” Facebook. Accessed October 13, 2022.
https://www.facebook.com/TheRealDonutMan/.

Evans, Debra. n.d. “A Day in the Life: Meet the Horses Who Change Lives.” British Horse.
Accessed November 19, 2024. https://www.bhs.org.uk/.

Exline, Julie. J., David F. Bradley, Kenneth I. Pargament, Daryl R. Van Tongeren, Joshua A.
Wilt, Nick Stauner, and C. Nathan De Waal. 2020. “Pulling away from Religion:
Religious/Spiritual Struggles and Religious Disengagement Among College Students.”
Psychology of Religion and Spirituality 14, no. 3. (August): 300-11. Accessed June 24,
2024. https://doi.org/10.1037/rel0000375 .

Fabris, Matteo Angelo, Christiane Lange-Duttner, Monica Shiakou, and Claudio Longobardi.
2023. “Editorial: Children’s Drawings: Evidence-Based Research and Practice.”
Frontiers in Psychology 14 (July). Accessed July 22, 2024.
https://doi.org/10.3389/fpsyg.2023.1250556.

Faust, Katie. 2021. Them Before Us: Why We Need a Global Children’s Rights Movement. New
York: Post Hill Press.

Fisher, John. W. 2004. “Feeling Good, Living Life: A Spiritual Health Measure for Young
Children.” Journal of Beliefs and Values 25, no. 3: 307-15. Accessed June 24, 2024.
https://doi.org/10.1080/1361767042000306121.

Fitzgerald, Sunny. 2019. “The Secret to Mindful Travel: A Walk in the Woods.” National
Geographic, October 19, 2019. Accessed June 11, 2024.
https://www.nationalgeographic.com/travel/article/forest-bathing-nature-walk-health.


https://send.essex.gov.uk/search-support-groups-and-activities/equine-assisted-qualifications
https://send.essex.gov.uk/search-support-groups-and-activities/equine-assisted-qualifications
https://www.youtube.com/watch?v=4HTMa2v5QU0
https://www.facebook.com/TheRealDonutMan/
https://doi.org/10.1037/rel0000375

258

Fleetwood, Kirstie. J. 2016. “We Are All Learning from the Horse: An Investigation of
Practitioners’ Experiences of Offering Equine Assisted Psychotherapy.” PsychD diss.,
University of Surrey. Accessed March 19, 2023.
https://openresearch.surrey.ac.uk/esploro/outputs/99512970602346.

Fleming, Ted. 2018. “Mezirow and the Theory of Transformative Learning.” In Critical Theory
and Transformative Learning, 120-36. Columbia University. Accessed May 22, 2024.
https://www.researchgate.net/publication/330366903 _Mezirow_and_the_Theory of Tra

nsformative_Learning.

Flickner, Mary. 2021. “The Spirit of the Olympics.” The Institute for Global Engagement, July
23, 2021. Accessed August 1, 2024. https://www.dbu.edu/ige/resources/2021/07/the-

olympic-spirit.html .

France24. 2024. “In Pictures: Paris Olympics Kicks Off with Ambitious Opening Ceremony on
the Seine.” France24, July 26, 2024. Accessed August 2, 2024.
https://www.france24.com/en/europe/20240726-in-pictures-paris-olympics-Kicks-off-
with-ambitious-opening-ceremony-on-the-seine

Franklin, Ralph W., ed. 1998. The Poems of Emily Dickinson: Reading Edition. Cambridge, MA:
The Belknap Press of Harvard University Press. Accessed June 10, 2024.
https://www.poetryfoundation.org/poems/56824/tell-all-the-truth-but-tell-it-slant-1263.

Frechette, Julie, Vasiliki Bitzas, Monique Aubry, Kelley, Kilpatrick, and Melanie Lavoie-
Tremblay. 2020. “Capturing Lived Experience: Methodological Considerations for
Interpretive Phenomenology Inquiry.” International Journal of Qualitative Methods 19,
no. 2 (February). Accessed June 25, 2023. https://doi.org/10.1177/1609406920907254 .

Frederick, Karen E., Julie Ivey Hatz, and Beth Lanning. 2015. “Not Just Horsing Around: The
Impact of Equine Assisted Learning on Levels of Hope and Depression in At-risk
Adolescents.” Community Mental Health Journal 51, no.7 (October): 809-17.
Accessed July 9, 2022. https://doi.org/10.1007/s10597-015-9836-x.

Freire, Paulo. 1970. Pedagogy of the Oppressed. New York and London: The Continuum
Publishing Company. Accessed July 18, 2024.

Fritscher, Lisa. n.d. “The Psychology of Fear.” Verywell Mind. Accessed July 12, 2024.
https://www.verywellmind.com/the-psychology-of-fear-2671696.

Fromm, Erich. 1957. The Art of Loving. London: George Allen and Unwin.
Furini, Cristiane, Jociane Myskiw, and Ivan Izquierdo. 2014. “The Learning of Fear Extinction.”

Neuroscience and Behavioral Reviews 47: 670-83. Accessed July 19, 2024.
https://doi.org/10.1016/j.neubiorev.2014.10.016 .



https://openresearch.surrey.ac.uk/esploro/outputs/99512970602346
https://www.dbu.edu/ige/resources/2021/07/the-olympic-spirit.html
https://www.dbu.edu/ige/resources/2021/07/the-olympic-spirit.html
https://www.france24.com/en/europe/20240726-in-pictures-paris-olympics-kicks-off-with-ambitious-opening-ceremony-on-the-seine
https://www.france24.com/en/europe/20240726-in-pictures-paris-olympics-kicks-off-with-ambitious-opening-ceremony-on-the-seine
https://doi.org/10.1177/1609406920907254
about:blank
https://doi.org/10.1007/s10597-015-9836-x
https://doi.org/10.1016/j.neubiorev.2014.10.016

259

Gardner, R. 2024. “All the White Horses - the History of Britain’s Chalk Hillsides.” British
Heritage Travel. Accessed July 14, 2024. https://britishheritage.com/travel/white-horses-
history-britains-chalk.

Geoffroy, Marie-Claude, Samantha Bouchard, Megan Per,
Bassam Khoury, Elise Chartrand, Johanne Renaud, Gustavo Turecki, lan Colman, Massi
miliano Orri. 2022. “Prevalence of Suicidal Ideation and Self-Harm Behaviours in
Children Aged 12 Years and Younger: A Systematic Review And Meta-Analysis.” The
Lancet Psychiatry 9, no. 9: 703-14. Accessed July 10, 2024.
https://www.thelancet.com/journals/lanpsy/article/P11S2215-0366(22)00193-6/abstract .

Gersmann, Karl-Heinz, and Oliver Grimm, eds. 2018. Introduction, Discussion and Summary:
Raptor and Human - Falconry and Bird Symbolism Throughout the Millennia on a
Global Scale. Germany: Wachholtz Murmann Publishers. Accessed June 21, 2024.

Ginns, Hayden. 2024. “Rethinking Child Neurodiversity.” The British Psychological Society,
January 2, 2024. Accessed July 10, 2024.
https://www.bps.org.uk/psychologist/rethinking-child-neurodiversity .

Godly Play. n.d. “A Christian Movement Centered on Childhood Spirituality.” Godly Play.
Accessed July 18, 2024. https://www.godlyplay.uk/.

Godly Play Foundation. n.d. “Invitation: Trauma-Informed Children’s Ministry Workshop and
Book Study.” Godly Play Foundation. Accessed August 5, 2024.
https://www.godlyplayfoundation.org/news-and-blog/invitation-trauma-informed-
childrens-ministry-workshop-and-book-study.

Gorelik, Gregory, and Todd K. Shackelford. 2017. “What Is Transcendence, How Did It Evolve,
and Is It Beneficial?” Religion, Brain and Behavior 7, no.4: 361-65. Accessed November
19, 2024. https://doi.org/10.1080/2153599X.2016.1249928.

GOV.UK. n.d. “Special Educational Needs and Disability (SEND): Detailed Information.”
Accessed October 12, 2022. https://www.gov.uk/topic/schools-colleges-childrens-
services/special-educational-needs-disabilities.

Grant, Richard. 2018. “Do Trees Talk to Each Other?” Smithsonian Magazine, March 2018.
Accessed October 19, 2022. https://www.smithsonianmag.com/science-nature/the-
whispering-trees-180968084/.

Green, Carie. 2023. ““It’s Very Spooky in Here’: Young Children’s Fears and Anxieties in the
Natural Environment.” Early Child Development and Care 193 (15-16): 1558—74.
Accessed July 12, 2024. https://doi.org/10.1080/03004430.2023.2264529.

Gross, Aaron S. 2017. “Religion and Animals.” Oxford Academic, February 6, 2017.
https://doi.org/10.1093/oxfordhb/9780199935420.013.10.


https://www.thelancet.com/journals/lanpsy/article/PIIS2215-0366(22)00193-6/abstract
https://www.bps.org.uk/psychologist/rethinking-child-neurodiversity
https://www.gov.uk/topic/schools-colleges-childrens-services/special-educational-needs-disabilities
https://www.gov.uk/topic/schools-colleges-childrens-services/special-educational-needs-disabilities
https://www.smithsonianmag.com/science-nature/the-whispering-trees-180968084/
https://www.smithsonianmag.com/science-nature/the-whispering-trees-180968084/
https://doi.org/10.1093/oxfordhb/9780199935420.013.10

260

Guy-Evans, Olivia. 2023. “The Psychology of Fear: Definition, Symptoms, Traits, Causes,
Treatment.” Simply Psychology, July 20, 2023. Accessed July 12, 2024.
https://www.simplypsychology.org/what-is-fear.html .

Guide Dogs. n.d. “Guide Dogs.” Accessed July 23, 2024. https://www.guidedogs.org.uk/

Gwangju Institute of Science and Technology. 2021. “Horse Riding Confirmed as a Viable
Mobility Treatment for Cerebral Palsy” ScienceDaily, October 28, 2021. Accessed May
10, 2023. https://www.sciencedaily.com/releases/2021/10/211028120429.htm.

Hagen, Rose-Marie, and Rainer Hagen. 2016. Goya. Cologne: Taschen America Llc.

Haig, Laurie, and Kelly Skinner. 2022. “Use of Equine-Assisted Services to Improve Outcomes
Among At-Risk and indigenous Youth: A Scoping Review.” Frontiers in Public Health
10 (March). Accessed July 9, 2022. https://doi.org/10.3389/fpubh.2022.730644.

Haigh, Andrew, director. 2017. “Lean on Pete.” Film4 Productions. 2 hr., 1 min. Accessed
March 8, 2023. https://www.imdb.com/title/tt5340300/.

Handwerk, Brian. 2020. “Husky Ancestors Started Hauling Sleds for Humans Nearly 10,000
Years Ago.” Smithsonian Magazine, June 25, 2020. Accessed June 21, 2024.
https://www.smithsonianmag.com/science-nature/husky-ancestors-sled-dog-dna-
180975180/.

Harris James, C. 2011. Chauvet Cave: The Panel of Horses.” Archives of General Psychiatry 68,
no. 9: 869-70. https://doi.org/10.1001/archgenpsychiatry.2011.114.

Harvey, Andrea, and Lucy Rees. n.d. “In Sync: How Wild Herds Help Better the Lives of
Domestic Horses.” British Horse. Accessed June 21, 2024. www.bhs.org.uk.

Hauge, Hilde, Ingela L. Kvalem, Bente Berget, Marie-Jose Enders-Slegers and Bjarne O.
Braastad. 2014. “Equine-assisted Activities and The Impact on Perceived Social Support,
Self-esteem and Self-efficacy Among Adolescents — An Intervention Study.”
International Journal of Adolescence and Youth 19, no. 1: 1-21. Accessed July 9, 2022.
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC4017275/.

Hay, David, and Rebecca Nye. 2006. The Spirit of the Child. London: Jessica Kingsley
Publishers.

Heary, Caroline, and Eilis Hennessy. 2012. “Focus Groups Versus Individual Interviews with
Children: A Comparison of Data.” Irish Journal of Psychology 27, no. 1 (November): 58-
68. Accessed March 24, 2023. https://doi.org/10.1080/03033910.2006.10446228.

Hedenborg, Susanna. 2016. “Lis Hartel — An Extraordinary Equestrian.” Sport in Society 20, no.
8 (April): 1030-46. Accessed March 19, 2023.
https://doi.org/10.1080/17430437.2016.1175137.



https://www.simplypsychology.org/what-is-fear.html
https://www.guidedogs.org.uk/
https://www.sciencedaily.com/releases/2021/10/211028120429.htm
https://doi.org/10.3389/fpubh.2022.730644
https://www.imdb.com/title/tt5340300/
https://doi.org/10.1001/archgenpsychiatry.2011.114
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC4017275/
https://doi.org/10.1080/03033910.2006.10446228
https://doi.org/10.1080/17430437.2016.1175137

261

Hemingway, Ann. 2020. “Understanding Equine Assisted Interventions: The Role of Emotional
Learning.” Research Outreach, July 10, 2020.
https://researchoutreach.org/articles/understanding-equine-assisted-interventions-role-
emotional-learning/.

Henderson, Antonia. 2014. “Decoding Equine Emotions?”” Horse Canada, February 26, 2014.
Accessed June 25, 2023. https://horse-canada.com/magazine/behaviour/decoding-equine-
emotions/ .

Henry, Miles. n. d. “What Horses Did Mongols Ride During Genghis Khan’s Reign? Horse
Racing Sense, n.d. Accessed October 18, 2022. https://horseracingsense.com/horses-
mongols-ride-genghis-khans-reign/#:~:text=Mongolians.

. 1. d. “What Do Horses Symbolise Spiritually in Dreams and the Bible?”” Horse Racing
Sense. Accessed March 9, 2023. https://horseracingsense.com/what-do-horses-symbolize-
art-dreams-bible/.

Hession, Caren E., Miriam J. Law Smith, David Watterson, Nigel Oxley, and Barbara A.
Murphy. 2019. “The Impact of Equine Therapy and An Audio-visual Approach
Emphasizing Rhythm and Beat Perception in Children with Developmental Coordination
Disorder.” Journal of Alternative and Complementary Medicine 25, no. 5 (May): 535-
41. https://doi.org/10.1089/acm.2017.0242.

History Today. n.d. Lascaux Cave Painting. Accessed March 9, 2023.
https://www.historytoday.com/sites/default/files/inline-images/horses-4.jpg.

Hobbs, Sarah Jane, and Hilary M. Clayton. 2022. “The Olympic Motto through the Lens of
Equestrian Sports.” Animal Frontiers 12, no. 3 (June): 45-53. Accessed August 1, 2024.
https://doi.org/10.1093/af/vfac025 .

Holistic Horse. n.d. “Professional Association of Therapeutic Horsemanship International
(PATH Intl.): Celebrating 50 years of Ensuring Excellence and Changing Lies for People
with Special Needs.” Resources. Accessed October 19, 2022.
https://holistichorse.com/zones/in-the-news/professional-association-of-therapeutic-
horsemanship/.

HRA. n.d. “The Horse Rangers Association.” Accessed August 26, 2024.
https://www.horserangers.com/.

Horrigan-Kelly, Marcella, Michelle Millar, and Maura Dowling. 2016. “Understanding the Key
Tenets of Heidegger’s Philosophy for Interpretive Phenomenological Research.”
International Qualitative Journal 15, no. 1. Accessed June 26, 2023.
https://doi.org/10.1177/1609406916680634



https://researchoutreach.org/articles/understanding-equine-assisted-interventions-role-emotional-learning/
https://researchoutreach.org/articles/understanding-equine-assisted-interventions-role-emotional-learning/
https://horse-canada.com/magazine/behaviour/decoding-equine-emotions/
https://horse-canada.com/magazine/behaviour/decoding-equine-emotions/
https://horseracingsense.com/horses-mongols-ride-genghis-khans-reign/#:~:text=Mongolians
https://horseracingsense.com/horses-mongols-ride-genghis-khans-reign/#:~:text=Mongolians
https://doi.org/10.1089/acm.2017.0242
https://www.historytoday.com/sites/default/files/inline-images/horses-4.jpg
https://doi.org/10.1093/af/vfac025
https://holistichorse.com/zones/in-the-news/professional-association-of-therapeutic-horsemanship/
https://holistichorse.com/zones/in-the-news/professional-association-of-therapeutic-horsemanship/
https://doi.org/10.1177/1609406916680634

262

Huddleston, Brad. 2016. Digital Cocaine: A Journey Toward iBalance. Vereeniging: Christian
Art Publishers. Accessed July 18, 2024.

Hutton, Vicki. n. d. “The Connection We Share: Companion Animals and Spirituality.”
Meaningful Ageing, n.d. Accessed October 18, 2022.
https://meaningfulageing.org.au/the-connection-we-share-companion-animals-and-
spirituality/

International Elephant Project. n.d. “Saving Laos’ Last Elephants.” Accessed July 17, 2024.
https://www.internationalelephantproject.org/weblog/2022/05/11/saving-laos-last-
elephants/.

International Watch Foundation. n.d. “Report Online Child Sexual Abuse Images and Vidoes
Anonymously.” International Watch Foundation. Accessed July 9, 2024.
https://www.iwf.org.uk/ .

Isenbart, Hans-Heinrich, and Emil Martin Buhrer. 1969. The Kingdom of the Horse.
Coopersberg: C.J. Bucher, Lucerne and Frankfurt.

Jeffreys, Branwen. 2022. “Children’s Mental Health: Huge Rise in Severe Cases, BBC Analysis
Reveals.” BBC News, February 4, 2022. Accessed October 13, 2022.
https://www.bbc.com/news/education-60197150.

Johnson, Eve. 2019. “What Types of Abuse Can Children Experience? ” CPD Online College,
April 20, 2019. Accessed October 12, 2022. https://cpdonline.co.uk/knowledge-
base/safeguarding/type-abuse/ .

Johnson, Rebecca, A., David L. Albright, James R. Marzolf, Jessica L. Bibbo, Hayley
D. Yaglom, Sandra M. Crowder, and Gretchen K. Carlisle et al. 2018. “Effects of
Therapeutic Horseback Riding on Post-traumatic Stress Disorder in Military
Veterans.” Military Medical Research 5, no. 3 (January). https://doi.org/10.1186/s40779-
018-0149-6.

Jones, Jacqui. n.d. “Freedom.” Conversation Pieces. Accessed July 14, 2024.
https://www.ascotgallery.com/Pages/jones%20freedom.htm.

Jones, Stacy. n.d. “What are the Montessori Manipulatives? Examples Included.” Montessori for
Today. Accessed February 8, 2023. https://montessorifortoday.com/what-are-montessori-
manipulatives-examples-included.

Justo. n.d. “Trail of Tears: Lindneux’s Haunting Chronicle by Robert Lindneux.” Native Tribe
Info. Accessed June 7, 2024. https://nativetribe.info/the-trail-of-tears-lindneuxs-haunting-
chronicle/.



https://meaningfulageing.org.au/the-connection-we-share-companion-animals-and-spirituality/
https://meaningfulageing.org.au/the-connection-we-share-companion-animals-and-spirituality/
https://www.iwf.org.uk/
https://cpdonline.co.uk/knowledge-base/safeguarding/type-abuse/
https://cpdonline.co.uk/knowledge-base/safeguarding/type-abuse/
https://doi.org/10.1186/s40779-018-0149-6
https://doi.org/10.1186/s40779-018-0149-6
https://montessorifortoday.com/what-are-montessori-manipulatives-examples-included
https://montessorifortoday.com/what-are-montessori-manipulatives-examples-included
https://nativetribe.info/the-trail-of-tears-lindneuxs-haunting-chronicle/
https://nativetribe.info/the-trail-of-tears-lindneuxs-haunting-chronicle/

263

Kavanaugh, Melinda S. and Vivian Stamatopoulos. 2021. “Young Carers, The Overlooked
Caregiving Population: Introduction to a Special Issue.” Child Adolescent Social Work
Journal 38: (487-89). Accessed August 5, 2024. https://doi.org/10.1007/s10560-021-
00797-2.

Kaur-Nagpal, Upneet. 2011. “Grai - A Documentary about Romany Gypsies.” May 4, 2011,
11:00. Accessed July 21, 2024. https://www.youtube.com/watch?v=h9pq92EPQU4.

Kelly, Leanne. 2013. “Conducting Focus Groups with Child Participants.” Developing Practice:
The Child, Youth, and Family Work Journal no. 36 (November):78-82. Accessed March
19, 2023.
https://www.researchgate.net/publication/287195558 Conducting_focus_groups_with_ch
ild_participants.

Kessler, Rachael. 2000. The Soul of Education: Helping Students Find Connection, Compassion,
and Character at School. Alexandria, VA: ASCD.

King, Barbara J. 2019. “Giants of the Monsoon Forest' Explores the Lives of Working Elephants
in Asia.” CPR News. Accessed June 21, 2024. https://www.cpr.org/2019/06/13/giants-of-
the-monsoon-forest-explores-the-lives-of-working-elephants-in-asia/.

Kirk, G.S., and J.E. Raven 1957. The Presocratic Philosophers. Cambridge: The University
Press.

Kraybill, Donald B., and Lucian Niemeyer. 1993. Old Order Amish: Their Enduring Way of Life.
Baltimore, MD: Johns Hopkins University Press.

Kuehne, Dale S. 2009. Sex and the iWorld: Rethinking Relationships Beyond an Age of
Individualism. Grand Rapids, MI: Baker Academic.

Kuo, Ming. 2019. “Six Ways Nature Helps Children Learn.” Greater Good Magazine, June 7,
2019. Accessed July 9, 2022.
https://greatergood.berkeley.edu/article/item/six_ways nature_helps_children_learn .

Kuo, Ming, Michael Barnes, and Catherine Jordan. 2019. “Do Experiences with Nature Promote
Learning? Converging Evidence of a Cause-and-Effect Relationship.”” Frontiers in
Psychology 10 (February). Accessed October 21, 2022.
https://www.frontiersin.org/articles/10.3389/fpsyg.2019.00305/full .

Kutrovatz, Kitti. 2017. “Conducting Qualitative Interviews with Children - Methodological and
Ethical Challenges.” Corvinus Journal of Sociology and Social Policy 82, no. 2: 65-88.
Accessed March 20, 2023. https://core.ac.uk/download/pdf/151094027.pdf.


https://doi.org/10.1007/s10560-021-00797-2
https://doi.org/10.1007/s10560-021-00797-2
https://www.researchgate.net/publication/287195558_Conducting_focus_groups_with_child_participants
https://www.researchgate.net/publication/287195558_Conducting_focus_groups_with_child_participants
https://www.cpr.org/2019/06/13/giants-of-the-monsoon-forest-explores-the-lives-of-working-elephants-in-asia/
https://www.cpr.org/2019/06/13/giants-of-the-monsoon-forest-explores-the-lives-of-working-elephants-in-asia/
https://greatergood.berkeley.edu/article/item/six_ways_nature_helps_children_learn
https://www.frontiersin.org/articles/10.3389/fpsyg.2019.00305/full
https://core.ac.uk/download/pdf/151094027.pdf

264

Kyriacou, Lulu. 2021. “Horses at the Olympic Games, From Ancient to Modern.” Horse
Network, July 30, 2021. Accessed August 2, 2024.
https://horsenetwork.com/2021/07/horses-at-the-olympic-games-from-ancient-to-
modern/.

La Tapisserie de Bayeux. n.d. “The Bayeux Tapestry or The Story of the Conquest of England in
1066, Told in Embroidery.” Bayeux Tapestry Museum. Accessed June 17, 2024.
https://www.bayeuxmuseum.com/en/the-bayeux-tapestry/discover-the-bayeux-tapestry/

Lemke, Danielle, Erin Rothwell, Tara M. Newcomb, and Kathryn J. Swoboda. 2014. Perceptions
of Equine-Assisted Activities and Therapies by Parents and Children with Spinal
Muscular Atrophy. Pediatric Physical Therapy 26, no. 2: 237-44. Accessed July 22,
2024. https://doi.org/10.1097/PEP.0000000000000027 .

Lewis, C. S. 1954. The Horse and His Boy. London: Geoffrey Bles.

L'Huillier, Rodney Charles. n.d. “The Terrace of the Elephants.” Hello Angkor. Accessed July
18, 2024. https://helloangkor.com/attractions/terrace-of-the-elephants/ .

Lim, Michelle H., and John F. Gleeson. 2014. “Social Connectedness Across the Psychosis

Spectrum: Current Issues and Future Directions for Interventions in Loneliness.”
Frontiers in Psychiatry 5 (November). https://doi:10.3389/fpsyt.2014.00154.

Lohe, Debie. 2017. “The Power of ‘Disorienting Dilemmas’.” The Notebook, December 13,
2017. Accessed June 24, 2023. https://reinertcenter.com/2017/12/13/the-power-of-
disorienting-dilemmas/ .

Lomax, Nik, Pia Wohland, Philip Rees, and Paul Norman. 2019. “The Impacts of International
Migration on the UK’s Ethnic Populations.” Journal of Ethnic and Migration Studies 46
(1): 177-99. https:// .

Louv, Richard. 2010. Last Child in the Woods. London: Atlantic Books.

Lloyds Bank. 2022. “Lloyds Bank - Drumbeat.” February 19, 2022. Youtube video, 1:00.
Accessed July 22, 2024. https://www.youtube.com/watch?v=1u9TBXx6ltg.

Lubin, Arthur, Ira Stewart, Alan Young, Justus Addiss, Rod Amateau, and John Rich, directors.
1961. “Mr Ed.” TV Series 1961-1966, TV-G. 30 mins. Accessed March 8, 2023.
https://www.imdb.com/title/tt0054557/.

Lutyens, Lucretia Grindle. 2021. “All The Pretty Horses, and Two Buck Naked Giants:
England’s Chalk Hill Carvings.” JourneyThruHistory, January 19, 2021.
https://journeythruhistory.com/englands-chalk-hill-carvings/

Macaulay, Susan Schaeffer. 1984. For the Children’s Sake: Foundations of Education for Home
and School. Wheaton, IL: Crossway Books.


https://horsenetwork.com/2021/07/horses-at-the-olympic-games-from-ancient-to-modern/
https://horsenetwork.com/2021/07/horses-at-the-olympic-games-from-ancient-to-modern/
https://doi.org/10.1097/PEP.0000000000000027
https://helloangkor.com/attractions/terrace-of-the-elephants/
https://reinertcenter.com/2017/12/13/the-power-of-disorienting-dilemmas/
https://reinertcenter.com/2017/12/13/the-power-of-disorienting-dilemmas/
https://www.imdb.com/title/tt0054557/
https://journeythruhistory.com/englands-chalk-hill-carvings/

265

Maciver, Donald, Marion Rutherford, Stella Arakelyan, Jessica M. Kramer, Janet Richmond,
Liliya Todorova, Duce Romero-Ayusao et al. 2019. “Participation of Children with
Disabilities in School: A Realist Systematic Review of Psychosocial and Environmental
Factors.” Plos One. Accessed August 5, 2024.
https://doi.org/10.1371/journal.pone.0210511.

Mackesy, Charlie. 2019. The Boy, The Mole, The Fox and The Horse. U.K: Penguin Books.

Magdalene Publishing. n.d. “Camargue Cross Origin.” Magdalene Publishing. Accessed October
19, 2022. http://www.magdalenepublishing.org/blog/camargue-cross-origin/.

Maker, Azmaira H. 2019. “Equine Assisted Therapy: A Unique and Effective Intervention.”
Psychology Today, March 23, 2019. Accessed October 20, 2022.
https://www.psychologytoday.com/us/blog/helping-kids-cope/201903/equine-assisted-
therapy-unique-and-effective-intervention.

Malbois, Elodie. 2019. “Gabriel Marcel: Intersubjectivity as Reciprocal Availability.” In
Phenomenological Approaches to Intersubjectivity and Values, edited by Luis Aguiar de
Sousa and Ana Falcato. Cambridge: Cambridge Scholar Publishing. Accessed October
21, 2022.
https://www.academia.edu/42109367/Gabriel_Marcel_Intersubjectivity_as_Reciprocal_A
vailability.

Manwell, Laurie A., Merelle Tadros, Tiana M. Ciccarelli, and Roelof Eikelbboom. 2022.
“Digital Dementia in the Internet Generation: Excessive Screen Time During Brain
Development will Increase the Risk of Alzheimer’s Disease and Related Dementias in
Adulthood.” Journal Integrative Neuroscience 21, no.1. Accessed July 10, 2024.
https://doi:10.31083/}.jin2101028.

Marshall, Jo, and Fran Hibberd. n.d. “About Equine Partners CIC.” Equine Partners, n.d.
Accessed October 20, 2022. https://www.equine-partners.co.uk/about-us.

Marshall, Kathleen, and Paul Parvis. 2004. Honouring Children: The Human Rights of the Child
in Christian Perspective. Edinburgh: Saint Andrew Press.

Mason, Charlotte. 1935a. Home Education: Training and Educating Children Under Nine. Vol.
1. London: Kegan Paul, Trench, and Trubner and Co., Ltd.

. 1935bh. A Philosophy of Education. Vol. 6. London: Kegan Paul, Trench, and Trubner
and Co., Ltd.

. 1989. Home Education: Training and Educating Children Under Nine. Vol. 1. 6th ed.
London: Tyndale House Publishing.



http://www.magdalenepublishing.org/blog/camargue-cross-origin/#:~:text=The%20Camargue%20Cross%20contains%20three%20separate%20emblems%3A%20an,anchor%20cross%20is%20also%20an%20early%20Christian%20symbol
https://www.psychologytoday.com/us/blog/helping-kids-cope/201903/equine-assisted-therapy-unique-and-effective-intervention
https://www.psychologytoday.com/us/blog/helping-kids-cope/201903/equine-assisted-therapy-unique-and-effective-intervention
https://www.academia.edu/42109367/Gabriel_Marcel_Intersubjectivity_as_Reciprocal_Availability
https://www.academia.edu/42109367/Gabriel_Marcel_Intersubjectivity_as_Reciprocal_Availability
https://www.equine-partners.co.uk/about-us

266

Mataveia, Gracinda Andre, Carina Visser, and Alcides Sitoe. 2021. “Smallholder Goat
Production in Southern Africa: A Review.”In Goat Science — Environment, Health and
Economy, edited by Sandor Kukovics. Accessed July 22, 2024.
https://doi:10.5772/intechopen.97792.

Martin, Lia. 2023. “3 Important Reminders from the Story of Balaam and His Talking Donkey.”
Bible Study Tools, December 8, 2023. Accessed July 15, 2024.
https://www.biblestudytools.com/bible-study/topical-studies/important-reminders-from-
the-story-of-balaam-and-his-talking-donkey.html .

Maurer, Adah. 1965. “What Children Fear.” The Journal of Genetic Psychology 106, no.2: 265—
77. https://doi.org/10.1080/00221325.1965.10533109 .

McLeod, Saul. 2025. “Eric Erickson’s Stages of Psychosocial Development.” Simply
Psychology. Accessed April 11, 2025. Erikson's Stages of Development

McLeod, Saul. n.d. “Maslow’s Hierarchy of Needs.” Simply Psychology. Accessed July 9, 2022.
https://www.simplypsychology.org/maslow.html.

. n.d. “Piaget’s Theory and Stages of Cognitive Development.” Simply Psychology.
Accessed May 23, 2024. https://www.simplypsychology.ora/piaget.html .

McCormick, Adele von Rust, and Marlena Deborah McCormick. 1997. Horse Sense and the
Human Heart. Deerfield Beach, FL: Health Communications, Inc.

. 2004. Horses and the Mystical Path: The Celtic Way of Expanding the Human
Soul. Novato, CA: New World Library.

Meat and Livestock Australia. n.d. “Cattle and Sheep Farming Today.” Accessed July 22, 2024.
https://www.goodmeat.com.au/.

Merriam-Webster. n.d. “Quicken.” Dictionary. Definition. Accessed June 24, 2023.
https://www.merriam-webster.com/dictionary/quickening.

Mickelsson, Ritva. 2019. “Harnessing Horses in Social Pedagogy: Equine-assisted Social
Education in a School Context.” International Journal of Social Pedagogy 8, no. 1
(July): 1-8. Accessed July 9, 2022.
https://www.researchgate.net/publication/334493871 Harnessing_horses_in_social_peda
gogy_Equine-assisted social_education_in_a_school_context .

Miller, Kaci, and Amy Adair. 2020. “Horses: Partners in Psychotherapy and in Learning.”
Journal of Graduate Education Research 1, no. 4: 7-8. Accessed July 9, 2022.
https://scholarworks.harding.edu/cgi/viewcontent.cgi?article=1005&context=jger.


https://www.biblestudytools.com/bible-study/topical-studies/important-reminders-from-the-story-of-balaam-and-his-talking-donkey.html
https://www.biblestudytools.com/bible-study/topical-studies/important-reminders-from-the-story-of-balaam-and-his-talking-donkey.html
https://doi.org/10.1080/00221325.1965.10533109
https://www.simplypsychology.org/erik-erikson.html
https://www.simplypsychology.org/maslow.html
https://www.simplypsychology.org/piaget.html
https://www.researchgate.net/publication/334493871_Harnessing_horses_in_social_pedagogy_Equine-assisted_social_education_in_a_school_context
https://www.researchgate.net/publication/334493871_Harnessing_horses_in_social_pedagogy_Equine-assisted_social_education_in_a_school_context
https://scholarworks.harding.edu/cgi/viewcontent.cgi?article=1005&context=jger

267

Miller, Monica, K., Jordan D. Clark, and Alayna Jehle. 2015. “Cognitive Dissonance Theory
(Festinger).” In The Blackwell Encyclopedia of Sociology, edited by George Ritzer,
Accessed June 26, 2023.
https://www.researchgate.net/publication/291356571_Cognitive_Dissonance_Theory Fe
stinger.

Milne, Alan Alexander. 1994. The Complete Tales of Winnie the Pooh. New York: Dutton
Children’s Books. Accessed July 23, 2024. https://archive.org/details/the-complete-tales-
of-winnie-the-pooh-a.-a.-milne/page/84/mode/2up?q=useful+pot.

Mind. n.d. “Mental Health Facts and Statistics.” Mind. Accessed June 24, 2024.
https://www.mind.org.uk/information-support/types-of-mental-health-problems/mental-
health-facts-and-statistics/ .

. n.d. “Facts and Figures about Young People and Mental Health.” Mind. Accessed July
9, 2024. https://www.mind.org.uk/about-us/our-strategy/doing-more-for-young-
people/facts-and-figures-about-young-people-and-mental-health/ .

Ministere de la Culture. n.d. “Lascaux.” Lascaux Cave. Accessed June 17, 2024.
https://archeologie.culture.gouv.fr/lascaux/en .

Montessori, Maria. 1946. The 1946 London Lectures. Vol 17. The Netherlands: The Montessori-
Pierson Publishing Company.

Monty Roberts. n.d. “Monty Roberts Online University.” Accessed July 22, 2024.
https://montyroberts.com/online-lessons/.

Moore, Catherine. 2019. “Resilience in Education and How to Foster Resilient Students.”
Positive Psychology, February 15, 2019. Accessed July 19, 2024.
https://positivepsychology.com/teaching-resilience/.

Morell, Virginia. 2016. “Horses Understand Human Facial Expressions: Horses Can Spot a
Happy Face or an Angry One.” Science, February 9, 2016. Accessed June 10, 2024.
https://www.science.org/content/article/horses-understand-human-facial-expressions.

Morgan, Myfanwy, Sara Gibbs, Krista Maxwell, and Nicky Britten. 2022. “Hearing Children's
Voices: Methodological Issues in Conducting Focus Groups with Children Aged 7-11
Years.” Qualitative Research 2, no. 1 (April): 5-20. Accessed March 19, 2023.

Morris, Meggie. 2018. “Why Does a Donkey Have a Cross? It Depends Who You Ask.” ABC
News, October 12, 2018. Accessed July 16, 2024. https://www.abc.net.au/news/2018-10-
12/donkeys-where-science-religion-and-pop-culture-collide/10356576.



https://www.mind.org.uk/information-support/types-of-mental-health-problems/mental-health-facts-and-statistics/
https://www.mind.org.uk/information-support/types-of-mental-health-problems/mental-health-facts-and-statistics/
https://www.mind.org.uk/about-us/our-strategy/doing-more-for-young-people/facts-and-figures-about-young-people-and-mental-health/
https://www.mind.org.uk/about-us/our-strategy/doing-more-for-young-people/facts-and-figures-about-young-people-and-mental-health/
https://archeologie.culture.gouv.fr/lascaux/en
https://positivepsychology.com/teaching-resilience/
https://www.science.org/content/article/horses-understand-human-facial-expressions
https://www.abc.net.au/news/2018-10-12/donkeys-where-science-religion-and-pop-culture-collide/10356576
https://www.abc.net.au/news/2018-10-12/donkeys-where-science-religion-and-pop-culture-collide/10356576

268

Morris, Cindy Abel. 2020. “Photographs and Images: Using Images in Theses and
Dissertations.” University Libraries, May 5, 2020. Accessed May 27, 2024.
https://libguides.unm.edu/images/theses.

Morpugo, Michael. 1982. Warhorse. London: Egmont UK Ltd.

Naber, Anna, Lena Kreuzer, Roswitha Zink, Eva Millesi, Rupert Palme, Karin Hediger, and Lisa
Maria Glenk. 2019. “Heart Rate, Heart Rate Variability, and Salivary Cortisol as
Indicators of Arousal and Synchrony in Clients with Intellectual Disability, Horses and
Therapist during Equine-Assisted Interventions.” Conference Paper. Pet Behaviour
Science 2018 Open Conference.
https://journals.uco.es/index.php/pet/%20article/view/11801/10796.

Naderifar, Mahin, Hamideh Goli, and Fereshteh Ghaljael. 2017. “Snowball Sampling: A
Purposeful Method of Sampling in Qualitative Research.” Strides in Development of
Medical Education 14, no. 3 (September): Accessed March 19, 2023.
https://www.researchgate.net/publication/324590206 _Snowball_Sampling_A_Purposeful
_Method_of_Sampling_in_Qualitative_Research.

Nakamura, Kosuke, Ayaka Takimoto-Inose, Toshikazu Hasegawa. 2018. “Cross-Modal
Perception of Human Emotion in Domestic Horses (Equus Caballus).” Scientific Reports
8. Accessed June 25, 2023. https://doi.org/10.1038/s41598-018-26892-6 .

Naste, Tiffany M., Maggi Price, Jane Karol, Lia Martin, Kathryn Murphy, Jennifer Miguel, and
Joseph Spinazzola. 2018. “Equine Facilitated Therapy for Complex Trauma (EFT-CT)”
Journal of Child and Adolescent Trauma 11, no. 3: 289-03. Accessed July 23, 2024.
https://doi.org/10.1007/s40653-017-0187-3 .

National Centre for Domestic Violence. n.d. “Domestic Abuse Statistics UK.” Accessed July 9,
2024. https://www.ncdv.org.uk/domestic-abuse-statistics-uk

NCA. n.d. “Modern Slavery and Human Trafficking.” National Crime Agency. Accessed July 9,
2024. https://www.nationalcrimeagency.gov.uk/what-we-do/crime-threats/modern-
slavery-and-human-trafficking .

National Park Service. n.d. “A Brief History.” History and Culture. Accessed June 17, 2024.
https://www.nps.gov/poex/learn/historyculture/index.htm.

National Geographic. n.d. “Llama.” Animals. Accessed June 21, 2024.
https://www.nationalgeographic.com/animals/mammals/facts/llama-1.

National Scientific Council on the Developing Child. 2010. Persistent Fear and Anxiety Can
Affect Young Children’s Learning and Development: Working Paper No.9. Accessed July
12, 2024. https://developingchild.harvard.edu/wp-content/uploads/2010/05/Persistent-
Fear-and-Anxiety-Can-Affect-Young-Childrens-Learning-and-Development.pdf.


https://www.researchgate.net/publication/324590206_Snowball_Sampling_A_Purposeful_Method_of_Sampling_in_Qualitative_Research
https://www.researchgate.net/publication/324590206_Snowball_Sampling_A_Purposeful_Method_of_Sampling_in_Qualitative_Research
https://doi.org/10.1038/s41598-018-26892-6
https://doi.org/10.1007/s40653-017-0187-3
https://www.nationalcrimeagency.gov.uk/what-we-do/crime-threats/modern-slavery-and-human-trafficking
https://www.nationalcrimeagency.gov.uk/what-we-do/crime-threats/modern-slavery-and-human-trafficking

269

National Theatre. n.d. “Warhorse.” Accessed July 22, 2024.
https://www.nationaltheatre.org.uk/productions/war-horse/.

National Trust for Scotland. n.d. “The Battle of Bannockburn.” Robert the Bruce. Accessed July
22, 2024. https://www.nts.org.uk/visit/places/bannockburn/robert-the-bruce.

Nicklin, Mary Winston. 2024. “Meet the Goddess of the Seine: Sequana.” National Geographic,
July 2, 2024. Accessed August 1, 2024.
https://www.nationalgeographic.com/history/article/sequana-goddess-seine-river-paris .

NAPPA. n.d. “Detailed History of the Potbellied Pig.” North American Pet Pig Association.
Accessed June 20, 2024. https://petpigs.com/education/farec-forgotten-angels-rescue-
education-center/history-of-the-potbellied-pig/detailed-history-of-the-potbellied-pig/.

NHS England. 2020. “Mental Health of Children and Young People in England, 2020: Wave 1
follow up to the 2017 survey”. Mental Health of Children and Young People in England,
2020: Wave 1 follow up to the 2017 survey - NHS England Digital Accessed February
12, 2025

.2022. “NHS Treating Record Numbers of Young People for Eating Disorders.” News.
Accessed June 24, 2024. https://www.england.nhs.uk/2022/03/nhs-treating-record-
number-of-young-people-for-eating-disorders/ .

. 2023. “One in Five Children and Young People Had a Probable Mental Disorder in
2023.” News. Accessed July 10, 2024. https://www.england.nhs.uk/2023/11/one-in-five-
children-and-young-people-had-a-probable-mental-disorder-in-2023/.

.2023. “Mental Health of Children and Young People in England, 2023 — wave 4 follow
up to the 2017 survey”. Part 5: Eating problems and disorders - NHS England Digital
Accessed February 12, 2025.

Nergui, Altan. 2021. “Traditional Mongolian Cavalry Performing Horseback Archery. Namnaa
Academy Archers.” November 28, 2021. Video, 2:35. Accessed March 23, 2023.
https://www.youtube.com/watch?v=gzTaYvMmNYU.

New Fei, Ho, Jonathan Zhou, Daniel Shuen Sheng Fung, Phek Hui and Jade Kua. 2017. “Equine
Assisted Learning in Youths At-risk for School or Social Failure.” Cogent Education 4,
no. 1. Accessed July 9, 2022.
https://www.cogentoa.com/article/10.1080/2331186X.2017.1334430.

New Horizons. n. d. “Welcome to New Horizons Equine Assisted Learning Centre.” New
Horizons: Equine Assisted Learning. Accessed March 17, 2023. https://www.new-
horizons-eal.co.uk.

New Leaf Triangle. n.d. “Our Learners’ Stories.” New Leaf Triangle.
https://www.newleaftrianglecic.co.uk/case-studies.


https://www.nationalgeographic.com/history/article/sequana-goddess-seine-river-paris
https://petpigs.com/education/farec-forgotten-angels-rescue-education-center/history-of-the-potbellied-pig/detailed-history-of-the-potbellied-pig/
https://petpigs.com/education/farec-forgotten-angels-rescue-education-center/history-of-the-potbellied-pig/detailed-history-of-the-potbellied-pig/
https://digital.nhs.uk/data-and-information/publications/statistical/mental-health-of-children-and-young-people-in-england/2020-wave-1-follow-up
https://digital.nhs.uk/data-and-information/publications/statistical/mental-health-of-children-and-young-people-in-england/2020-wave-1-follow-up
https://www.england.nhs.uk/2022/03/nhs-treating-record-number-of-young-people-for-eating-disorders/
https://www.england.nhs.uk/2022/03/nhs-treating-record-number-of-young-people-for-eating-disorders/
https://www.england.nhs.uk/2023/11/one-in-five-children-and-young-people-had-a-probable-mental-disorder-in-2023/
https://www.england.nhs.uk/2023/11/one-in-five-children-and-young-people-had-a-probable-mental-disorder-in-2023/
https://digital.nhs.uk/data-and-information/publications/statistical/mental-health-of-children-and-young-people-in-england/2023-wave-4-follow-up/part-5-eating-problems-and-disorders#top
https://www.youtube.com/watch?v=qzTaYvMmNYU
https://www.cogentoa.com/article/10.1080/2331186X.2017.1334430
https://www.new-horizons-eal.co.uk/
https://www.new-horizons-eal.co.uk/
https://www.newleaftrianglecic.co.uk/case-studies

270

Niittynen, Taru, Veera Riihonen, Liza R. Moscovice, and Sonja E. Koski. 2022.” Acute
Changes in Oxytocin Predict Behavioral Responses to Foundation Training in Horses.”
Applied Animal Behaviour Science 254 (September). Accessed July 15, 2024.
https://doi.org/10.1016/j.applanim.2022.105707.

Norris, Michelle. 2012. “How ‘Black Beauty’ Changed the Way We See Horses.” National
Public Radio, November 2, 2012. Accessed March 17, 2023.
https://www.npr.org/2012/11/02/163971063/how-black-beauty-changed-the-way-we-see-
horses.

NSPCC Learning. 2022. “Looked After Children.” National Society for the Prevention of
Cruelty to Children, April 20, 2022. Accessed October 12, 2022.
https://learning.nspcc.org.uk/children-and-families-at-risk/looked-after-children .

. 2024. “Children in Care: Statistics Briefing.” NSPCC Learning, January 2024. Accessed
October 12, 2022. https://learning.nspcc.org.uk/children-and-families-at-risk/looked-
after-children.

Nuzzlets. n.d. “Nuzzlets.” Home. Accessed July 22, 2024 https://www.nuzzlets.org.uk/.

Nye, Rebecca. 2009. Children’s Spirituality: What it is and Why it Matters. London: Church
House Publishing.

O’Brien, Michael D. 1994. A Landscape with Dragons: Christian and Pagan Imagination in
Children’s Literature. Quebec: Northern River Press.

ONS. 2020. “Drug Misuse in England and Wales: Year Ending March 2020.” Office of National
Statistics, December 9, 2020.
https://www.ons.gov.uk/peoplepopulationandcommunity/crimeandjustice/articles/drugmi
suseinenglandandwales/yearendingmarch2020.

.2021. “Divorces in England and Wales: 2021.” Office of National Statistics. Accessed
June 24, 2024.
https://www.ons.gov.uk/peoplepopulationandcommunity/birthsdeathsandmarriages/divor
ce/bulletins/divorcesinenglandandwales/2021.

. 2021. “Young People Not in Education, Employment or Training (NEET), UK: March
2021.” Office for National Statistics, March 4, 2021. Accessed March 17, 2023.
https://www.ons.gov.uk/employmentandlabourmarket/peoplenotinwork/unemployment/b
ulletins/youngpeoplenotineducationemploymentortrainingneet/march2021.

. 2021. Domestic Abuse in England and Wales Overview: November 2021. Office for
National Statistics, November 24, 2021.
https://www.ons.gov.uk/peoplepopulationandcommunity/crimeandjustice/bulletins/dome
sticabuseinenglandandwalesoverview/november2021.



https://www.npr.org/2012/11/02/163971063/how-black-beauty-changed-the-way-we-see-horses
https://www.npr.org/2012/11/02/163971063/how-black-beauty-changed-the-way-we-see-horses
https://learning.nspcc.org.uk/children-and-families-at-risk/looked-after-children
https://www.ons.gov.uk/peoplepopulationandcommunity/crimeandjustice/articles/drugmisuseinenglandandwales/yearendingmarch2020
https://www.ons.gov.uk/peoplepopulationandcommunity/crimeandjustice/articles/drugmisuseinenglandandwales/yearendingmarch2020
https://www.ons.gov.uk/employmentandlabourmarket/peoplenotinwork/unemployment/bulletins/youngpeoplenotineducationemploymentortrainingneet/march2021
https://www.ons.gov.uk/employmentandlabourmarket/peoplenotinwork/unemployment/bulletins/youngpeoplenotineducationemploymentortrainingneet/march2021
https://www.ons.gov.uk/peoplepopulationandcommunity/crimeandjustice/bulletins/domesticabuseinenglandandwalesoverview/november2021
https://www.ons.gov.uk/peoplepopulationandcommunity/crimeandjustice/bulletins/domesticabuseinenglandandwalesoverview/november2021

271

. 2022. “Gypsies’ and Travellers’ lived experiences, culture and identities, England and
Wales: 2022.” Office for National Statistics, December 7, 2022. Accessed July 21, 2024,
https://www.ons.gov.uk/peoplepopulationandcommunity/culturalidentity/ethnicity/bulleti
ns/gypsiesandtravellerslivedexperiencescultureandidentityenglandandwales/2022.

. 2023. “Drug Misuse in England and Wales: Year Ending March 2023.” Office of
National Statistics. Accessed May 22, 2024.
https://www.ons.gov.uk/peoplepopulationandcommunity/crimeandjustice/articles/drugmi
suseinenglandandwales/yearendingmarch2023.

.2023. Domestic abuse in England and Wales overview: November 2023. Office of
National Statistics. Accessed May 22, 2024.
https://www.ons.gov.uk/peoplepopulationandcommunity/crimeandjustice/bulletins/dome
sticabuseinenglandandwalesoverview/november2023.

Ofqual. 2022. “Infographic: GCSE Results 2022.” GOV.UK. Accessed October 13, 2022.
https://www.gov.uk/government/publications/infographic-gcse-results-2022 .

O’Hara, Mary. 1941. My Friend Flicka. Philadelphia, PA: J. B. Lippincott Company.

Oser, Rick. 2014. “School and Community Wellness: Transforming Achievement Using a
Holistic Orientation to Learning.” The Official Journal of the National Association for
Multicultural Education 16, no.1: 26-34. Accessed July 9, 2022. ERIC (Ebscohost).

Palmer, Parker. 1997. The Courage to Teach: Exploring the Inner Landscape of a Teacher’s
Life. San Francisco, CA: Jossey-Bass Publishers.

Papamichail, Mihalis and Neera Sharma. 2019. “Left to Their Own Devices: Young People,
Social Media and Mental Health.” Barnardos, June 1, 2019. Accessed July 9, 2024.
https://www.barnardos.org.uk/sites/default/files/uploads/B51140%2020886_Social.

PATH International. n.d. “Ensuring Excellence and Changing Lives.” https://pathintl.org.
Patricia Crane. n.d. “Renaissance History of Horse Art - Art Begins to Interpret the Form of the

Horse.” Accessed July 14, 2024. https://www.artbycrane.com/horse-art-history/horse-art-
renaissance.html .

Pearson, Mike Parker. 2013. “Researching Stonehenge: Theories Past and Present.” Archaeology
International 16 (October): 72-831. Accessed October 19, 2022.
https://www.researchgate.net/publication/281304820_Researching_Stonehenge_Theories
_Past_and_Present.

Peck, Suzanne. n.d. “6 Types of Bullying Your Child Might Encounter.” Parents. Accessed
October 12, 2022. https://www.parents.com/kids/problems/bullying/common-types-of-

bullying/ .



https://www.ons.gov.uk/peoplepopulationandcommunity/crimeandjustice/articles/drugmisuseinenglandandwales/yearendingmarch2023
https://www.ons.gov.uk/peoplepopulationandcommunity/crimeandjustice/articles/drugmisuseinenglandandwales/yearendingmarch2023
https://www.gov.uk/government/publications/infographic-gcse-results-2022
https://www.artbycrane.com/horse-art-history/horse-art-renaissance.html
https://www.artbycrane.com/horse-art-history/horse-art-renaissance.html
https://www.researchgate.net/publication/281304820_Researching_Stonehenge_Theories_Past_and_Present
https://www.researchgate.net/publication/281304820_Researching_Stonehenge_Theories_Past_and_Present
https://www.parents.com/kids/problems/bullying/common-types-of-bullying/
https://www.parents.com/kids/problems/bullying/common-types-of-bullying/

272

Pendry, Patricia, Annelise N. Smith, and Stephaniec M. Roeter. 2014. “Randomized Trial
Examines Effects of Equine Facilitated Learning on Adolescents’ Basal Cortisol Levels.”
Human-Animal Interaction Bulletin 2, no. 1: 80-95. Accessed July 9, 2022.
https://s3.wp.wsu.edu/uploads/sites/609/2014/04/effects-of-equine-facilitated-
learning.pdf.

Peters, Caitlin McDaniel, Wendy Wood. 2017. “Autism and Equine-Assisted Interventions: A
Systematic Mapping Review.” Journal of Autism and Developmental Disorders 47, no. 1
(October): 3220-242. Accessed July 16, 2024. https://doi.org/10.1007/s10803-017-3219-
9.

Pettersson-Yeo, William, Paul Allen, Stefania Benetti, Philip McGuire, and Andrea Mechelli.
2011. “Dysconnectivity in Schizophrenia: Where are we now?”” Neuroscience and
Biobehavioural Reviews 35, no. 5 (April): 1110-124. Accessed July 18, 2024.
https://doi.org/10.1016/j.neubiorev.2010.11.004.

Piano, Lawrence. 2025. “Helping Connections.” Microsoft Word.

Pickel, Michele. 2019. “Horse Powered Reading: Using Experiential Reading Instruction to
Address Unmet Needs of Struggling Readers.” Forensic Mental Health Insider 2, no. 2.
https://www.aiafs.com/forensicmentalhealthinsider.asp

Pohl, Christine. D. 1999. Making Room: Recovering Hospitality as a Christian Tradition. Grand
Rapids, MI: William B. Eerdmans Publishing Company.

Pony Club. n.d. The Equestrian Youth Charity. Accessed July 18, 2024. https://pcuk.org/.

. n.d. “Pony Club Results.” Home. https://www.ponyclubresults.co.uk/.

Popper, Karl Raimund. 1963. Conjectures and Refutations: The Growth of Scientific Knowledge.
London: Routledge.

Puchalski, Christina M., Robert Vitillo, Sharon K. Hull, and Nancy Reller. 2014. “Improving the
Spiritual Dimension of Whole Person Care: Reaching National and International
Consensus.” Journal of Palliative Medicine 17, no. 6 (June): 642-56.
https://doi.org/10.1089/jpm.2014.9427.

Punch, Samantha. 2006. “Interviewing Strategies with Young People: the ‘Secret Box’, Stimulus
Material and Task-based Activities.” Children and Society 16, no. 1 (January): 45-56.
Accessed March 19, 2023. https://doi.org/10.1002/chi.685.

Razuk, Milena, Faustine Perrin-Fievez, Christophe Loic Gerard, Hugo Peyre, José Angelo
Barela, and Maria Pia Bucci. 2018. “Effect Of Colored Filters on Reading Capabilities in
Dyslexic Children.” Research in Developmental Activities 83. Accessed July 20, 2024.
https://doi.org/10.1016/j.ridd.2018.07.006.


about:blank
https://doi.org/10.1007/s10803-017-3219-9
https://doi.org/10.1007/s10803-017-3219-9
https://doi.org/10.1016/j.neubiorev.2010.11.004
https://www.aiafs.com/forensicmentalhealthinsider.asp
https://www.ponyclubresults.co.uk/
https://doi.org/10.1089/jpm.2014.9427
https://doi.org/10.1002/chi.685

273

RDA. n.d. “RDA: Transforming Lives Across The UK.” Riding for the Disabled Association.
Accessed July 9, 2022. https://rda.org.uk/wp-
content/uploads/2023/01/RDA_StrategyDoc_Final.pdf.

Roberts, Kathleen Glenister. 2012. “Teaching a Catholic Philosophy of Interpersonal
Communication: The Case for Soul Friendship.” Catholic Education: A Journal of
Inquiry and Practice 16, no. 1 (September): 26-48. Accessed July 9, 2022. ERIC
(Ebscohost).

Roberts, Monty. 1996. The Man who Listens to Horses. London: Hutchinson.

. 2004. The Horses in my Life. London: Headline Book Publishing.

Robinson, Lucy. n.d. “Horses Vs Ponies: 9 Ways to Tell the Difference Between Them.” Horse
Fact Book. Accessed June 8, 2024. https://www.horsefactbook.com/trivia/horses-vs-
ponies/.

Ropa, Anastasija. 2018. “Horse History and Art History: A Potential for Multidisciplinary
Research.” Mediaeval Art Research, June 3, 2018. Accessed July 14, 2024.
https://medievalartresearch.com/2018/06/03/horse-history-and-art-history-a-potential-for-
multidisciplinary-research/.

Ryan, Joseph, Abigail B. Williams, and Mark E. Courtney. 2013. “Adolescent Neglect, Juvenile
Delinquency and the Risk of Recidivism.” Journal of Youth Adolescence 42, no. 2
(March): 454-65. Accessed June 24, 2023. https://doi.org/10.1007/s10964-013-9906-8 .

Sarkar, Sukanta. 2014. “Human Rights Violation of Children in Camel Race - An Overview.”
Asian Journal of Social Science Review 5, no. 1 (March). Accessed July 22, 2024.
https://www.academia.edu/7996387/HUMAN_RIGHTS_VIOLATIONS_OF _CHILDRE
N_IN_CAMEL_RACE.

Scharff, Constance. 2016. “Children and Horses: Equine Activities Improve Lives.” Psychology
Today, March 10, 2016. Accessed October 19, 2022.
https://www.psychologytoday.com/us/blog/ending-addiction-good/201603/children-and-
horses-equine-activities-improve-lives.

Scoresby, Kristel, Elizabeth B. Strand, Zenithson Ng, Kathleen C. Brown, Robert Stilz, Kristen
Strobel, Cristina S Barroso, and Marcy Souza. 2021. “Pet Ownership and Quality of Life:
A Systematic Review of the Literature.” Veterinary Sciences 8, no.12: 332. Accessed
June 22, 2024. https://doi.org/10.3390/vetsci8120332.

Scott, Andy. n.d. “The Kelpies.” Andy Scott Sculptures. Accessed August 26, 2024.
https://www.andyscottsculptor.com/sculptures/the-kelpies.


https://doi.org/10.1007/s10964-013-9906-8
https://www.psychologytoday.com/us/blog/ending-addiction-good/201603/children-and-horses-equine-activities-improve-lives
https://www.psychologytoday.com/us/blog/ending-addiction-good/201603/children-and-horses-equine-activities-improve-lives

274

Scourfield, Aled. 2023. “King Charles Coronation: Pembrokeshire Horse Takes Centre Stage.”
BBC News, May 5, 2023. Accessed July 21, 2024. https://www.bbc.co.uk/news/uk-wales-
65483386.

Seligman, Martin. 1972. “Learned Helplessness.” Annual Review of Medicine 23: 407-12.
Accessed March 23, 2023.
https://www.annualreviews.org/doi/pdf/10.1146/annurev.me.23.020172.002203.

Sevetus, M. 2019. “What is Transcendence?” Myth/Logos, April 28, 2019. Accessed June 24,
2024. https://mythoslogos.org/2019/04/28/what-is-transcendence/ .

Sewell, Anna. 1877. Black Beauty. London: Jarrold and Sons.

Shaw, Catherine, Louca-Mai Brady, and Ciara Davey. 2011. Guidelines for Research with
Children and Young People. London: NCB Research Center. National Children’s Bureau.
Accessed July 21, 2024. https://info.Ise.ac.uk/staff/divisions/research-and-
innovation/research/Assets/Documents/PDF/NCB-guidelinesCYP-2011.pdf.

Sherwood, Chris. 2022. “Modern Slavery and Human Trafficking.” RSPCA, March 16, 2022.
Accessed March 23, 2023. https://www.rspca.org.uk/utilities/modernslavery.

Simkus, Julia. n. d. “Snowball Sampling Method: Definition, Method and Examples.” Simply
Psychology, n.d. Accessed March 5, 2023. https://www.simplypsychology.org/snowball-
sampling.html.

Smit, Brigitte, and Anthony J. Onwuegbuzie. 2018. “Observations in Qualitative Inquiry: When
What You See Is Not What You See.” International Journal of Qualitative Methods 17,
no. 1. Accessed March 24, 2023. https://doi.org/10.1177/1609406918816766.

Smith, Amy, Leanne Proops, Kate Grounds, Jennifer Wathan, and Karen McComb.
2016. “Functionally Relevant Responses to Human Facial Expressions of Emotion in the
Domestic Horse (Equus Caballus).” Biology Letters 12, no. 2
(February). https://doi.org/10.1098/rsbl.2015.0907 .

StepByStep. n.d. “Arabian Horses in Bedouin Legend.” StepByStep: Guide to Everything, n.d.
Accessed March 9, 2023. https://www.stepbystep.com/Arabian-Horses-in-Bedouin-
Legend-128851/.

Stedman, Ray C. n.d. “The Ruler who Serves the Child in Our Midst.” Ray Stedman Authentic
Christianity. Accessed July 9, 2024. https://www.raystedman.org/new-
testament/mark/the-child-in-our-midst .

Strhan, Anna, Stephen G. Parker, and Susan Ridgely, eds. 2017. The Bloomsbury Reader in
Religion and Childhood. New York: Bloomsbury Publishing.


https://www.annualreviews.org/doi/pdf/10.1146/annurev.me.23.020172.002203
https://mythoslogos.org/2019/04/28/what-is-transcendence/
https://www.rspca.org.uk/utilities/modernslavery
https://www.simplypsychology.org/snowball-sampling.html
https://www.simplypsychology.org/snowball-sampling.html
https://doi.org/10.1177/1609406918816766
https://doi.org/10.1098/rsbl.2015.0907
https://www.raystedman.org/new-testament/mark/the-child-in-our-midst
https://www.raystedman.org/new-testament/mark/the-child-in-our-midst

275

Subramaniam, Aditi. 2019. “The Neurobiology of Fear: How much of fear is inborn?”
Psychology Today, October 3, 2019. Accessed July 12, 2024.
https://www.psychologytoday.com/us/blog/parenting-neuroscience-
perspective/201910/the-neurobiology-fear .

Summerfield Stables. n.d. “Horses in the Community.” Home. Accessed March 19, 2023.
https://www.summerfieldstables.com.

Sumner, Wendy. 2020. “Meet the Camargue Horse, One of The Oldest Breeds in The World.”
iHeartHorses, September 15, 2020. Accessed October 19, 2022.
https://ihearthorses.com/camargue-horse/.

Suruyjlal, J., and S. Rufus. 2011. “Perceptions of Parents about Equine Therapy for Children with
Intellectual Disabilities.” African Journal for Physical Activity and Health Sciences
(September): 372-85. Accessed July 1, 2022.
https://www.ajol.info/index.php/ajpherd/article/view/78075.

Sutherland, Alex. Anna Vignoles. 2017. “Revisiting School Meal Eligibility as a Proxy for Pupil
Socio-economic Deprivation”. Revisiting free school meal eligibility as a proxy for pupil
socio-economic deprivation - llie - 2017 - British Educational Research Journal - Wiley
Online Library https://doi.org/10.1002/berj.3260 Accessed February 13, 2025.

Swaen, Bas, and Tegan George. 2022. What Is a Conceptual Framework? | Tips &
Examples. Scribbr, August 2, 2022. Retrieved June 23, 2023.
https://www.scribbr.com/methodology/conceptual-framework/.

Szathmary, Henrietta. 2022. “Why do Donkeys Have a Cross on Their Back?” Horsey Hooves,
October 29, 2022. Accessed July 16, 2024. https://horseyhooves.com/why-do-donkeys-
have-a-cross-on-their-back/.

Tan, Vanessa Xue-Ling, and Janette Graetz Simmonds. 2017. “Parent Perceptions of
Psychosocial Outcomes of Equine-Assisted Interventions for Children with Autism
Spectrum Disorder.” Journal of Autism and Development Disorders 48 (December): 759-
69. Accessed March 17, 2023. https://doi.org/10.1007/s10803-017-3399-3 .

Tappe, Jeannette Diane. 2020, “The Effectiveness of an Equine-Assisted Group Psychotherapy
Program on Military Veterans with PTSD: A Program Evaluation.” PhD diss., St. Mary’s
University. ProQuest Dissertations Publishing. Accessed March 19, 2023.
https://www.proquest.com/docview/2446702931/53D9E2EFD8054DDEPQ/3.

The British Horse Society. n.d. “The British Horse Society.” Accessed June 24, 2024.
https://www.bhs.org.uk/.

. n.d. Changing Lives through Horses (CLtH). The British Horse Society. Accessed June
22, 2024. https://lwww.bhs.org.uk/support-us/our-campaigns/changing-lives-through-
horses.


https://www.psychologytoday.com/us/blog/parenting-neuroscience-perspective/201910/the-neurobiology-fear
https://www.psychologytoday.com/us/blog/parenting-neuroscience-perspective/201910/the-neurobiology-fear
https://www.summerfieldstables.com/
https://ihearthorses.com/camargue-horse/
https://www.ajol.info/index.php/ajpherd/article/view/78075
https://bera-journals.onlinelibrary.wiley.com/doi/abs/10.1002/berj.3260
https://bera-journals.onlinelibrary.wiley.com/doi/abs/10.1002/berj.3260
https://bera-journals.onlinelibrary.wiley.com/doi/abs/10.1002/berj.3260
https://doi.org/10.1002/berj.3260
https://doi.org/10.1007/s10803-017-3399-3
https://www.bhs.org.uk/

276

The British Psychological Society. 2014. Code of Human Research Ethics. Leicester: The British
Psychological Society. Accessed July 11, 2024.
https://www.ed.ac.uk/files/atoms/files/bps_code_of human_research_ethics.pdf.

The British Racing School. n.d. “Newmarket Pony Academy.”
https://brs.org.uk/course/newmarket-pony-academy.

The Children’s Society. 2022. “Young Carer Facts.” Young Carers. Accessed October 12, 2022.
https://www.childrenssociety.org.uk/what-we-do/our-work/supporting-young-
carers/facts-about-young-carers.

The-Philosophy.com. n.d. “Buber’s I and Thou (Summary).” The-Philosophy.com. Accessed
March 19, 2023. https://www.the-philosophy.com/buber-i-thou-summary.

The Riding a Dream Academy. n.d. Home. Accessed March 20, 2023.
https://www.ridingadreamacademy.com.

The University of Edinburgh. 2020. “Stress in Pregnancy May Influence Baby Brain
Development.” Centre for Reproductive Health. https://reproductive-
health.ed.ac.uk/news/2020-news/stress-in-pregnancy .

The Working Sheepdog Website. n.d. “Sheepdog Training Basics.” The Working Sheepdog
Website. Accessed August 5, 2024. https://workingsheepdog.co.uk/sheep-dog-training-
basics/.

Theology Matters. 2018. “Hermeneutics: An Introduction.” March 6, 2018. YouTube Video,
8:18. https://www.youtube.com/watch?v=EHMDizqvNig&t=2s.

Thompson, Caroline. 1994. “Black Beauty.” Warner Bros. Family Entertainment, 1 hr., 28 min.
Accessed March 8, 2023. https://www.imdb.com/title/tt0109279.

Thompson, Kirrilly. 2019. Blog. “You’re Anthropomorphising And... Is It Really That Bad?
Horses and People, March 1, 2019. Accessed June 11, 2024. (PDF) You’'re
anthropomorphising! But is it all that bad?

Thompson, Sally Ann. 1973. “White Horses of the Camargue.” Photograph.

Tillmann, Suzanne, Danielle Tobin, William Avison, Jason Gilliland. 2018. “Mental Health
Benefits of Interactions with Nature in Children and Teenagers: A Systematic Review.”
Journal of Epidemiology and Community Health 72, no. 10. PMID: 29950520 PMCID:
PMC616151 DOI: 10.1136/jech-2018-210436 Accessed February 13, 2025.

Townsend, Michelle L. Karlen R. Barr, Caitlin E. Miller, and Gillian Sanzone. 2024. “Self-Harm
And Suicidal Behaviours in Children: Perspectives of Mental Health Clinicians.” Journal
of Pediatric Psychology 49, no. 8 (August): 571-79. Accessed July 10, 2024.
https://doi.org/10.1093/jpepsy/jsae044 .



https://brs.org.uk/course/newmarket-pony-academy
https://www.childrenssociety.org.uk/what-we-do/our-work/supporting-young-carers/facts-about-young-carers
https://www.childrenssociety.org.uk/what-we-do/our-work/supporting-young-carers/facts-about-young-carers
https://www.the-philosophy.com/buber-i-thou-summary
https://www.ridingadreamacademy.com/
https://reproductive-health.ed.ac.uk/news/2020-news/stress-in-pregnancy
https://reproductive-health.ed.ac.uk/news/2020-news/stress-in-pregnancy
https://www.imdb.com/title/tt0109279
https://www.researchgate.net/publication/335946471_You're_anthropomorphising_But_is_it_all_that_bad
https://www.researchgate.net/publication/335946471_You're_anthropomorphising_But_is_it_all_that_bad
https://doi.org/10.1136/jech-2018-210436
https://doi.org/10.1093/jpepsy/jsae044

277

Tracy, Steven R. 2005. Mending the Soul: Understanding and Healing Abuse. Grand Rapids,
MI: Zondervan.

Trewhitt, Max. 2024. “Balance in Art: Definition, Types, and Why It Matters.” Freepik
Blog,January 24, 2024. Accessed July 20, 2024. https://www.freepik.com/blog/balance-
art/.

UK Research and Innovation. n.d. “Research Ethics: Research with Children and Young
People.” UK Research and Innovation. Last Updated February 20, 2023. Accessed March
2, 2023. https://www.ukri.org/councils/esrc/guidance-for-applicants/research-ethics-
guidance/research-with-children-and-young-people/.

United Nations. n.d. “8 Facts You Need to Know About Human Trafficking in the 21st
Century.” Office on Drugs and Crime. Accessed June 24, 2024.
https://www.unodc.org/unodc/frontpage/2024/May/8-facts-you-need-to-know-about-
human-trafficking-in-the-21st-century.html .

University of Cambridge. 2024. “Temple of Athena at Ilion, Helios metope.” Museum of
Classical Archaeology Databases. Accessed June 17, 2024.
https://museum.classics.cam.ac.uk/collections/casts/temple-athena-ilion-helios-metope.

Vallance, Aaron K., and Victoria Fernandez. 2018. “Anxiety Disorders in Children and
Adolescents: Aetiology, Diagnosis and Treatment.” BJPsych Advances 22, no. 5: 335-44.
Accessed July 12, 2024. https://doi.org/10.1192/apt.bp.114.014183.

Van Bergen, PC Holly. 2022. “Working with Police Dogs.” College of Policing, May 27, 2022.
Accessed July 24, 2024. https://www.college.police.uk/article/working-police-dogs.

Vega, Gilbert. 2008. “Broken Vessels.” Ministry: International Journal for Pastors 80, no. 3
(March): 24-29. Accessed July 9, 2022.
https://cdn.ministrymagazine.org/issues/2008/issues/MIN2008-
03.pdf?_ga=2.37674144.1226568730.1683644679-569764262.1683644679.

Wallis, William. Stephanie Stacey. n.d. “Who is Behind the U.K’s Far-right Riots?” Financial
Times. Accessed August 5, 2024. https://www.ft.com/content/d3ccf8de-c62d-4efl-beb9-
72a28b20dc47 .

Walton, John. 2002. “Inspired Subjectivity and Hermeneutical Objectivity". The Master’s
Seminary 13, no. 1. Accessed June 22, 2024. https://tms.edu/wp-
content/uploads/2021/09/tmsj13c.pdf.

Wang, Yina. 2012. “Transformations of Chinese International Students Understood through a
Sense of Wholeness.” Teaching in Higher Education 17, no. 4: 359-70. Accessed July 9,
2022. ERIC (Ebscohost).


https://www.ukri.org/councils/esrc/guidance-for-applicants/research-ethics-guidance/research-with-children-and-young-people/
https://www.ukri.org/councils/esrc/guidance-for-applicants/research-ethics-guidance/research-with-children-and-young-people/
https://www.unodc.org/unodc/frontpage/2024/May/8-facts-you-need-to-know-about-human-trafficking-in-the-21st-century.html
https://www.unodc.org/unodc/frontpage/2024/May/8-facts-you-need-to-know-about-human-trafficking-in-the-21st-century.html
https://museum.classics.cam.ac.uk/collections/casts/temple-athena-ilion-helios-metope
https://doi.org/10.1192/apt.bp.114.014183
https://cdn.ministrymagazine.org/issues/2008/issues/MIN2008-03.pdf?_ga=2.37674144.1226568730.1683644679-569764262.1683644679
https://cdn.ministrymagazine.org/issues/2008/issues/MIN2008-03.pdf?_ga=2.37674144.1226568730.1683644679-569764262.1683644679
https://www.ft.com/content/d3ccf8de-c62d-4ef1-beb9-72a28b20dc47
https://www.ft.com/content/d3ccf8de-c62d-4ef1-beb9-72a28b20dc47

278

Watson, Suzanne L. 2019. “Making Sense of Change in An Equine Assisted Intervention.” PhD
diss., Canterbury Christ Church University. Accessed March 17, 2023.
https://search.ebscohost.com/login.aspx?direct=true&db=ddu&AN=0E1A1F764BD4A6
Ab&site=ehost-live.

Wathan, Jen, Anne M. Burrows, Bridget M. Waller. Karen McComb. 2015. “EquiFACS: The
Equine Facial Coding System.” Plos One 10, no. 9 (August). Accessed June 25, 2023.
https://doi.org/10.1371/journal.pone.0131738.

White, Keith J. 2008. The Growth of Love. Abingdon: The Bible Reading Fellowship.

White-Lewis, Sharon. 2019. “Equine-Assisted Therapies Using Horses as Healers: A Concept
Analysis.” Nursing Open 7, no. 1: 58-67. Accessed March 17, 2023.
https://doi.org/10.1002/nop2.377.

Wild and Free. n. d. “The Story of the Three Horses.” The Spiritual Connection. A Galileo
Educational Network Site. Accessed October 18, 2022,
https://galileo.org/wildandfree/about-wild-horses/history/the-spiritual-connection/.

.n. d. “Wild Horses.” The Spiritual Connection. Accessed October 18, 2022.
https://galileo.org/wildandfree/about-wild-horses/history/the-spiritual-connection/.

Wilson, Douglas. 1991. Recovering the Lost Tools of Learning: An Approach to Distinctively
Christian Education. Wheaton, IL: Crossway Books.

Windschnurer, Ines, Cassandra Eibl, Sonja Franz, Elisabeth M.Gilhofer, and Susanne
Waiblinger. 2020. “Alpaca and Llama Behaviour During Handling and Its Associations
with Caretaker Attitudes and Human-Animal Contact.” Applied Animal Behaviour
Science 226: (May). Accessed June 21, 2024.
https://doi.org/10.1016/j.applanim.2020.104989

Wisner, Wendy. 2021. “How to Get Your Child Over their Fear of Water.” Very Well Family.
Accessed July 12, 2024.

Wolman, Baron. 2023. “Following the Legendary White Horses in Camargue.” Blind, May 16,
2023. Accessed July 22, 2024. https://www.blind-magazine.com/stories/following-the-
legendary-white-horses-in-camargue/.

World History Commons. n.d. “Scotland Forever! by Lady Elizabeth Butler [1881].” Accessed
June 7, 2024. https://worldhistorycommons.org/scotland-forever.

World Mongol. 2022. “Southern Mongolian Herder Girl. Mongols Grow up On Horseback.”
September 19, 2022. Video, 0:22. Accessed March 23, 2023.
https://www.youtube.com/watch?v=cRQJKRcWSs3E .


https://search.ebscohost.com/login.aspx?direct=true&db=ddu&AN=0E1A1F764BD4A6A6&site=ehost-live
https://search.ebscohost.com/login.aspx?direct=true&db=ddu&AN=0E1A1F764BD4A6A6&site=ehost-live
http://doi.org/10.1002/nop2.377
https://galileo.org/wildandfree/about-wild-horses/history/the-spiritual-connection/
https://galileo.org/wildandfree/about-wild-horses/history/the-spiritual-connection/
https://www.youtube.com/watch?v=cRQJkRcWs3E

279

Wood, Poppy. 2022. “GCSE Results Day 2022: Third of Students Failed to Achieve Standard
Pass Grade of 4 in English and Maths.” i, August 30, 2022. Accessed October 13, 2022.
https://inews.co.uk/news/education/gcse-results-day-2022-students-failed-achieve-
english-maths.

Woodhouse, John, and Maria Lalic. 2024. “The Impact of Smartphones and Social Media On
Children.” House of Commons Library, May 13, 2024. Accessed July 18, 2024.
https://commonslibrary.parliament.uk/research-briefings/cdp-2024-0103/ .

Yorke, Jan, Cindy Adams, and Nick Coady. 2008. “Therapeutic Value of Equine-Human
Bonding in Recovery from Trauma.” Anthrozoos 21, no. 1 (March): 17-30. Accessed
March 19, 2023. https://doi.org/10.2752/089279308X274038.

Zahind, Brian. 2012. Beauty Will Save the World: Rediscovering the Allure and Mystery of
Christianity. Lake Mary, FL: Charisma House.

Zhang, Y., L. Colli, and J.S.F. Barker. 2020. “Asian Water Buffalo: Domestication, History and
Genetics.” Animal Genetics 51, no. 2: 177-91. Accessed June 21, 2024.
https://doi.org/10.1111/age.12911.

Zhu, Melissa. 2023. “Krithi Karanth Inspires Human-Wildlife Connections for Indian Youth, and
Beyond.” National Geographic, July 13, 2023. Accessed June 21, 2024.
https://www.nationalgeographic.com/impact/article/krithi-karanth-explorer-story.

Zoccante, Leonardo, Michele Marconi, Marco Luigi Ciceri, Silvia Gagliardoni, Luigi Alberto
Gozzi, Sara Sabaini, Gianfranco Di Gennaro, and Marco Colizzi. 2021. “Effectiveness of
Equine-Assisted Activities and Therapies for Improving Adaptive Behaviour and Motor
Function in Autism Spectrum Disorder.” Journal of Clinical Medicine 10, no.8 (April):
1726. Accessed March 17, 2023. https://doi.org/10.3390/jcm10081726.


https://inews.co.uk/news/education/gcse-results-day-2022-students-failed-achieve-english-maths
https://inews.co.uk/news/education/gcse-results-day-2022-students-failed-achieve-english-maths
https://commonslibrary.parliament.uk/research-briefings/cdp-2024-0103/
https://www.nationalgeographic.com/impact/article/krithi-karanth-explorer-story
https://www.nationalgeographic.com/impact/article/krithi-karanth-explorer-story
https://doi.org/10.3390/jcm10081726

280

CURRICULUM VITAE

Name: Maryan Piano

Date of Birth: November 2, 1959

Nationality: British Irish

Present Address: 2, New River Green, Exning, CB87HS, U.K.
Email: maryanjoyrose@gmail.com

Educational Attainment:

PhD in Holistic Child and Youth Development
Asia-Pacific Nazarene Theological Seminary (May 2025)

Dissertation Title:
“Children (7-13 Years) And Empathetic Equine Contact And How This May
Facilitate Spiritual Awareness Of God, Others And Themselves: A Constructivist
Interpretive Phenomenological Exploratory Study”

MA in English Literature, West Chester University, Pennsylvania, USA. 1989.
Thesis Title: “The god of John Milton in Paradise Lost is not God”

Post graduate Personal Assistant Course involving secretarial training and courses in Law
and in Economics. 1984-1985.

BA in Philosophy, University of Warwick, U.K. 1981.

Language Proficiency:
English and Spanish

Work Experience:

August 2024 to present: Equine Educational Workshop Development

August 2024 to present: Set up Godly Play Chapter in home village

Spring 2024 to present: Open the Book voluntary work in local primary school

2021 to present: Newmarket Pony Academy volunteer with children and
ponies

2021- 2024 Catechesis of the Good Shepherd volunteer with children

Winter 2020: Work with three foster children and a pony for six weeks

2018 - 2020: Weekly Nature Study with a student on the autistic

Spectrum (Virtual School, Norfolk, U.K.)
2017 —20109: Tutoring a gifted young student in all standard subjects



2017 —2021:

2016:

2016 — 2017:

2012 —2015:

2009 —2012:

1989 — 2015:

1988 — 19809:

1987 - 1988:

1987 - 1988:

1985 — 1986:
1983 — 1984:
1981 —1982:

Weekly Nature Study classes with home schooled children
aged 3-17

Development of the one-year Open-Air Nature Studies
Curriculum

Three months volunteer work at a Montessori alternative
education school

Fostering of two teenage boys to train in life skills and to tutor
towards gaining IGCSE examinations in English, Spanish,
Mathematics, and Sciences

Home educating youngest child to IGCSE level

Tutoring English, Spanish and Latin to students on a weekly
basis

Hosting and teaching English to groups of young people from
abroad

Encouraging a young man on the autistic spectrum during his
first year of Philosophy at university: spending time, cooking,
discussing, and listening

Director and Head Teacher of Little Mountain School in
Madrid, Spain

Home Educating Mother

Development of multi-level curriculum for alternate
educational provision

Research assistant. English Department at West Chester
University

Remedial English teaching for first year students

Library Assistant

First year English teaching at West Chester University
Medical Secretary in London, U.K.

Ministry work with Fellowship Foundation in Washington D.C.
Primary School Teacher. October Language School,
Mohandessin, Cairo, Egypt

Conferences and Workshops:

June 2025: BHS Stage 2 Care and Teach assessments
April 2025: Godly Play three day training course
November 2024: BHS Stage 2 Ride and Lunge completion
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April 2024 to present: BHS Stage 2 Ride, Lunge and Care and Teach in training
June 19, 2024: Godly Play Conference, St Mary De Crypt, Gloucester, U.K.

April 2024 Online four sessions Godly Play Training

April 20, 2023: Taster Day for Godly Play Training, St Edmundsbury Cathedral,
Bury St Edmunds, Suffolk, U.K.

Summer 2023: BHS Stage 1 Ride Safe assessment and completion of Stage 1.



February 2019:

2012-2013:
2012-2013:

2012-2013:

Workshop on Children and Language Acquisition. Marungko
Workshop. Kidpreneur introduction. MMP. Asia Graduate
School of Theology. Manila

Dyslexia and Dyspraxia workshops at Hills Road College in
Cambridge

Autistic Spectrum workshop at Hills Road College in
Cambridge

Self Harm Workshop at St Mary’s Church in Ely,
Cambridgeshire
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